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- opportunities for interaction with non hand1capped people, 4nd- for this*

Ty L "-, \'\r : » ' .
FINAL REPORT INTEGRATEﬁ EDUCATIONAL/LEISURE TIME MODEL FOR ‘
L : DEAF BLIND CHILDREN AND YOUTH = 3

Summary S;atement - Total Proaect

The' proaect descr1bed 1r| th1s report focused on teach1ng 1nstruct1ona1
obJect1ves to’ deaf=blind ch11dren ‘whQ are atso- severe]y-to projound]y menta]]y
“retarded. ' The project, deve]ope £§

roup - at’ the" Un1vers1ty of . Washington and - managed cooperatively by the

v 3 :
The 1earn1ng env1ronment selected for the ch1]dren‘ was 'a\ commUnity

'sw1mm1ng pool Tlocated at F1rcrest There were several reasons  .for .this

choice.  First, the. program s- goal was to.increase the deaf- b11nd/ch11dren S

population:.a recreat1ona] setting is a more “suitable place. for 1ntegrat1on '

“environment for children  who . are: sensor1Ty impaired and . in many cases -
f_motor1ca]]y involved as well. ~ The warmth of- the water reduces muscle spasms

and- pain, ‘and. the buoyancy can’aid the child: w1th cerebral ‘palsy in ]earn1ng‘

to s1t, stand, and walk, a: -task he or -she can’ accom ]1sh more eas1]y in waterjg-’
. than * land. It was- therefore reasoned ;that this enVironment m1ﬁ£t_ .
-fac111tate the ch11dren s “learning of add1t1ona '

kills wh1ch they could then
genera]1ze to other settings. The project st believed® that through the
acquisition of new sk1]]s, the. children wouId be able to. funct1on more

independently, and this would enable them. fou part1c1pate more’ eas11y in

1ntegrated commun1ty sett1ngs and to be more readl]ﬁvaccepted by the commun1ty.

The instructors. of the deaf blind. ch1]dren wer .nonhand1capped h1gh school

" and- community co]]ege ‘students who were hired to work'with- the children -every"
. day after school. They were trained to “serve - as, peer tutors to individual -
. children,  and. this contact provided the _preject's f1rst approximation to

integration of handicapped-and nonhand1capped peop1e. It should be noted that

" the project's 1nterpretat1on of ‘the term "peer tutor" differs in several ways
from the .concept current in the. Jliterature: ‘a) the tutors worked with the -

~deaf-~ b11nd students for 2 hours per . day after school rather”than during school,[x’
“‘time; "b). they were pa1d for. their work; c) a]though the - tutors' ages -

'f-overlapped with the ages of most of the ch11dren there were vast d1fferences
- between ‘the -groups in deve]opmenta] Tevel . (the ‘functional Tlevel of the

9”,the projéct children and a non-treatment, comparison ggoup, direct services

"deaf-blind children ranged from 0 .to’'24 months in many skill: areas); thus d)
_each tutor's relation to his or ‘her thild was more similar to that <of ,a-

caregiver: than of a peer. This relationship prov1ded unusua] benefits ‘to the .

The contract was awarded in September, 1980, and foT]owrng pre test1ng of.

" -began- in dJanuary, 1981. _'At that time; and at- the beg nn1ng of: the next 2-

. academic "years, peer tutors were hired  and given 35.%hours -of inserftice .’
'tra1n1ng, based on topical training modules developed by -the® proJect staff S
~After.this the swim program began, operating 2 hours a ddyy 4 days a week ‘the =
proJect work took p]ace 1n the F1rcrest gymnas1um on the f1fth day (Fr1day)‘g}

. -
. . . . ’ ‘ il B . * . :

A

ddr a contract from the UiS. Departmgnt ofs
_ ucat.'n,_Sbec1a1 Educat1oo Programs, was “initiated. by -an-‘interdisciplinary a

LI

ernﬁvers1ty and: F1rcrest Schoo] an: 1ntermed1ate care fac1]1ty for the mentaliy. =
’Uretarded. oL . o 4_. ,' J, s

" than the classroom Second, a warm-water. pool provides a buoyant, ' comfortable

Lnonhand1capped as well as the hand1capped persons. . _v-‘_‘ _ ~7'f’
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qduang the f1rst 2‘years.- fn'thelth1r year, Fr1day 1nserv1ce)sess1ons were;oﬁ
conductéd by ' the social work spec13]1st ewith -the “emphasis placed..-upon:-

[ .

‘74-appropriaté use, of. "free" tlme,ratt1t des, and- fee]1ngs. - The focus - of.;he o
tutors' “and- studentsI ‘work - in “the "podl was. on, 1nd1v1dua]1zed 1nstruct1ona1=h“u
objectives devised by the staff,. aimed at deve]op1ng ‘each ; dh]]d s gross motor, °

-commun1cat1on, and soc1a] §Kills. .Data on these obJect1ves were.taken. da%]y,._

L and then . charted,” +-Staff members mqh1tored child . progress. each week. ‘and :

Lo 'adJusted the ch1]dren S obJect1ves accord1ng]y.u At the end of each proqect‘,w

f1n the three manr sk1]] areas.

Most of the proaect ‘staff: funct1oned in ways read1]y deduc1b]e from the1rf‘,

Job titles. A few. positions, however, need: to be explained ‘in greater deta1] .

in. order to c]ar1fy the way the progect was struetured ,-\'3;: L -

Phys1ca] Therap1st Commun1cat1on Spec1a]1st.' /Eecause the swim. program K

was designed to- prov1de‘d1recf’1nstruct1on to the chn]dren in ‘three areds --

;grdgf,motor, commun1cat1on,a§pd social skills =- it was necessary to include
h

e staff professionals who were. vebsed in- these subjects; they performed.

»  initial and final assessments -on /the chiYdren, using standardized measyyes,. -

- .and devised obJect1ves for:them..Eﬁhese specialists also contributed -t the -
~writing of inservice tra1n1ng modules 1in their areas~ of expert1§e, and to
presentat1on of inservice traj n1ng each' fall. .Finally, they were present at

+  the pool at' ledst 1.day eek, to take data on children's.. progress on the'

- obJect1ves they had dev1s an to mod1fy them as necessary. o S A

R Coord1nator. This positio was. Ln many ways p1vota] The coord1nator was

. & 'responsible for ‘the smooth- fu Gt1on1ng of the program at many.levels, serving = -

. fgz'as traffic manager, message enter,pand troubleshboter.. She-vprovided liaison - -
s+ . wWith the ,staff of,. the "ins 1tut1on, which was especially critical in_ the

* initial phase of the- projéct. ' She  was .there to :mediate disputes, answer .
‘;";‘ questfons, and act as a cl ar]y identified representat1ve of the project.. She

‘was also a central focus to the da1]y functioning: of .the swim program.. Having
assisted in present1ng ‘the proJect and its -goals to: the—peer -tutors during.
~ their: initial dnservice tra1n1ng, she -was their - ‘primary monitor on a daily
-basis. _ She provided coherence “for the program and:set its tone, and in. this
~ way was extremely important for the tutors' work and morale.’ Sett1ng the tone
" meant everything from ensuring that safety standards were, uphe]d to .clearly
.art1cu]at1ng expectations about tutor performanCe; to’all.. the intangibles of"
: 1nterpersona] relationships that cannot be prescr1bed 50 much: as established.
. by example. “Her -mode of 1nteract1ng with the institution staff as well as - -
with’ the hand1capped ch11dren served as an 1mportant mode] for peer tutors.
Soc1a] worker‘ Th1s person Was involved in- the deve]opment of measures to T
- .assess. attttude: change, to -evaluate -'the. tutor's 1nteratt1ons with -their
.-~ children, dnd many other measures, and she part1c1pated in “inservice. tra1n1ng
- of the hall staff.” In terms of the :swim program itseTf, _her most 1mportant
function was to conduct a number of inservice training sessions ‘for: the peer -
tutors _over the course of the year, which provided - add1t1ona] information
- about hand1capp1ng cond1t1ons, sensitized the tutors to many 1ssues, and gave--
them a chance, to ‘examine the1r own fee11ngs about their, exper1ences on they

fot v“ N : - .. . -_ -~ {‘ _. : ‘., -_ e '\l..
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2job. In add1t1on to he1p1ng o prevent burh out ;FSE meet1ngs contr1buted
"to :the ‘cohesion of the group ~and made the. etutors more soph1st1cated and
@refleqt1ve about the ch1]dren they were work1ng w1th da11y.. ‘

\ v

"p?éf:The Péer Tutor Program ‘1h-§ 'ﬁ- - ;'-.;[; - Fgf{“gf ?.

The qua]1ty of the peeﬁ'tutors work was_

swim: program. It was:. therefore.necCessary to.devéTop hiring procedures: which-

L would be f1ne1y tuned for*%e]ect1ng the r1ght type of candidate, and then to

¥ providé inservice-training:for peer ‘tutors who d1ffered great]y in the amount
Lo and k1nd of exper1ence they brought to the Job : , . ,ag-‘

o

H1r1ng.~ We deve]oped the fol]ow1ng f1ve step procedure fdk\hiring'tutorsr

fr1t1ia] to the success -of the .

o First the vocat10na1 counse]ors. at three ]oca] .high 'schoois‘_were' )

thorough]y descr1bed ‘to them. -The counse]ors anaginced the job. open1ng and-
initially screened the students who res onded based on : the1r know]edge of the
potent]a] app]pcants.‘.; : : . o

sy 1,. T *

r

Ao the assistant didgcton of edycationa
responsible. for- hiring the tutors. .. Appaintments we

" fill out -application forms at- F1rcrest and -to take
~including observations ‘in’ the c]asSrooms, living.units, - and” pool- facilities.
For many- applicants, " this~first exposure fo a seVere]y/profound]y handicapped,
.group of- ‘children was disturbing; many students withdrew their app]1catgons
-after the tour, so that’1tuserved as a second screen1ng device. .-

Second\, the counselg‘s -referred the S

_ _ Th1rd an 1nterv1ew was conducted w1th each' dbp]1cant by the ass1q%ant
<. director: of educat1on.: The students were asked a set of ‘nine quest1ons, ich

1nvest1gated top1cs such - as their health, school ~attendance, experience in .

caregiving, and knowledge:.about menta] retardat1on, data collection, and sign

contacted, -and. the job respons1b1]1t1es terms of emp1oyment were

dents . who hadfpassed»the’screening'“,
progrqms “at Fiscrest who .was

made for ‘the students.to -
our. of the institution, -

language. The1r JOb respons1b111t1es were reyiewed in greater deta1] t th1s -

‘session. - : o L . B s
. s A . "q . A ra .
Fourth, " a]1 1nformat1on gathered on . éach - app]1cant was rev1ewed by: the

-. assistant director of education., “This included the high school counse]or S

- recommendations, - the applicant's ab1]1ty to fill out the application: form,.a -

persona] interview rating, “the person's reactions  to- the. tour; - and, any

. ava11ab]e 1nfonmat1on°concern1ng school. attendance and. work. hab1ts. ~In some

cases 1nput from the teacher and staff who met the app11cant dur1ng ‘the tour

fj

. was a]so cons1dered BN o o : - T
- T L 4
fx _ F1na]]y, on the bas1s of ‘the assemb]ed information, the tutors were
selected by the same person and_referred to the proJect staff for tra1n1ng.

st t
v Factors in tutors'- success. Our. minimum requirements for tutors were:
swimming ability and comfort™ in the water (one year, someone - forgot to put

‘this qua11f1cat1on in"the list and-we hired and “then had to unhire a tutor who °

‘not only could not- swim but who was afraid ‘of the water), a past record - of

: re]1ab1I1ty either -in" school attendance or on.a prev1ous job; and common -

- seénse. Our most successful tutors shared the qua]1t1es “of. dependab111ty and -
.. ) ) _
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comm1tment. They came -to work every day because they knew that if they d1d
not, their student could not participate that "day and would not learn, ‘and
they reflized that steady progress. could ‘be ensured on]y by consistent

prograpming.- The -ability to generalize jgrinciples from 1n1t1a1 inservice .
trai-m'ng to on-the-Job s1tuat1ons was also very important . to ‘tutor success.

L ¥
Mature h1gh schoo] sen1ors and commumty co:]'lege students were, as a rule,
"the most. successful . tutors--but not, ‘always.' Our .tutors included some very
mature high school sophomores and Jumors, and one or two re]atwe]y 1mmature

+ commumty co]]ege 'students. i _ , _ _

ST exper1mented with d1fferent t ime comm1tments for tutors. Dur1ng the
first year, when, tutors were hired *for 5 days a week we . ‘thought. we saw some
signs’of burn- -out towards .the middle of ‘the year, and we wondered whether_the |
heavy schedule was respons1b1e"for that.  We dec1ded 'to try, ‘in the second
- year, a system of hiring tutors for 2 or 3- days -a week; alternating tutors
.during the week. We were hot as pleased.with the. resu]ts and reverted ‘to the
i ‘5-day program in-the third year. " Tutors hired to work with their ‘assigned -
- ¢ child "every day seem to fee] a. greater commitment - and respons1b1hty to the
. children a‘nd the program. ‘We had. fewer absences 1n the '5- day system than m
s the a]ternat1ng 2- and 3= day system. - - o
Inserv3ce tra1n1hg. Tutors were tra1ned more- as paraprpfess1onals» than as
peer  tutors: . in addition to receiving hands-on exper1ence in teach1ng
specific skﬂ]s, they received extensive Hidactic training in broad principles-
which; they were expected- %o apply .to thé work situation.. -Tutors received
"approximatelty 25 hcurs ‘of traiping before: they met. their .deaf-blind students. -
These: initial Zs&hours covered the»def1n1t1-on,.et1o]ogy, ‘and - nature of -

+ .deaf- bhndness ormal - ‘and . ‘abndrmal . gross - motor -’ development; social*
. . deve]opment commu jcation development; 1ifting, handhng, ‘and - dress1ng ‘of
motor 1mpa1réd or*nonambulatory children; "safety on land and'in water' qgata -
. co]]ecb1on and behpavior; ‘management techniques; and attitudinal issues.  Ten
- addjtional hours of- tra1n1qg followed, ‘during. which .tutors worked with their
deaf blind studerts .in’ ‘the pool while” 1earn1ng from ‘the. profess1ona] staff howJ .
to teach the ch1]dren Spec1f1c~_sJ<1Hs. ’ . y : .
: Top1ca] modu]es~ for "trainers co\/ermg a]] of the @bove mater1a]s were'
~ deéveloped. and field-tested over ‘the -3 years of the program, ‘The training
N modules for peer tutors . were: §’ubm1tted ‘to LINC and accepted in the autumn of
1982. - The initial’ reviewers forLINC were very ]audatory about the modules -
"5and fe]t’ that th’%y cou]d be used by large numbers, of “professionals working
with profoundly impaireéd as ‘well .as deaf blind persons. = They.were, descr1bed
~ini.LINC's Product Alert; .but were :not - p1cked up - e1ther on . compet‘ltwe or’
non- compet1t1ve b1dgn because accord1ng to .LINC the sizg ‘of the pot@ntm]
audience was “too small, -and- the current state of the economy was poor. LINC
therefore agreed to release thé product and farwarded it to .an 1ndependent
pub]1sher, The National C1ear1nghouse of Rehabilitation Tra1n1ng Materials, in
Ok Tahoma which - specializes - in - information . reTated' " low-incidence
popu]at1ons. Correspondence . -regarding. confirmation. of th1s’ arrangement
appéars: in Appendix H.  Feedback - from successive groups of peer tutors: made
poss1b1e many refinements in this. package from year to .year, and several
“tutors: in the final year commented -on - hew’ much better the tra1n1ng was then
th*an 1t'had been  in the prev1ous year. { . :

v




.. session ‘that was eva]uated

" Program’ Management

‘Persons’ interested in rep]dcatlng ‘the proJect shou]d note th an
. ‘Operations Manual, containing recommendat1ons for project management, and
Supp]ementary Mater1a]s, .g.' handputs .and - pre- posttests, will a]so be .
available: thzgugﬁ\‘the Nat1ona1 C]earlnghouse of . Rehab1]1tation~ Trajning.
~ Mater1a]s., ' e . : R
- ~1In add1t1on to the 1n1t1a] 35 hours of tra1n1ng,, there were tnalnlng
sessions .each Fr1day afternoon after ‘the swimming - program _was underway.
.:.Dur1ng year 1, these sessions were conducted by members of the proJect staff
: dur1ng years 2 and 3, by the. social work spec1a]1st

“Pegr tutor evaluat1on. Ear]y and frequent eva]uatlon of peer tutors was
.‘bu1]t into the program. As noted earlier, expectations. regarding performance -
~ were. spelled out to the tutors at the time they.were hired, as well.as during
initial training and. throughout the -year. A 1list of ten major peer tutor
responsibilities ; was glven to ‘each tutor dur1ng initial "training. including
such respons1b111t1es as. adways calling in when -absent or late, neJer leaving
tﬁe ch11d unattended, the - like. * Tutors ‘were first evaluated during
_ tial training by means ‘of pre-post’ tests on their know]edge. Their .
Nperformance on the Jjob ‘was evaluated within 2 weeks to a month.-after the

beg1ﬁn1ng of the swim program and then periodically through- the year. During -

the first 2 years of the program, a measure of performance over time was used )
‘n(Append1x B)., - Three different- staff members observed each tutor and rated his
or her performance on each:‘item, on a scale of one to ‘three points, prov1d1ng'
Ca poss1b]e score of nine points ‘on each. item. -~ This measure was. usefu} for:
assessing ‘changes in broad areas.over 2 or 3 months. Subsequently a’ second

tool was developed (Append1x B). .which made . it possible  to «%ive the tutor ..

feedback on his .or ‘her: performange on -a single day of. work. The form was
discussed with the tutor 1n ‘an 1nd1v1dua] conference at the _end-* of the swim |

. :‘ : : . % .

_ Eva]uatlon ear]y 1n the year was. found to be espec1a]1y benef1c1a1 " Many'
of the tutors had never worked with handlcapped children before, and. were -
: therefore unsure of whether they were doing  a- good job. .Early evaluation:

‘empha51z1ng the.- tutors' strengths,_ te111ng them they were doing well, and_.y

- giving suggestions for changes in- one or two areas at times produced dramat%c
results.. The tutors' confidence rose; their rapport w1th the child and their "

- job’ skills tended to so11d1fy as the resu]t of the\\\ud1c1ous]y p]anned -
;_feedback.A o ’ < | S om o -

L : 20

At the beginning of each proJect year, the \staff met to p]an proaect .
activities' for the year, and an example of "a typ1ca1 schedu]e ‘follows. In

add1t1on;,they met with members of the 1nst1tut1on s staff -to .reaffirm the -

project goals and respon51b111t1es and to ma1nta1n open ]1nes of commun1cat1on.
September . = Pretest ~ deaf- b1ind ch1]dren in’, gross v motor,;
] R commmunlcatlon, and social skills, . ‘ '
= =~ Write 1nd1v1dua1 -objectives or each deaf~b11nd ch11d_
e s -in each of the instructi® 1 areas (gross motor,
. cammunication, social). . :
- - Add objectives to:the ch11dren s schoo] IEPs.,
~ - Hirg peer\tutors. 2

4
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Daily Program'ScheduTe
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3:45-4330
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_Tradngpeer tutors:'. o S
.t ) L . :_1‘-.4 S

Implement daily swimming program, Mondays-Thursdays.

Collect daily.data on individual child objectives.

_Make any changes -in children's programs deeméd"
-necessary, based on-data co]]ected daily. - .
‘Implement Friday ‘sessions ~in the gymnasium to he]p

e gy
1Ny

children genera11ze to other sett1ngs sk1]1s Tearned in .

the pool.

" Conduct - Fr1day ongo1ng tra1n1ng sess1ons for peer‘
~ tutors. - '

Evaluate peer tutors and ho]d conferences w1th them .

periodically.

..Disseminate. 1nformat1on about the. proaect (conferences,'
epresentat1dms to schoo]s, parents, \etc)

‘Posttest deaf b]1nd ch1]dren._,7

d1ssem1nat1on.

‘ .-
e ¢

"Tutors p1ck ch1]dren up at the1r res1dence halls or at _
the school. ‘bus . stop and br1ng them to the’ Act1v1t1es,ff

Building.-

-~ Tutors and - ch1]dren, in locker - room, prepare for
.-swimming. Tutoré help -children into their swim suits,
change into their own suits, Tutors: ‘and children -

shower. : During locker room and shower time, tutors

 work .w1th children. on individual “self-help - (e.g.,
dressing) and gther obJectaves appropr1ate to th1s,
.setting. . K

_Tutors ~ and ch11dren are ‘in ‘the . poo] ' work1ng on e

- individual child prect1ves. L e

-‘In the - Tocker room tutors: he]p ch1]dren shower and

change into . their street’ cTothes. - Tutors "work- with -

children ‘on self- help obJett1ves. Tutors dry and .comb
childrenis: hair, c]ean up the Tocker' room. Tutors
shower and. change. o : ,
Tutors accompany chﬂdren to the1r res1dence‘ halls,

SN

'Manage adm1n1strat1ve work data ana]ys1s,f wrfting;';»



N Lo The ProJect S Ach1evement of D1rect Serv1ce ObJect1ves 2

As;ment1oned in- the ‘summary . statement ‘the" proJect ch11dren,-1n add1t1on_t
to being sensor1]y imgd ired, were severely to profoundly retarded.  This'is
documented -in the resufgs of ‘the initial testing. -- The nature and level of the

, _obJect1ves written for¥individual children were, accord1ng]y, geared. -to the
- ch11dren s special’ needs. The instructional objectives were primarily aimed
at developing gross motor, social, and commun1cat1on .Skills. However, for the

- lower-functioning children, these  areas tended to over]ap. For example, -a
. ch1]d'm1ght be asked -to maintain a head-up position for a few seconds, as a
-prerequisite to making -social contact; or a tactilely defens1ve child m1ght

"+ need tp be trained to hold.an object for a few seconds, without dropping it,
_'before work1ng on a more obviously social objective such as holding. hands with"

another child.” Only one or two of the 13 children served by the project were -
]1ke1y to be tardets for vocational’ training. ‘For mbst of the ch11dren gven a. v
“s1mp1F se]f he]p 111 such as ha1r comb1ng was’ ‘too advanced R

B -Pre-Test1ng 'f'_ .c,;

The first step in the deve]opment of 0bJECt1VES ' Was.. to _pre- test ~the ~
childrén in the three skill areas, using standardized* measures.. The measures - -
used, were: .for communication skills, the. Callier=Azusa and - the, -GATE*; for:
gross-moﬁor skills, the Bayley. Motor -Scales, - the Callier Azusa,” and the

- Fircrest ' Deaf-Blind Motor Assessment Tool; .and -for social skills, ' the

Ca1]1er-A2usa. L1m1tat1ons of the tests for each .area w11] be d1scussed 1n'. ;
. .turn. S , .. e

, Assessment' -of communication skills. As noted above,' the tests used to
-assess communication skills were the Ca]]1er-€zusa and “the Gestural Approach" '

. to Thought and Expression (GATE). ‘A disglssion - of ‘the ]ﬁm1tat1ons and"
appropr1ateness of the tests with the proJect ulation fo1lows.

-

-~ 1. The Ca111er-Azusa'. s o
: ,7a;f;rThe Ca]]1er Azusa conta1ns some 1tems wh1ch aﬁe not appropr1ate;’
. for.the- deaf- b1ind population, "€ Qe s Cogn1t1on 6-B (recogn1zes '

o an obJect as the samé whether he sees part or a]l of 1t)/ R
':"th. ;fThe scor1ng progresses “increments of 1% month or. greater;f”[ﬁ
. . which.limits. the sen51t1v1ty -of ‘the . 1nstrument\ or use witha. -
-.;:;severely/profound]y handicapped population. Developmental. ga1ns;f'5
“.vof 1ess than e month ar ot 1dent1f1ab]e,w1th the Ca]]1er-Azusa.L;¢-

Co Determ1n1ng an accurate deve]opmenta] age score from the: raw;}.f

- ".score on the Callier-Azusa is difficult for two reasons: F1rst A
there is no- established: procedure for 1nterpret1ng,. the'_.
T ,deve]opmenta] age resu1t1ng from  the 'scatter of partially ..
' o correct - items .earned above the ce111ng item, ---Second,  to [
~determine the deve]opmenta] score. der1ved from the ce111ng 1tem,

L

o x The GAT - mod1f1ed by proJect staff and used-for commun1cat1on assessment in:

-this pro ect is "available from Kev1n Coley EEU wJ 10 ' Un1vers1ty of v'w
wash1ngton Seatt]e, WA 98195 S T e S :




. ,'7one matches the ce1]1ng 1tem}w1th the deve]opmenta] age chart'-f
ST frunn1ng ‘alongside 'the = score sheet, This - .method - - is quite .
. ¢ . imprecise, ‘and’ adds .to ' the d1ff1cu]ty of ga1n1ng 9n accurate_ T
Ty S measure: of students' growth K v . -
" d. The: 1tems 1ncTuded in,. the” eva]uat1on too] are,,usefu] -
L _determ1n1ng Tong-term obJect1ve§\'forfstudents, and thevdrv1s1on -

f‘;, " f,“ of 1tems 1nto the areaskof coghition, recept1ve oommunlcat1on, ‘h.
S L. T T expressive commun1cat1on, and 'speech is. he]pfu] “in--asse§sing
R ”.7. spec1f1c needs of the students.__ BT PR P PR S
UL \3‘= : T _57”'w . ;. T
2 ,The GATE C o A R L !

: . . . . Y . . . o Gy -
e, .. AT __r_ . . O e ' L e . O S
R o St ’

.5a,;*.The GATE has more 1tems 'than the Ca]]1ereA2usa for each age
’ ﬂf#;]eve] .which provides greater sens1t1v1ty in the measurement of
- j'commun1cat1on ab111ty._ | zﬂ_ax,‘i sy _'A:.,

«

L C b, JThe GATE does not 1ncTude the subcategor1es present fnt'theﬁ.?
c# . -Callier-Azusa, = so lTess " information - : gathered regarding‘
oo spec1f1c areas of- def1c1t or strength e

o cl_{_Computat1on of deve]opmenta] age scores 1s more prec1$e for the u
‘ﬁ'[ j.: GATE than for the Ca]]1er-A2usa. < SR _
The pr1mary drawback for both the Ca]]1er-Azusa and the GATE for use w1th
deaf b]1nd severeTy/profoundTy hand1capped popu]ation is _the Tack of.
. 'sens1t1v1ty ‘to small growth gains. . The Ca]11er Azusa :measures- gains . of 13
~‘month or greater, and the GATE - measures ga1ns 1n 1hcrements:of 33 months.

R Changes made by.- the proJect staff Beg1nn1ng in the second year of: the
53@-7-7pr0Je€t, a’ new. scoring system was used w1th ‘the. GATE. wh1ch 1nvo]ves-the four:’
" " categories- of’ Mfrequency. of . respohse,ﬁ “genera11zat1on of résponse," “degree ;1
. vlof self- 1n1t1at1on of response,“ ‘and- "response fTuency." Each of - the four -
";-categor1es is scored from.0 to 3. Th1s scoring system” perm1ts accumulativbn of .
. ... a-differential score of 0 to 12. fo;‘each ‘item of the GATE. Th1s increases the g ]
\... .sensitivity .of - the -t 'to ‘the " point whére, gains ‘of’ ~0275 months . may. be S
‘. - .measurable., ° Using thi mu1t1d1mens1ona1 scor1ng §ystem we found test retest
'f'u're11ab111ty to range from 94 to 98. ' o

\'.&-‘

B

- Assessment of soc1a} sk11]s. The onTy test found by 4 proaect staff
V;wh1ch was .at all. appropr1ate for- meaSur1ng social sk111s iR this group’was the:

““,'j-Ca111er-Azusa ‘however, the' T1m1tat1ons'deScr1bed above were app11cab1e in the o
., . area: of soc1a1 sk1]1s as well. : S S /0N

Y /(' S In genera] 1nvest1gat1on of current]y ava1]a Te too]s for as ess1ng
' .. social skills- of low- funct1on1ng ‘children revealed that . they were too h1gh-:,
--TeveT for the project ‘children.. The tests measured growth in 1ncrémen' ‘too
~large . for: ‘the - ch11dren\ to. achieve. . Further, ithe. tools often meafured". .
- self-help and vocationa sk1]1s, identifying . these as socjal’ sk1TTs. ihz-f,'
. _Thompson and Sandra Hannes therefore developed an appropriate tool, which|was"

finished and field-tested on young norma] and deaf b11nd ch11dren dur1ng the _f
o th1rd proJect year.e.~
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~ Assessment” of gross'motor skills. - Three too]s for . assess1ng gross motor”'

': .progress were used: The - Bayley Motor Scales, the Callier-Azusa Scale
.(Postural Control" and Locomotion Sub- sca]es), and the F1rcrest Deaf Bling :
_Motor Assessment Too] (Draft ])— _ - C

-~ . - »

The Bay]ey ‘Motar. Scales are, part ofr. the. Bay]ey Sca]es of Infant_'

,f-.Development (Bayley, 1969)- wh1th‘were normed on 1262 infants.. rang1ng in age
. from 2 - 30 months. - Among the few standard1zed motor tests available, '
- Bayley Motor Scales were appropridte .for use_ witht this particular grou f.
. - deaf--blind ch1]dren because their ‘gross motor skills fell within the. .noNge

age range ‘of 2 - 30 morths. . Split-half re]1ab1]1ty for ‘the Bayley - Motor

Scalesy is .84.  Tester- observer reliability - is 93. 4% . and test-retest.
re11ab111ty 1s 75. 3% (Bay]ey, 1969) t }' o . R R

The Ca111er-Azusa Scale conS1sts of" f1ve sub sca]es, the f1rst of * wh1ch is’
‘Motor Development. . This sub- sca]e is " further divided into -four areas:

V"‘()_

Postural Control, Locomot1on, Fine Motor; and Visual-Motor. - The -items in the .

therefore these were the two areas- used for .pre- and post-testing. - Thére is

- no re11ab1]1ty 1nformat1on ava1]ab1e in - the. Amanua] descr1b1ng the

Ca111er-Azusa Sca]er l“; SV R ut, e e

o Because both the Bay]ey Motor and Ca111er-A2usa Sca]es are qu1te w1de]y
o s]1ced in. their: deve]opmenta] gross - motor ijtems, neither was particularly
- appropriate for use in developing specific gross .motor treatment objectives.
To fulfill this .need, a-third gross motor assessment tool was developed by ..

Susan’ Harris, ‘Ph.D., who was the ‘project physical’ ‘therapist dur1ng the first
year. . Using the Gross Motor Deve]opment and Reflex Assessment. Tool developed

~.by Fircrest staff phys1ca1 therapists as a. reference (Baum]er et al, 1978),
.. Dr. Harris: developed the. first draft of the ‘tool which: is ent1t]ed the

" areas  of Postura] ‘Control and-- Locomotion represent .gross motor skills;- @

Fircrest Deaf-Blind Motor Assessment Tool. " This tool. s more" f1ne1y sliced

~than either the Bay]ey ar Callier-Azusa and. thus allows, for the development of

specific programming . obJect1ves. .The purpose of the tool is .to assess the

achievement of - functional gross “motor developmental skills  and automatic-

reactions among deaf-blind children with.-developmental ages of birth to 6
years.  'No re]1ab1]1ty data are- yet ava11ab]e on th1s tool.

The Deve]opment of Ind1v1dua]1zed Instruct1ona1 ObJect1ves

o student s 'IEP.

After the 1n1t1a] pre- test1ng on gross “motor, commun1cat1on -and soc1a1

skills each year,™ reports of the -assessment results were comp]eted for each
. target student and ‘distributed to appxopriate educational personnel

Fircrest. . Long-term obJect1ves were deve]oped and incdrporated‘ into each :

Y

' 'Short- term .objectives were _developed “on thei basis of. . pre- test1ng,‘
consultation” with. the classroom teacher, and ‘ direct observation and

1nteract1on with the target students. Modifications in . the objectives were
‘then made on. an ongo1ng basis .in response to . the da11y performance data and
observat1on ‘of ‘student . behav1or.. ,

- At the beg1nn1ng of the f1rst year, a ser1es of meet1ngs was he]d with the

c]assroom teachers regard1ng 1mp]ementat1on of proJect obJect1ves w1th1n thev;_

C e
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i :
"c]assroom sett1ng. _ Soc1a] motor, - and-.- communication = objectives were-‘
-demonstrated " for one c]assroom,. and tra1n1ng on procedures for measuring
objectivés and data keeping.was completed. . At least one project. obJect1ve for
each child was. 1mp1emented within the c]assroom"sett1ng .and several other

-4 .. facilities were used in add1t1on to the gym and- c]assroom -in gn attempt to S

, generalize skills.” These includedya play field, an -indoor- area ‘equipped with-
" wplaygreund equipment, and .a "moen wa]k“ (an 1nf]ated p]ay space prov1d1ng a
safe trampo]1ne effect) oo : N _ .

*Gon51derat1oos concern‘ng_-eh4Jd performance obJect1ves. Here we would
’/,z.,11ke briefly to state e of the criteria that governed- our. procedures in
< developing, reviewin and when necessary, redes1gn1ng behav1ora1 obJect1ves.

®  for the children. . .

. 1. 0bJect1ves shou]d be deve]opmenta]]y based This- requires -carefuT-
_ assessment of  the- ch1ld's current. functioning, in terms of normal ‘sequences of
. . development in any of the skill areas to be taught, so that 'the child s -
“developmentally ready work . ‘on the obJect1ve. ' The _objective shou]d- be\‘~
]og1ca]1y p]aced w1th1n e. ‘ . . C Cg L

”2 Objectives. shou]d be usefu] to the ch11d genera]1zab]e, and Eompat1b1e'
with  cTassroom and .residence hall or home objectives. Unless there 1s -
coord1nat1on with the child's teachers .and residential hall staff or parents,
there is not 1ikely to be any attention paid to ‘the: project's behavioral

objectives at school, residence hall, or home. Such. Tack of - coordination"
reduces :the Child's’Opportunities to genera]ize skills between sett1ngs, and
may even -cause misunderstandings. between the ‘project staff  and others.
“Further, when children have very 1limited behavior.: repertoires, and when .

“learning increments are small, it is wasteful to simply. add behavioral -

" objectives that have little re]evance 1n other sett1ngs and are of no use to -
the ch1]d ' . .

3. ObJect1ves shou]d be age-appropr1ate.» Ch11dren shou]d ‘not be work1ng
on skiTTs that will set them_farther apart from normal agemates than they °
‘already are. These children, who ‘may look bizarre.and behave so differently
. from normal..peers, do not need any more distance from chrono]og1ca] norms.
“For ‘instance, a]though games such a pat-a-cake and treats—such as piggy-back :
-rides in ‘the pool are rewarding and entertaining for younger children, they
tend to _make adolescents and young adults Took .silly. Thus, objectives shou]d :
encourage age-appropriate act1v1t1es and behav1ors whenever poss1b1e. '

4 0bJect1ves‘shou]d be teachab]e in .real, not contr1ved settings. The .
*  swimming pool, locker room, and gymnasium (on Fridays). offered three different

~ but equally good natural settings for teaching a wide variety of skills within

~ the project. Each setting ‘provided unique opportunities, yet generalization
~among the settings was possible without contrivance. - Further, having

‘non-contrived settings made it ipossible to select objectives for children that o

could cross skill areas, or merge skills between skill areas. For instance, : -

objectives could combine aspects of communication- and social skills, or motor .
“and social skills; such combinations of behavior occur naturally in normal

life and therefore can easily be genera]1zed into other envirohments such as

the school classroom and p]ayf1e1d ' : :




EE.

]] ‘ Vo v
gﬁ??’ ~ 5. Objectives should take-into ‘account children's sensory abilities and -
deficits,- This criterion is reTated to the issue of setting: deveTopmentaTTy'

based objectives, but s]1ght1y different in that ‘it involves® adagtat1ons of.
teaching .procedures to. accommodate specific. sensory probTems. For 1nstance, a

deaf-blind child can learn tq communicate via signing, but the signing may -
have to be adapted so that the child can feel - the hands of thefsigner. The .

signer may have to s1gn on the child's body, in h1s hands, or very close’ to&

~ his eyes 1nstead of in space. ; : . ‘

.

6. ObJect1ves shou]d be rev1ewed constant]y through da1]y data co}Tect1on \
and anaTys1s. There is no way to be sure that objectives are appropr1ate, and -
“that child progress is adequate, .unless da11y data are collected, “charted, ‘and
analyzed. Such fine-focus attention to the child's progress a1erts the -staff
" to the need for changes in programs . or objectives - and enabTes them to. make
- timely - changes Finally, .such close. attention to child progress maBes 1t e
possible to provide more obJect1ves for the more advanced children, :

7.«0bjectives should be organized and 'stated so as to perm1t teach1ng that
s - based on behavior management procedures, with consistent .cues and -
consequences, and that is'Tog1caTTy‘sequenced, appropr1ateTy paced, and free .

- of distractors, This * subjéct. 1s’ discussed in" detail. in the Behavijor
. Management -and Data CoTTect1on training modu]e, but it is worth stressing here
- the - importance. of - cons1stency -and sequences in ‘any instruction’ 1nvo]v1ng.~"
handicapped students. . How -the objective is stated wild _make a'difference in

- the. teach1ng. '.;, o S : -

‘Actual obJect1ves for each of’%he proJect ch11dren throughout the 3 years
of the program are given in Appendix C. Communication objectives: ranged from
-"The child will hold an obJect placed in his hand for 5 seconds" to "The-child.
will sign an ‘object' s name.in response to the quest1on "What . is’ the ‘name?'" .
Gross motor objectives ranged from "While positioned prone over an dinner tube, -
the child will 1ift her head independently for 10 seconds™ to "The child will
-jump of f bottom step, feet together, one hand held." The three most “advanced
students had swimming ‘objectives as well. Social objectives ranged*from "The .
child,will*respond to a sound by turning toward its source® to "After being -
- towed on ‘the .inner tube and’-given the cue -'You Same,' the chde_wiTTAtow
another ch1Td on the inner tube for at ‘least 10 seconds," . i :

As noted prev1ousTy, da1Ty data were taken on -the ch1Tdren S, performance;V
which were charted each week.: ‘Decisions “on termination or rev1s1on of N
. obJect1ves based on the data were made at weekly- staff meet1ngs.

Child. Ga1ns Descr1pt1ons of SeTected Students and The1r Progress

R The proJect students were divided 1nto two groups, , ambu]atory ‘and -
'nonambu]atory._ Five of the students are -ambulatory. They are identified as

.C. Gy Re Goy D Doy Vo S.,-and K. B. - A1l of them are legally deaf-blind, and

, on the state's Deaf- BT1nd Register. All have at. least some comprehens1on of a.
- few signs, and some are able ‘to use- signs appropr1ate]y in: the context of

structured obJect1ves. Two of these students will -be descr1bed at greater‘
ength. . : A
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Ambu]atory;studentsaE:K.;B., Rorn January 5, 1966, Was 15 years old at the.

beginning of the swim ®rogram and 17~ years, 6 months old at the .end.
~According to testing in 1981 she had:a  bilateral. severe-to-profound -hearing
* loss: in addition to her. visual- impairment. She a]so\suffered from spastic

diplegia. - Pretest1ng at the beginning of the pfogram on standardized measures -
~ found her to be functioning at 15+16.months in gross mptor development. = Her
social interactions- were at the 9- ]/2 months 1eve1 and her commun1cation‘
. sk1]]s ranged ‘from 0 to 1 months. u’ . - L

— o S A

Ko attended 65% of the program days the . f1rst year, 73% the ‘second year,_ B

“-and 80% the third year. She achieved 22 of -a pdSsible 33 steps ‘on obJectﬂves

the f1rst year, 17 of 27 the second year, and 11 of 24 the third year. L

o wh11e K. was somewhat h1gher funct1on1ng than many of the other students,'

her learning was-ﬂhampered by her _extreme - pass1v1ty and, at times, -’

'stubbornness. This was. part1cu1ar]y 1n‘5v1dence in the first 2 .years of the

to be cued for every step in a sequence--for examphe, in removing
and ‘putting on her swim suit. . She did.learn to signal her:wants within the

- structure of working oqﬁﬁgbaect1ves--for instance,  signaling the - tutor by

.touch1ng to continue dry. her hair, or by approximating the $ign *food" " to

be given a lollipop. She tended not to be commun1cat1ve spontaneously, but in.
" - the ‘pool-she would -move toWard other ch1]dren and tutors and gave’ ev1dence of
- enjoying the water.. v :

.

~sprogram, but improved somewhat in the last year. -In genera] she dften waited
s her clothes -

-~ The hall staff when quest1oned about the effect of the swim program on'

K., felt that she adjusted . more: ‘easily to people as a result.  of ‘the
lexper1ence,,and that she alsa played more with toys than in. the past.. They
'noted that whén her tutor came to - p1ck her up, she . 1nd1cated that she

recogn1zed her by 1augh1ng.

st

At the end ef - the proaect k S gross motor sk1]1s were at’23 months on”
the Bayley, her social skills ranged from 2 to 4-1/2 months with scatter. to 24"

months, and her commun1cat1on sk1]]s ranged from 1 to 6 months with. scatter to
9 months. . ) _ .. :

"R. G., born September 19, 1969,'was ]]'years, 3.months old at the start of

the-swim program, and 13 years, 8 months old when .it ended. While legally
deaf-blind, R. had a mild-to-moderate hearing loss when aided, and had good *

use' of his hearing. At the. beginning of - the program, R.'s: gross.motor skills

".as assessed .by the Bayley were at the 24 months Tlevel. . .In the, area of

communication his skills ranged from 4 to 21 months, ‘and his social -

’ 1nteract1ons Were at the 9 1/2 months level (Ca]Q1er-Azusa¥ 1977).

R. attended 92% of the program days in the first year, 91% in the second
~year, and 91% in the third year. As this’ indicates, - he had the benefits of

both good health and cons1stency of programming. Both of these factors, in.
combination with . his ~abilities, may have contributed to the gains on .

[

ObJECt1VES he made. during the program. ~ He achieved 25 of a.passible 41 steps '

on obJect1ves ‘the f1rst year, 22 of 24 the second year, and 29 of 34 the th1rd
| year. o . . ‘ . :
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0ver the course . of the progr R.-made progress in. many d1fferent areas. L_
. The most impressive of these was ‘h¥s abkility to commun1cate meaningfully’ us1ng-.-
. sign. At the beginning of the-project He was s1gn1ng on]g gne word at -a time, .
- .and his spontanheous s1gn1ng ‘was infreguent. By the end ‘0f "the project he”was:,
, 'rout1ne1y using .four-sign utterances,- ich occurred both in the  structured.
~° _ situation of ‘working on obJect1ves, and : more. 1mportant]y, in  spontaneous - .
interactions ‘with his peer tutor. Becausg¢ he was able to t€ll-his tdtor what -
--he wanted to do when' she asked ‘him l'what 0 you want7“_th1sv]anguage.use‘was
very reward1ng to Him. : : Y T R
Over the same period, " as R. s 1ndependent use of 1anguage 1ncreased his
negative behaviors decreased. Whereas in the first .2 years- he’ cr1ed‘ and
- staged- tantrums frequently, by the- “third year this hehavior was qu1te rére.
Self-stimulatory behaviors such<as high- p1tched vecalizations-and flicking his
ears a]so decreased as his tutor reacted f1rm]y and negat1ve]y to them.

R. also became somewhat more. 1ndependent in h1s act1ons for examp]e, he *
.began to go through the sequence of putt1ng on his socks and -shoes, reach1ng -
out to find each one, after he was given an initial cue. On one occasion, he
‘1 was also observed to stand up and get an.inner. tube which was near~him in the
pool, a great contrast to the. typ1ca1]y passive: behav1or of this -population.
. One staff member® observed that he also. became more respons1ve .to other
* children over tlie 3 years of -the program. .°Whereas initially he had been
oriented only toward adults, by the end wou]d reach out to -investigate
. “another ¢hild who was next to him. .. This. deve nt may have been encouraged
- by his social objectives during the- project, . im\which he learned to tolerate
holding hands w1th -another, student, and later to:take tarns riding and towing
another student on an inn®r tube. The hall staff, questioned at the end of"-
‘+the project, said that R. now plays with toys ‘instead of engaging in self-
st1mu1at1on w1th them, and. that he p]ays with a greater var1ety of toys.

At f1na] post- test1ng, R"s gross motor skills as measured by the Bay]ey.
were at 28 months. H1s communication skills ranged from ‘16-27 months, with
scatter to 32 montns. - His social sk1]]s ranged from 12 ‘months to 24 months/
-(Ca1]1er Azusa, 1978) ' SN R _ : 3

_ Non-ambu]atory ch1]dren. For most of the ]ower functiohing, nonambulatory
- children, auditory and visual assessments were problematic.  Several of the -
‘,ch1]dren were."thought to have near-normal hear1ng, but® it was clear that this -
hearing was not funct1on1ng to allow learning via the auditory system.  The
~.children were enrolled in the’ Integrated Eduoat1ona]/Le1sure Time Model for
Deaf-Blind Children and Youth in order to ‘teach, them to use whatever residual
hearing they had so that they could (1) be tested more adequate]y, and (2)
'beg1n to use the1r hear1ng to ]earn. :

M. P., born’ December 2, 1976, was. 4 years, ],month old at the beg1nn1ng of .
- the program, and 6 years, 6 months old at,the end. In addition to her visual
impairment, she has 'athetoid cerebral palsy. Responses to sound were present -
., but unreliable. On initial testing her communication skills ranged from 0 to
2- months, with scatter to 3 months (Callier-Azusa, - 1977), her Soc1a]._
1nteract1ons were at 2 1/2 months, with scatter to. 5 1/2 months, and her gross
motor skills as measured by the Bayley were at- ]ess ‘than 2 months. '

[
»




: and .65% the third year. . At the-beginning of the - -program: she -cried very

. ]4 o _'. . o fz "’_ ' . o,
" . I .
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M. -attended 79% of the program days the f1rst year," 79% the 'second year,.

- frequently when staff were not paying constant attention 'to her.. ‘One of her

first objectives was therefore not to cry under these circumstances, and ‘she. ‘

-achieved the objective, -which- had a generalized effect on- her overall

behavior. ‘Because qof her ‘athetoid cerebral pa]sy, M. "also. had poor head
control, apd" one of her gross motor objectives «in the first year involved
raising her head- and holding: it up for 1 second She comp]eted two out of ‘
three gross motor obJect1ves d&r1ng year 1. .

M. ach1eved ]5 steps out of 23 on her obJect1ves the f1rst year, six out
of nine. the second year, -and five out ' of 19. the ‘third year - This dropn.

* occurred: part]y because she had reached the limit of what’ she cou]d ‘do.  In
- the second year of the proJect ‘M, was 11m1ted to one "gross motor obJectpve

which required.her to maintain her head: in vertical. pos1twon for ¢ }Ofseconds.'-;f
She’ comp]eted three out of four® of the obJect1ve s steps. “Her communication - .
~objective was to increase body movement - when her tutor t 1Ked to her, and; she.

completed. the . three steps of this. objective. ‘Her ™ soc1a1 obJect1ve, to .

o ma1nta1n eye contact with her peer tutor, was cont1nued

2

In the f1na] year,.M 's soc1a] obJect1ve ‘was to respond to a. sound by‘

,' " turning toward: its source. Her performance -on' this: task . was". very ' .

. 1ncons1stent though at times ™ she - gave what seemed to be very c]ear‘

~namely, to 1ift her head independently for .10 seconds. Once - again, because of ..
“the changeable nature of athetoid cerebral palsy, she was able to perform the‘j,~

responses. Her  gross motor objective was the same as in- .the .second -year,

obJect1ve on" some days but not on others, and she did not comp]ete it.

The - forego1ng descr1pt1on 11]ustrates some of the d1ff1cu1t1es of dev1s1ng§»
objectives for .very low- ~-functioning children. who are- limited by motor

~ disabilities, as well as by sensory 1mpa1rments wh1ch are -very-. d1ff1cu]t to -

to .get attention, and.one person felt that she .
more. The hall staff felt. that the program “had 1ncreassd her physical.

parents felt that she was. happ1er and more act1ve after sw1mm1ng.

assess accurate]y.: ‘
“When quest1oned at the end of the proJect, most of the staff felt that'-
there had been very’T1tt]e change in M., -except shat she had ecreased crying
turned her head and- smiled

strength and made her less queru]ous, but’ no other changes were. noted Her

Standardized testing at’the end of the 'th1rd year showed M. 'S soc1a] g

'interact1ons to range from 0 -to 4-1/2 months, " with scatter to 10 months; her
gross motor ~skills were less than 2 months on the Bay]ey, and . her

communication sk1]]s were at- the 1- and _2-month ]evel, w1th scatter to 3-'

: months.

C. G., born March 7 1971, entered the program in 1ts second year he was-
10 years, 8 months old when he entéred and 12 years, 3 months old at the end."

.1 According to testing in 1982, C. had normal hearing-in at least one ear. Hefl

was v1sua]1y impaired and a]so suffered from spastic diplegia, hydrocEPha1y,

and a seizure disorder. On initial . testing- (November, 1981) ~C.'s .

communication skills. ranged frem 1 to 3 months, his gross motor skills were at
5-172 months on the Bayley,. aid his social sk1]1s ranged from: 4 1/2 to 6-1/2
months, w1th scatter to 11 months._"

18
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C. “attended 90% of the proJect days the second year and 94%athe third -
_ year. He.achieved. 11 steps out of 23 of hls obJect1ves the second year, and
20 out of 31 the th1rd year.' _

Accord1ng to the. proJect s phys1ca] therap1st C. was much 1ess pass1ve by
the end of the-project than, he had been when he entered. ‘In the fall of 1981,
‘when staff members . placed h1m on his stomach on the ‘pool- ledge, he would 1et N
‘his head saglﬁhck, rest1ng it on his shoulders. ' He made no.effort. to move 7
~himseTf from pLgce to place. By the end of the.project he supported his head .
we]], got into. craw] pos1t1on with minimal prompt1ng, -and ‘made an,octE*Tona]3ﬁjf
attempt to- move” his hands forward.. He “had also: learned to prope] h1mse1f'_-_'f'-1
short d1stances with his arms wh11e f]oat1ng on h1s back, S T

~ .
~ 0

_ 0ther staff members noted- great 1mprovements soc1a1]y,,1n add1t1on to morefffi
. . independent movemént, "C. became more’. ‘responsive..and . smiled more, ]ook1ngf=:@
~ ‘generally happ1er. Ha]] ‘staff . also strongly agreed that “he had- become less -
. 1rr1tab]e, was more. respons1ve to others, and 1n1t1ated more act1v1t1es on h1s T

own. . : : By : - :

PURES +4
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On f1na] test1ng, C.'s socia] sk11]s ranged from 3 to 4 ]/2 months,‘w1th
scatter to 18 months, his gross motor .skills- were- at -5 months on the Bayley, -
and, his commun1cat1on sk1]1s ranged from 3 to 7 nmnths, w1th scatter to. 9
months. o S ;: o : ; '

As these summaries - 1nd1cate, the ach1evements of the . ch11dren over then;_
.course of the proJect varied widely, depénd1ng on pre-existing differences. in .
their developmental "levels, as well as on their health status. .. In genera]
higher . functioning children may be expected to achieve a greater  number of -
steps on. obJect1ves, although personality factors such' as motivation may

. 1nterfere to seriously constrain progress. - In the case of more :severely:

‘ involved ch1]dren, their progress is likely. to be limited -both by their lackj .
of control over behaviors. (because -of spasticity and/or deve]opmenta] ]eve])af i
and by perennla] susceptibility to --infectious = diseases. - Despite . such.
]1m1tat1ons, in 'the judgment of -project staff, mhall staff, and parents, all of -
the children benefited from the program on an affect1ve bas1s, over and above
the ga1ns they made on 1nstruct1ona]‘obaect1ves.: s

&‘.

~ Child Ga1ns Resu]ts of Pre- Posttest1ng Us1ng Forma] Test Tools N
D | Eva]uat1ons us1ng the tests descr1bed above were adm1n1stered over’ the
" 3-year period:of the project and- indttate that significant gains were made :by

+ participating th11dren‘ within~ the .areas of commun1cat1on and_ soc1af
development.‘. | N s ~~§."w et C T

< As noted ear11er, dur1ng the first year of the program def1c1ts in severa];'

00 ¢he testing <instruments were found; therefore several .testing instruments

“ were either’ modified or replaced, in the second - year. In addition, - the:
treatment population. changed between: the first year and the two subsequent- :
. years.because of safety and health. problems :posed by some of the: children. - As *-
a result of these factors, analysis of the first year's data with those of the
final: 2:years-is.not mean1ngfu]. Howeveg, ‘when the scores from the beg1nn1ng’ .
-of the: second year of the program were- compared with: the f1na1 test1ng 1n the~
1ast year 51gn1f1cant growth was found.

~
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. OVer the 'same perlod on]y a #ew xs1gn1f1cant ga1ns were - found for thef

h contrast group, who did not’ participate in the: sw1m program but-who did. .-

receive .the same school seryices. .Gains made by this ‘group were. §Ubstant1a1]y'_‘
less. than -those made by the project children.* It should be noted that there

.~ was only one s1gn1f1cant difference between  the  treatment- group. and- thefi'

contrast group at the t1me of the pretest in year 2. Th1s was for the GATE\”"
overa]] score.f,» o ‘ . , ' Lot
Resu]ts of test data were a]so ana]yzed to- determ1ne whether the proaect
ch1]dren made ~different progress over the - summer mogt
“not in effect. - It was found that no gains were- mad dur1ng the summer, and,
in. fact, a-sli h% trend toward loss of skills was . found. ~This 1nformat1on, -
together with the data showing -overall gains made during the project, strongly
indicates that -gains were made "by the project: ch11dren, and that - the;gatns.

‘were the resu]t of the. proaéEt act1v1t1es. N

. _-.\b' L
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hs when the program was .~
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PRE POST SCORES: ‘Pretest Year 2 to Po%ttest Year 3
 (One-tailed t tests) . . we
o PROJECT CHILDREN o CONTRAST GROUP .- 5
_ T - Level of. Pretest . Posttest - Level of Pretest Posttest
Test o : ' -S1gn1f1cance -Mean - Mean ” Significance Mean . . Mean

GATE'féequenqy (raw score) .ooj“‘? ‘25.9‘ Cos32 T . .05 2.2 ¢ 8.2
GATE genera11z. (raw score) 001 -27.1 f?Vf' 56.0 o - .001. ..14.8 ) i'.34-0-_

A\l 3

GATE 1n1t1at1on (raw score) .“:‘ .005 h ;:31.3‘ - 752 6 i' L .09 s 13.8”))‘ 21.5

GATE qua)1ty (row score) o .00 4.2 ).)- 3.3 - ﬁ.0$s .42 9.8 ;
GATE overall (months) E: f‘:;' .97‘ ' 4}6. »f;_12;0 ’)"‘,.‘ .ﬂk}“:01: E_fiigz7f ;1‘,rﬁf0))
'C-A cogn1;1ve (months) g v"'bl..doi.il)f Z:S;L)QM‘_.S.Q : _") ;._'44‘ 1.05{ :N113é,21_ <f_'3;8€sZ
C-A reoeof)vek(ﬁonihs)fl;‘lx_ "‘,051Hf17}!2.8 i ;‘"5;9:5) R ff't.08 ;;) oz.éiffA;“)4;2r:‘
mkemﬁgﬁyehmmmﬂ_l:‘)o;OSfo;Z7af‘ffmsk R | X 4z67;
C-A atult ;ocia1ﬁ(ﬁohths)'”»f;_“fﬁés 70 66 ﬂ fV"*gﬁﬁﬁ“_._ o7 .75 h'fla.o,')
CéA'peer‘socia1‘(mohths) : : : .;QS , '}.1.#J . ‘4.0)" | Qias fﬁufhocpretesfo-ré-‘ﬁ' :;{Fd-o
CaAlenvikon. soc."ﬁonths) B ":1$nf*:“14;5*: | ,6.5. - .6 '_fr 3.3)"o N‘B;Q)v
JC;A.Postu¥a1 con;;(months) “)" ;40f_¥‘}f 9.6 09 ‘i | jv"ﬂ ;36‘ , 53.6 .)_ 4.0 .
C-A 1ocomog1on (months)” AT IR [ oéﬁg 8.3 ; 7 a8 40 a4
4 | ' f}ig‘:_;*élo 60

L .
.’1 .

Bay)ey notor (months) o .15 :J . 12 7” 1_f')13z7. .
Fjrcrest motor (months)= o .35 12 '13.5"5 . B .36 4.9 - %4




. Chi]d‘Géins ObJect1ves and Steps To ObJect1ves Ach1eved

: An additional way to rev1ew ‘the gains of ch1]dren who part1c1pated 1n the .
.. project is to look at the percent of objectives achieved cgmpared to percent

of objectives written for each child and the number .of steps towards " an- . .

objective accomp11shed The fo]]ow1ng six graphs prov1de this~ 1nformat1on.‘
“The first thrée’ graphs ref]ect percent of objectives achieved and clearly
illustrate that the amount -of-gain for, many of the ch1]dren 1n7the project was -
substantial. .Those who made .little. gaﬁn in percent of objectives achieved
were profoundly "impaired- both physically ‘and mentally. The Second three
graphs depict total-number of steps achieved comgared to tota] number of steps
assigned.to each child in order to achieve obJect1ves.' It is clear. that many
~of the chilldren .made great gdins;. Those who did not- were " nonambu]atory,
' profound]y motorically 1nvo1veg, and profound1y menta]Ty retarded. It is, we

- believe, ‘significant that’ even ‘these. children- made. some gains. CSimitar.

‘obJect1ves and task ana]yses were not ava1]ab1e for the contro] group.
, . _ : B
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* Child Ga.ms C’ents by Teachers of Proaect Chﬂdren o o~

At the end of- the proaect the - Pr1nc1pa1 Invest1gator and Coord1nator’

sought the. comments of . teachers who had worked: w1th project children in ..

.classroom settings regard1ng the children's progress: over the 3° years” of the
model program. . Teachers weré asked to (1) .note any changes over time ‘that..
dould be.attributed to the.water program; (2) comment on whether the’ children
behaved d1fferent]y in the_water than on land; and (3) note any other relevant

ervations. - The teachers “observed qua11tat1ve .changes suggest1ng that the
water - program, which combined educational and recreational features, . had
significant effects on  the .children's development. . These . comments - are’
summarized iq Appendix 6. . a R R E R R S
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Progress of Tota1 Project'. Charts By ObJectives " *‘},‘,‘It..' Lo R Lo

OhJect1ve 1 - To increase the social interaqtive skills of the target deaf-h11nd chi]dren across settings._:

L ‘ R R S ;*_~-;_ NS N : ' f s
- ACtivity‘,' o - .ResponsibTe;Person(s) R SR o ;Reporting:Dates~ T A

= L f" L . 12031782 _4/31/83 - 9/31/83 - -

1.1 Survey current ‘social skill - - Principal Investigator . . C. _. € - T
tra1n1ng and assessment tools = Project Coordinator.- - -~ : K . .

1 2 Se1ect and adm1n1ster one . Principal Investigator A , C° S T
. -assessment tool to estab]ish - Project Coordinator ~ B S .
baseline behavior 1n the’ R L S
. soc1a1 area S U

1. 3 Based upon assessment data, Principal Investigator v - C R T P L o
_establjsh one social behavior ™ - Project Coordinator SPRIT L¢ T e .

"to be taught each ch11d across LT e Co T T T T e

sett1ngs : _ = : R AR - . . ‘ oo

;1 4 Pev1se IEP to 1nc1ude one . .'Teachers :_-4*_'- S s ftf - C _j;f- C {;le
‘new social behavior to be -~ Principal Invest1gator o I ' LT R
: tauqht S .,_»I .~ Project Coordinator ' . B RO e SN

1.5 ‘Select or deveﬁop a t001 for  ° Project Staf‘_f-"T ';bﬁ?‘i S o “e o he B

col1ect1ng da11y data ‘_‘ T

1. 6 ‘Implement use of da11y data ~ Water Therapist : e 0 0 e
. "collection regarding social = - Core Project Staff = - - N e T o

L 1nteract1on skills - - .- " Project Coordipator = .- I R

h . o ... Peer: tutors Do

P o R -/ . .

that.can be utilized . .- ." . -:CoreProject Staff . I P A I R
across sett1ngs B 1~”; <* . -Project Coordindator . S R R ST
“1.8.«Rev1ew data co11ected on dai]y . Principal Investigator - .. . -~ 0. - . 0 Toewoo € b orh
‘basis weekly “and monthly - -and '-_'PrOject Coordinator .~ "=~ 7 oo T N
3 'f,rev1se programs as needed j B T ST o T T

A e W FORIRRY Sra

7';Imp1ement social obJectfves; " ZWater Therap1st R I - f.jf': . -O'J'Tgf v ,Cg%l?fggz-“

1.9 Posttest social behaviors. to - :Consultant T ":-.":v7; N .:.'3; ; N_;u;ff-‘mhi.*.j-cs,_ DR

3determ1ne progress o ,Socia1 Work Spec1alist

: . . . .l . o
L ) e . D e L .o i

e

Completed. 0 -='0n'9.‘.oin9' ., D=Delayed. .  N.=Motyetdue . -

r




‘Objective 2. fo increase communication skills off%he'Earget:deéf-ﬁiindighildreheacrqu eetiingegf :

Te Uhetivity o -Responsible ﬁérﬁbﬁ(g) e ~: L Reporting Dates o
SRR R 12/31/82 4/31/83 - 9/31/83

4 P o . L e . .. . . . R

2.1 Survey currént verba1 and :““ cdmmunicafion-speciéiiSt'“fei'
- _nonverba1 communicative tools ' U o SR
2.2 .Select at Teast one tool for Communichiion Specialiét‘; o c o R R 3

- measuring daily skill - . R Lo e T T o LI
c.acquisition - 0 S AT

2.3 Based upon assessment data, HCothniéétion'Speciaiisfif" e
‘ modify TEP for each chi]d R Do et et

2.4 Implement a minimum - of one © . Communication Specialist - - € ..
new communication obaectnve gt D e T
. for each: chi1d 1sf L _h,j_-,< ~‘ ' L e Shen
2.5 Review dai1y progress and revise Principa1 Investigator . ;3>,5,767
" - @s necessary - . . N ,__; . _ ERN

Y] b
a

-255.-Posttest communicative progress 5-Comﬂunication Speciaiist SN
7. on all input measures for  * T - R
{purppses_of summqgive evaluatign s _‘}_;__‘;¢J~,




Objective 3,

'a‘,,'_.._..; SN

L

To increase gross:motor functioning. *

.;.Activityf;x':

-Responsible Person(s) - -
PR TS . ¥ Ty

‘Reporting Dates :

4/31/83 -

_Survey and eva1uate—current
gross -motor: assessment scales
_being» ised with the deaf blind
- mu1t1hand1capned S
3.2 jSelect,and adm1nister one .
- asseSsment tool to establish
'base11ne gross motor behavior

g Based upon resu1ts of
assessment, select fran one to :
“three motor hehaviors which
}Can be taught across sett1ngs

LN ReV1se IEP to 1nc1ude the nemﬂy
‘fJ;-.'1dent1ffed motor behav1ors to
’ be taught ‘ o

e " e

tool to collect da11y data

ot [

ImpJement use- of da11y data
- collection regard1ng selected
- motor sk1115 e

3;] .Implement act4v1ties to teach
‘specified gnoss motqrfskills
- across sett1hgs

3.8° Rev1ew daﬂy dafa weeksTy“' and
T month1y and*revise program as *
ﬂynecessary

ﬁ3§§ﬁkPosttest gross motor skiﬁls
~ which have.been taught .

. ; . )1
Ki © -

Bequn¢ . iC =

- 41)w .

. '
o :

a

Se1ect or. develop an: appropr1atee

Project Coord1

_Physical Therapist

Comp?eted

:_Physica1<TheraPi$t':'. ¥

_PhysiéaT fhe?apist'
PhySicaerherapist_,>

“-Teachers '
- Pr1nc1pa1 Invest1gator

Physical Therap1st
Project Coordinator

(IPr1nc1pa1 Invest1gator

g
. Phys1ca1 Therap1st 8
-, Water Therapist ., :

tator

416 .

JBPhy51ca1 Therapist -
- Teacher

..Ph¥s1ca1 Therapist |
"Water Therap1st '

fi.-.“

sfésf,u"0f§5ngoihgi.; ,-

- D

¥
03

#QDelayed'a.-'

R

e

&

. 9/31/83

~ ~N.= Not.yet due . - . .47




ll_ni,,' - ': fo Ind1rect SerV1ce ObJect1ves N

™

Ind1rect serv1ce obJect1ves 1nc]uded prov1d1ng 1nserv1ce tra1n1ng to ‘the
“institution's hall 'staffand'to  volunteers (Toster Grandparents) who worked.
with- the £h1]dren,. Working with . the hall staff was ‘particularly impertant .
.. ‘because they were with the project children dur1ng the long periods when the
ch11dren were- not participating in. educat1ona] programs, and carry-over
between." the educational and residential. settings’ wds very important to the .

~ -project. Dur1ng -the f1rst year, 1nserv1ce tra1n1ng for "the hall staff was -

'at;f cariied on- in 1-1/2 ~hour group sessions, ‘1 night a week for 9 weeks, and .

: covered areas such as soc1a1 deve]opment, communication skills, and: phys1ca]~

© management .of deafsblind ‘children. The material for this  training was

developed without - consulting. the staff about . their perce1ved needs. © By. .

contrast, in the project's second year, the hall staff were. surveyed to find.- -

out- what kind -of information.they felt would be useful to them, and the

*inservice tra1n1ng was- ta1lored accordingly, and 1mp1emented on an 1nd1v1dua1“
-_‘bas1s.. This approach Was much more successfu] R S o

The process of prov1d1ng tra1n1ng to the vo]unteer Foster Grandparents'f*'
. proved to have somewhat different. pitfalls.. The. training module was presented .
-« to a.group of 50 .volunteers -the f1rst year and was well received. - However, ..
the modu]e, even ip a simplified form, was found to be 'too complex for this
group, They also “did not . approve of pré- and post- ~-testing, and balked -at -
part1c1pat1ng. A]though verbal approval . and “thanks were extended to ~the .
staff, only 15 out aoft the 50 participants were willing. to fill out - an |
eva]uat1on form. As a result of this exper1ence, the module was revised st111 :
further and reduced ‘to a few 'Important Po1nts“ for each top1c covered. - The'
. modu]e was. comp]eted in Year 0ne., L . _ . .
- An examp]e of the d1ff1cu]t1es encountered in. work1ng w1th th1s popu]at1on;
is suggested by:the following quotation taken from one.of the 15 eva]uat1ons.'~‘
The Question was: If the training was not usefp] p]ease exp1a1n., N

= "None of my ch11dren are blind so I am not in need of a1d I have‘g

' been around blind children - at Salem, ~Oregon and _they are very - .
1nterest1ng,_ but. not -here.:in, Washington.- But- they are a. very»’
prec1ous peop]e and I dearly ]ove them " -~ L0 '. o

At the conc]us1on of the proJect a]] staff were 1nterv1ewed and asked to _
complete a form .assessing the benefits of the swim project to -the children’
with whom they had daily contact. Their responses to -questions about. the '
‘value of the project were uniformly posifive. - A1l of those interviewed felt ™

that. the project should be continued by F1rcrest and- that -it. should: cont1nue o

-to be based on instructional obJect1ves. This .information was shared with’ the"
Fircrest administration. The' form. used, together . ‘with - the " tabulated
responses, appears below. . o o '

e T




- 80
’ r

Feedback from Ha]] Staff Summer, 1983

"1 We -are asking for your op1n1ons and comments about the deaf/b11nd sw1mm]ng pf

program “that has been, going on at F1rcrest for the past 3 -years. Your . -

suggestions and opinions will be wused to help evaluate the program SO ‘wWe canf :
make~1mprovements,where they are needed, and keep the parts of the program ,
that are most*va]uabTe,. Thank you for your help. -~ . - “

‘

strong]y _ ;‘. O ST strong]y
~ agree . ‘agree undec1ded d1sagree d1sagree

1. 1 think the swimming -~ - . . . = " A e

" - program has helped-the 11 o0 0 .0 - 0.
" children, - L AR TP EERRS
~Comments __ .- . bt

. 2;p"The'chi]d'usually're- B T P
.. -cognizes the tutor. . -5 ~ 3 . 3 - .0 G0 <
- “Comments- ' Lo R

é | ,;.3.":The ch1]d'seems to o R e
S5 Tike the- tutor. . 5 5 . 1. 0 . 0
o . . Commentst’ e A : S T

4,7 ""The. child has become.
- .more outgoing, less, _ MU o

withdrawn., = « S 3 00 8 .0 20

Comments -~ .. . =~ ' o SRR SERNREE )

5. The chjld ispmore,reev,h o ’\\:,[l,w;‘ S
... .. sponsive to others. 4 A 1 00
- Comments S ' Ct o

6. The child 1 is less . o o T
. crabby. . , . : 0 . 4 5 1 0.
- Comments - C : o v : e

o . Ll




| ;‘.;7:_ iThe child tnttiateS-“" _ | BRI Flowl ) !
- . . more on his/her oWn... 4 e2 &y 0
. Comments n : o : ‘ A : R

< e

¢'8;f- The ch1]d se]f st1ms L f;jj“{;._ B - S e
. less. . L2 2 6 . 0
.5Cgmments N '.g . L - CoL S

L]

A 9. ..Tt was important that
N the tutors: were close - : _
. to the same age as the - e e e T
© children.. . . 3 .5 - 20 s 0

. ¢ Comments .- .'. : S S T

- ‘%?—" » o
- 104 Tutors were on;time_ e
~ - picking-up children. - = . . N | ) T
' and  bringing them ’ o ; SR : . : A

back. o _ 3 '>2:
Comments pu

1. The tutors and staff . - - oo e
~were friendlyand 5 o oo S D

_cooperative. - ) 3 .0 0. 0

- 12. The tutors dea]t w1th

.~ the children safe]y g ’ : T IR e
. and competently. S o8- 3 s 0 00
Comments - e

~ . ‘m L.
13,7 JI was given Opportun- T :
~ dties to tdlk with the - - .. . R
- project. staff- about>the . .- PR ,
v -children and the pro- . ;ﬂ' _ AR o
. .gram, g R 7- - 0: 0 0
~ Comments : o I ’ '




A

14, 'The services.provided -~ o o
" were new.to the chil- . ’ R S A
dren, ‘rather than.du-" . . - o . 0 T s
. ‘plication of ex1st1ng S N e e r
o servicess .. . o 7Y Ty i3 e
Comments e Ui

, A5, The pilepgse of the pro= . "o o Lt T T
. gram was clearly ex- . -~ ¥ e
2:plained to.me, - - T Y - Cur P o .00
{ Comments o e e e ST T

1rcrest shou]d cont1nue.j

e-program after: the . R :

f@d@ra] fund1ng runs. . - : . o S
ut. 1Y 0 0. 0 0T

,'6nt1nue focus1ng on: :

vteach1ng ‘the ch1]dren LT e R

t objectives. | 8 3 -0 0 0
. Comments : ST o L »

18. * The program should con= = - ' T P
tinue, -but should change - AR

the focus to recreation- : A o

" al swimming on]y. E 0 ’ 0 _ 0 11 -0

_Comments T S o - S

\

P]ease rank the top three most 1mportant benef1ts of the program. E

o extra attent1on _ : ‘
. long- ~-term re]at1onsh1p w1th a peer
. - exércise - S L _
T~ _relaxation in. warm water ST e
— . daily ‘instruction ' oo L
- .~ _contact with other hand1capped ch11dren T AT
v change of environment - , - R
Change Of aCt’lV’lt_y .-_...-el-’e.‘;.._._,___.‘w...__.__\__h.':..‘.:t..ﬁ A~ P L

other (please, spec1fy)

t. -

—
>
<1}
3
7?

you for your . t1me in answer1ng ‘these quest1ons, and"1nc1ud1ng' ahy

will be run in the future. “: ' NS

~ comments. - Th'lS/ information wﬂ] be very usefu] ,ﬁ_;demdmg how the program :



A chi- square ana]ys1s was’ used to- determJn . the 1eve¥xof s1gn1f1cance of.
‘these quest1onna1re results.. In order to perform the" analysis the items-must
predict’ in the. same direction - (i. €, ‘the hoice of ""strong]y ‘agree" must -
:reaction to. the program; and- a |
response . of “"strongly disagree" must a ways be - a response 1nd1cat1ng ‘an’ -

~unfavorable" react1on), therefore, the d1rect1on of 1tem‘ﬂ8 was reversed forf~
i-the ana]ys1s.;, . SR .

B <‘fexamined the 198 responses (e]even .sur ys, each
conta1n1ng e1ghteen respons's) ‘to determine whether. the. patteri of €spond1ng;

. demonstrated real differences;:in hall staff opinion; or whether the response. .
: pattern cou]d have occurred pure]y by chance.,-€ : v -

A ch1 square va]ue of 153 was found,ﬂ wh1ch is assoc1ated w1th p( 001 '
:(df=4)." This indicates very- strongly that™“the favorable resu]ts obta1ned on

the hall staff survey ref]ect a: rea1 d1fference, rather ' than-a d1fference due'="5A
“to chance. o - "

The response pattern expected by chance, and
observed are presented -below.

L strong1y agree - agree.'

expected . R

-observed A T R T L T
frequency - o 9] S 4‘347,‘ T 5 §

A

R chi'square =, 153.01 (ch1 square cr1t1ca1 for pq: "001
degrees of freedom =4



Indirect Service Objectives Progress Charts “ “7_5;‘K]5‘4€‘“'* ﬂ.rirt"f;'ﬁ ,,-”

vJObjective-4, To 1ncrease the cross d1scip11nary knowledge -and technical ski]ls of ‘the pa1d teach1ng and support staff in
‘ ’ ' physical management water management soc1a1 development and commun1cat1on ski]]s of deaf-b11nd ch11dren.a

) i
et ' ' S ]

: R J oo

B : T
[

A.ct_i‘\/'ity“ o R‘esponsib-'le Pe_rson(S) S N '-R’eportins Dates - | -~
A : R o 12/31/82 431783 9/31/83
R o

?f4.1 Develop wr1tten mater1als to be" ““ProJect staff --m.--"f I (Revised) 1C PRI L Y
o distr1buted across’ d1sc1p11nes L »f__.: | SR o S |

-,4 2 Conduct inservice, tra1ning for VProje&t'staff B :;::".lc
Sooal staff - : : S S . L

1

é‘-'\Key:-_f'-_" st . L E R
. . B=Begun ' C= Completed .-~ 0=0ngoing. . "D =Delayed . -N= Not-yet due’




il . Lo T . .‘ P . "

:Objective 5: To provide: inservice training to volunteer ancillary serv1ce providers in the etiology of handicapping
T -conditions, phy51cal and water. management soCial development and communication skills, and ba51c signing.

: ‘,,,,\;3, T o E o A _'i!'lrea;.

Activity " 'ResponsiblePerson(s) <. . . . . Reporting Dates
, S S S S e O S LTI SR l2/31/82 ; 4/3l/83 - ..9/31/83 - -
‘5.1 Develop written and graphic = k_Projectfetaff: ' '“”{: .’ﬁ}‘ffi c ;Revised) . :'3' ”ﬁ,ﬂ o c .
_ materials for training volunteer .- TR TR AR SR R

"~ and other care providers.not
- engaged in direct: care -

& L

5.23fConduct inservice training in * Project gtaf€,;ﬁr_', P
- . each setting in which chilvd . - e
- ‘training w1ll occur . 'uf:'.u';ﬁ_{~g R

‘.'K.é'y':‘ .._j; L S : , :_ : "‘ _ ... T L e
. B=Begin - - ' C-= Completed_[- ... ..0=0Ongoing’ - - D=Delayed .'..  N=Notyetdue —:

) . - . R e . >y - T L.
. Y . . - Lo e R . T o,




“To increase positive attitudes and knowle
chiidren R

s

PR BRI Reoorting Dates

;Activity - >
RS 12/31/82 . 4/31/83

fs T

6. 2 Junior and- senior high’ sch001 “f‘ProJect teaching | 'b*f': o 6.

| 6 3 Each staff person wi11 deve]op :

‘»fdeaf-b11nd

't*‘specificainformation about b<f'Principai’Investigatorf‘

Junior and senior high schooi . Sociai work
: staff mémbers will be test&d on -SpeciaTist
“ attitudes toward deaf-blind" -

students' prior to and foliowin

part1c1pation 1n.P"oJeet

" peer tutors participate in = .~ staff S
inseryice tra1n1ng.prior to - .

o
.

.an_inservice’ training quule in’““:
his/her specific areas.~-

genera1 background on visua1 Principai'lnvestigato:
and hear1ng impairments :;,y IR A

'genera1 background about the fﬁrincipaijInvestigatorf;

‘deaf-bTind project:. ~ and Project Coordinator

'.popu1ation | NPT P )
twater safety | '-»;ﬁater Theraoist' | E
gross and fine motor % Physigal Therapist - e
deveiopment o , \ : e ¢ -
e .".:', g .




Responsible Person(s) R : Reporting Dates - "=N'; .f- o
' "-12/31/82 '3/31/83 .+ . 9/31/83 . -

'i » -" ‘A_ . .
. ’ e s
" o . : ' b . PR
L STy . - N PN N
-

'Hﬁ%z;:LActiv1t¥ﬁ

;,apprpg,:ate handling, ~° .'Physical Thergpist . LT
including guiding ambulatony. R BT : _ o
~§tudents as well as. lifting o, A e ; St T et

nd moving nonambu?atony S L L AT

AR students ~ . Fgle .
L - RN g
o L Communication Specialist L R L

h,communjcation' A
' o and Principal_InVestigator oL L

L]

A

Principal Investigator f;.,f.,fg”*;.”_ . o
Proiect Coord1nator 1 AR S T

L. e

LA
R N Ho

g "

© D =Delayed . N=Not'yet due’ -

 déta keeping

LS

B = Begun

i
~v

[ R

2]

y .
: S ..‘.Vb.._.
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Summary of activities under Objective 6 0:

Inservice training for high school peer tutors.

The - inservice training has been descrihed in the summary statement.v

-

Here follows an example of an 2l service

training schedule, and peer tutor test scores on pre- and post training of the: third year of the proJect.

Sample Inservice Training Schedule.

Roman numerals stand for session numbers.

: o -+ BEER TUTOR o, i
o et INSERVICE TRAINING SCHEDULE . v -
S - Rm"A Fircrest
. Fall l982 . Activities Bldg.
Mon. . .Tues. - ‘fl' ”-Med.» Thurs. | o Fri. T
Oct. 4 ' 5 6 7 8Ml
N ‘Behavior Modification

Intro. to Program -

~ Behavior Modification :

g

&

.. Social skills:

Behavior Modification -

&

‘[and'Safety
"0 aighy
-RIC .-

*Meagan Thorn 'ﬁfl '

" AU staff

© AN Staff

, _ I Data:Collection : Data Collection . .“bata Collection B 7'4
Intro. to D-B oo 1 .
" - T I ot
- gandy Hannes Ginny Swisher - ’ ,Ginny'Swisher 'Carole:Bartolini” , *ﬂGinny"Suisheh : _ff'
kb 12 13 14 5
' R Gross Motor I . - Gross Motor II - ~ Communication’ I . Communication.II
Socialy Skills #: ¢ . P ;5‘ e T C Sty
//.', o _ Normal Dev., ks S -
S I w - . RTINS - |
.Carole'Bartolini :? Katy Haigh tkaty Haigh". ".MCarole.Bartolini! - CaroleFBartolini E
18 e T \ } o 22
Handling, Dressing: "  Pool Orientation ST ° o
- T ¢ . .. s ™. - Hands On -, N Attitude . :
ﬂﬁhy'MeChanics RS ~ Water Safety .- °* . 7.~ oo . \e Clarification

o ; o

-
o IES
el

g Y

| 56{ 5

Judi LeConte
oy onte



‘ 39 -

Pre Post Test Scores

/' Peer Tutor Inserv1ce Tra1n1gg

0ctober 1982
" Pre % Correct

Post %defréct -
o

i

o 6%
e se
60%" o

S

B L
38% - "

40% -

81%

ﬁQCommUniﬁatiOn
. Socia] Sk511s 
Gross Motor

Safety

Behav1or and Data

Overall Training

i

(a11ﬁ57tests)




~can be done for institutionaldzed ch1]dren/adu1t

hgpretty much Tike any other children  once" Yo L 80 7K
“positive, p = .00); «5)" Disabled ‘people, who “Tooks:differe
- uncomfortable (changé”toward disagree, p = .01);" G)QISW””T_'

W 40 .

v,
“.‘« :

' Attitdde'Survey - The Peer Tutor Att1tude Survey - (Append1x A) was g1ven

three times during each project year,. once before and once after inservice.

. training, and once at the end of the year. . At the .close of the project, thé
“data from the .three administrations to the three groups. of tutors were
~ subjected to: analysis of ¢ariance in order. to determine changes in tutor
attitudes dur1ng their work exper1ence., Wien the ‘data from the first and -

third,administrations -for all years were compared statistically s1gn1f1cant

.changes were. found in the  tutors' responses’ to seven. questions. - The items
~ were:.1) A1l handicapped 1nd1v1dua]s ‘should -receive Special Education programs

-throughout childhood and "adulthood;: regardless of cost (change in . positive

d1rect1on, p =.04); 2) For the. iseverely: ‘impaired’ individual ‘an educational

program is very important (change: oos1t1ve p = .00), 3) There 1s_a_1ot that

‘comfortable and well fed. (change positive;,: P ~f

ake‘ me' very
¥ never Cafe-. for a
child who" drools all the time. (change toward disagrée,” 0733

- feel. strong affect1on for the severe]y impaired. 1nd1v1dua “Hufflﬂ
= » 00) . . < *

In- add1t1on to the forma] assessment by means of ‘the Att1tude Survey, “the 4

tutors,were asked at the end of each year to comment on their experiences.:
These . comments were elicited in group d1scuss1ons._ The d1scuss1ons revea]ed

tutors to be very -perceptive about their work and exemp]1f1ed many ways in
- which they .had been affected by contact with the hand1capped children. They

were attached to the individual children ‘and. concerned for their welfare, and

they had taken the project goals for their®own, They were emphat1c7about the

project's benefits to the children, saying that it"should be continued because
.of the progress they had seen.in -the children. : They also felt that it was

important - that more tutors be ‘hired, to increase  public . awareness. and

_exper1ence with the hand1capped even more. ‘As gne person ‘said, the project

"...gdves the public_an opportunity to experience what they're ]1he and notice

‘that they're really *peop]e..." and. another commented that :the handicapped
-'ch1]dren,"each have an individual. persona]1ty that needs to be deve]oped.";
v(Further comments appear 1n Append1x F ) : : - -

At the end. of Year~ Three, six. of the ten part1c1pat1ng tutors 1nd1cated
theﬂr “dntention.” to . work. in- either: spec1a1 educat1on, devg]opmenta]
o1sab1]1t1es, or’ phys1ca] therapy. . Lo . : &

«
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*bbjéttivg'7. ‘To develop inservice training mqtéﬁii};_jn;gackagg§ that can’ 4ied7ppbngépprqyaj._
Activity. * . “Responsible Person(s) - S
[ vty B Responsible Personl: TV A
7.1 Conduct staff needs assessment Prfncfpa17IhVéStigator = S C
~ . on inservice training needs = Project Coordinator .. ' . . ‘
. S -~ - Materials Specialist ' ’
7.2 Prepare inservice materials . Principal Investigator c R
o S o Project Coordinator -
i Materials Specialist : .
7.3 Fie]d.tést ihﬁer?ice  ~Principa1 1h0estigator C : lrt C
_training-packages Project Coordinator - :

Key:" - ) I
‘B = Begun -~ C = Compléeted
- ‘:"fif)_
' Q ’ ¢

ERIC -

A Fuirmext provided by R

Materials. Specialist-

0 ='0ngoing;‘¢”
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"Parent'Inuolvemente-

S0 Me ant1c1pat@di'mfnima1 parental 1ﬁ951vement in the “program because our
: ‘parents were spread ‘out geographically - from the San Juan. Islands to:"
_ Idaho--and "burn-out" is not uncommon among parents of ch11dreg,11ke these.. wﬁdaﬁ- ‘

F
;»4 o

. o Our expeetat1ons proved to be aCCurate.,H Consequent]y,v our 'parent'L -
* . involvement program,:%s; designed to: provide 1nformat1on and opportun1t1es to
R':; parents w1thout requiring act1ve pant1c1pat1on ﬂh]ess they so de )zed - :

e A meet1ng Was neld*at tne Deg1nn1ng Ur‘tnc prOject (February, 1981)‘to': T
which all parents of proJect children: were“nnvnted Six ' parents of three 4 -
children participated in the meet1ng. The projéct: staff exp]a1ned ‘the. goals .~
© .of the project and. expressed the desire’ to .assist .the :parents 'in any way’ - .

. s apossible.” The parents who <attended - the meeting were very. enthusiastic. about'.

- =¥ their children's partié1pat1on but .did not wish :to. be involved to ‘any -grea
_ extent. dnformation was given about.the activi}ties, of the: State Coord1nato
for the Deaf Blind and ‘parent meet1ngs he was_’&OV1d1ng. :One set of. parent
. was a]ready attend1ng these meet1ngs. - The others were not 1nterested
: attend1ng L Sk T :

- A needs assessment Survey (Append1x D) was g1ven to those par
’:?attended the: meeting  and . sent to  the parents who , did’ not - attent

: 'assessment forms were returned but two ‘parents wrote: on their -forms:. ;th /o
e did not'wish. to. respond.. Of the’ Six. who. responded,othe ‘major reguestifor ..
- ‘assistance was ;simply. for: 1nformat1on once or:-twice a year, from a staff
gf(e1ther in’ person or =in a: letter) rdwng the1r ch1]d's pr0gress.}p

) are
b though they . we Very 1nterested: '
.they did"not- want to be act1vely involved. in ¢he'proJect on'a’ regu]ar bas1
. In order. ato ,prov1de informdtion. but not “demand™ -participation,’. the "proje
'-staff ‘sent - to.. .all. parents. of proJect chJ]dren p1ctUres .of * “their chlldf
DA part1capat1ng 1n project - act1v1t1es, -as well -as* cop1es -of 'newspaper.’ articles”.
<% featuring the' program -and" 'a letter describing the " .activities. of. the past:
' oo year, We made a, scrapbook about’. each child, w1th 1nformat1on and p:ctures,

. for - each -parent, We continued . to" send p1ctures and new 1nformat1on on’ ag A
:‘regular bas1s SO- that parents were kept 1nformed ‘,=;,, .g EITEE N S

e

_ g“gress to date".?
and: discussed, with parents_ possible- options for. cont1nu1ng the program. after,l,,f
the: cessat1o“ of- federal funding.: -Parents ~expressed strong 1nterest in oo
- continuation ‘of the’ program and  seven parents .sent 1etters “to the

Superintendent of F1rcrest ask1ng him to support the ‘program- the fo]]ow1ng
uyear.; F1rcré?t has agreed to- cont1nue the program for the negt 2 years., '

In the fqgaf ha]f-year of the progect the staff reviewed oY

e
At the end of. the proJect a feedback form (Append1x E) -was- sent “to thej-"
- parents, asking them to evaluate the benefits of the program to themse]ves and'
_,the1r ch1]dren and to assess the1r needs for the future. . = :

4 .
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E1ght of the 1] sets of - parents returned thesform, and their: responses
- will be summarized heré. The first quest1on was "Do-yau feel the, swim program’ o
benefited. your &hild?", and eight rout of eight respondents said "yes." JThe. =
. parents were then:’ asked to rank order- the -aspects bof  the prdbram .they felt
" were most- importants- “Two ‘families ‘gave first p]ace td‘m%xfra attention," and

. two_ranked-"exercise" first. The other families gave first place to Yidaily .
instruction- on °bJECt1V95’" “change of scene," “and “relaxation in warm water."_

o . .
59 For' second rank three fam1]1es nom1nated "re]axat1on in warm.: water K and .
=i two "exerc1se." 0thers ment ioned:. "change of-scene" and "daily 1nstruct1on on:

' obJect1ves" for? second p]ace. For.a-rank of three, “two fam111es said "change o
. -of scene," .two :said “extra attention,"”and two: said "exercises™ (Note: Some. ;
- ‘peop1e mere]y checked categor1es, or on] gave one or two rank1ngs.)_;;; : ’

.juf"soc1a1" beneths, and” one . sa1d "a]] " qu §
L. "emotional® benefits,: two”"phy51ca1" and . two "5001aJ." ' .
"i,'fam111es sa1d "emot1ona1,"vonev_ ."soc1aT e and on Esaid,"]anguage.

three fami: |
attent1oni";
rece1v1ng

ef1ts to themse]ves
iy z ];

-getting Fatd
the

ﬁ.

Other - .
-extra - .

ch1]d

?1nstruct1on" and "know1ngw,
"‘peer." ’ggr, :

_ -The parents were asked~what d1fferences they saw 1n the1r ch1]dren when -
N the. progranl Wwas not operating: (e g., dur1ng vacat1on)” Responses . included .
- differences, in restlessness “and mobi1it¥,: the child's activities being Timited -
to communication and- p]ay, -a-child smil ng less "and being stiffer physically,
a ‘child” s]eep1ng more than usua] from 1nact1v1ty,f and a ch1]d not do1ng
-_anyth1ng. ‘ , S STV

(R None of the parents perce1ved d1fferences in the ha]] staff's att1tude to ﬁ ;;{
o the ‘child.as. & result of the program. .When asked whether a.- recreat1ona] Swim 5
. program . would ‘have - been -as benef1éha1 -as -the - proJect' program with its -
instructional obJect1ves, six: of the families said’“"no" and two said "yesi® . .
When»asked~whether—they'thought ‘the program would have been- just as’ effect1ve
if run by available 1nst1tut1on staff, . without br1ng1ng in.young~ peer- tutors
. from the community, six said "no," -one. sa1d "yes," and- another said "yes" with..
_the ~note ""Only. if the:. program s carr1ed out w1th spec1f1c goa]s and
obJect1ves to ach1eve."_ , o : : ‘ . ,

The: parents were\also“asked to g1ve the1r assessments of the1r ch1]dren '3

" needs for the future, -in the .areas of :physical- needs,’ recreat1ona1 needs,

: _ . social/relationship needs,. emotional . needs, 11v1ng arrangements, med1ca]
T needs, and equ1pment' eeds., The responses were as fO]]OWS‘ jﬂ- ‘

S ;Phys1ca1 _needs Therapy--one-on -one sw1m ;program "Th1s program has.. - .
e g - helped- V.+ to-become more" cgord1nated and. more mqﬁg]e. It. has also -helped - " -
o ~ . to trim her: down.,,She needs more of th1svdrogr *"J has very 11m1ted

- physical . deve]opmen L
o o.skills,. She 1s non ambu]atory and relles on others to eat




L

' .fngti j-"t i f_ph- 445*

".tO]]Et‘"g’ grooming, bath109, .and total care"; ‘"As ‘uch as possfb]e”fg 2

activity,” so. he won't 'sleep so- much--needs - st1mu]at1on" . "cont1nued
.:‘development of phys1ca1 coord1nat1on which will aid se1f he]p skillg™; ML

~ ~don't: know"; “Therapies to strengthen her muscu]ar deve]opment to have ‘
_ more. mob1]1ty by- herse]f W . ‘

- A .l
A X .

uthecreat1ona] needS°”"Don t know" -"Needs more. sw1mm1ng t1me" ‘"Gett1ng
" out®.in open .air when poss1b]e" “Due” to . phys1ca] and deve]opmenta]

' ">; handicaps,, J* . is” unable “to 1n1t1ate or 1ndependent1y part1c1pate

‘”a«1e1sure act1v1t1es. Jde appears to- enJoy music and sw1mm1ng“or be1ng 1n

"J GEnJoys 1nteract1ng w1th
L "Int contact wmth different ‘adults "whd -

e‘to ‘other peop]e"

f’-<g1ve h1m'spee1a1‘attent1on--he thrives~on that."; Weeds to interact w1th '\

B other. people"; . "Don't know“ . "To at 1east be ab]e to soc1a11ze and
_ voca]nze her needs." : ‘ ‘;4 D B AR S jg

.\'- ~

fEmot1ona] needS°“"N/A"‘l"Don t know" "To fee] loved" fNeeds a foster'*

Grandmother,(needs lot
- handling." = "I beliey

o

contro]."» "One-on- one; ttent1on.";.;.’x‘ T f,_,.. RIS

R

O Tove and cudd11ng--she enJoys attention and

b . CE . . »‘,

'L1v1ng arrangement5°' "wou]d 1ike- to see her eVentually 1n a group home"
: "Due to; multiple . phys1ca1 prob]ems, developmental handIcaps,- do . w111

h‘lbrequ1re .heavy  nursing care, preferable_ in an=IMR fac111ty",_"what he now R
has . w1tb peop]e he1p1ng h1m to. eat and care for h1s persona] hyg1éne",-:_~

] i . ; .
: Same ! o R h. o 'u~> ':R - 'o% o
o Med1ta] needS°'1"He1p in, tak1ng meds for his- se1zures and to be “sure’ he" s
. ett1ng proper -foods ‘and vitamins"; "Same"; - "Because of a sejzure. d1sorder
:?severe),‘ fragility: (osteopores1s),. mental retardation, .J. requ1res
E jconstant~superv1s1on by gua]1f1ed med1ca] personne]." S

) Equ1pment needs. :"whee]cha1r cont1nued use" ‘"Due to v1sua1 1mpa1rment
© .glasses;, -dueggto . hearrng 1mpa1rment hear1ng -aid;. use of ...Mubho]]and
whee]cha1r, use of wedge for proper pos1t1on1ng",»"Don't know" "N/A""

* One parent appended ‘the’ fo‘]ow1ng note: V"The deaf b11nd swim program 1s~fi‘_
the greatest .program my .child has. part1c1pated 1n--s1nce hts 1nst1tut1on-.»:;j;
: a]1zat1on'at e1ther Ra1n1er or F1rcrest D o T

.

It wou]d be a great 1oss 1ndeed 1f the program was not to cont1nue:";'5 f

Genera] Dlssem1nat1on--

Py b

[

ing ‘pool.. -She shgws. p]easure by sm111ng and voca]1z1ng."~:"Th1s %{;ji
the opportun1ty to be do1ng sométh1ng she enJoys and at” the same 7

this act1v1ty he]ps keep her tantrums under.;“ij

' ,‘».n‘,‘r‘- R

- ~'¢L" R . IR

0ver the 3 years of the proJect four presentat1ons have been made about

the proJect at-. the national ‘conventions of the - Council . for Except1ona] L

“Children: (CEC) and the- Amer1can Physical. Therapy, issociation. In. addition,

- it
SN

there have been presentat1ons at’, state meet1ngs of theiCEC‘and_the.Americani.‘



peech and Hearn
specidl’ educat‘”

- ”Ts gt\the conference of . the': Program Deve]opmentﬂ
: 2) ‘teathers.~of “the visual

¢‘-students speech pﬁtho]ogy and -physica.
washrngton, ‘as well, as graduate students -af i the’

'.

-otaff.Workshop, . 6): Worksho for” Personnel Serving- the,ModerateTy and: Severely '

e zspeéch and;hear1ng sc1ences at,. Centra] Florida. State University, ‘@nd 9) the{»

".Test1ng Serv1ce, Pr1nceton, New Jersey There have a]so been two

pos‘erqpresentat1ons at TASH convent1ons..';‘ .

Other. Presentat1ons ‘have been made ‘to Ty

ﬂyﬂ1mpajred “3) master's: degree g
herapy iat :the  .University of - =

‘Un1ver51ty S’ CH1Td Development . ..

and: Mental Retardation-genter, 4). the’ wash1ngton ‘Pediatric ‘Spécial’-Interest .-

| ';_Group for>Phys1ca1 and | Cupat1onax Therap1sts, 5) Washington State Deaf-Blind “‘*.f

Hahd1capped' 7) - r1ends Fircrest, 8) :studentsin’ special education:: and™

. ’@ ',. T A S
,Ne sﬁaper art1c]es about the prpaect have appeared an the. Everett Hera]d ’

J-ii'the SHoreling -Journal, “the newsletters of. . Shore11ne» and Shoréwood - schoo] S

o d1str1cts, and ‘the SeattTe T1mes. o ;?~ S

.‘, B " ’

°

_;'"‘ :Ch11d Development. . and ‘Mental . Rétardation - Center, scr1pted by the proJect.,'
- staff., The v1deotape has’ been used for. tra1n1ng and 1s slated to be presented
-at the TASH convent1on 1n October, 1983 RIS ;,_,_ ;.&v -:‘},3 -

> been ‘published and a fourth: has been accepted for. pub]1cat1on. Four more are '
- .soon to be submitted. “;;jg¢ R .; e :

?l.

: Unant1c1pated Beneflts

'A v1deotape about the proJect Was made, f1]med*by Med1a Serv1ces of the,

Thus far, three Jburnal art1c1es on var1ous aspects “of the proaect have,' A

. ATthough the proJect‘staff have a]ways be]1eved that the peer tutors werejgfﬂf:
_ the. project's .most . 1mportant Jdink w1th the commun1ty, the ripple’ effects of =
-~ their involvement were -.more extens1ve ‘than “'we ",had ant1c1pated Tutors = .

'_fd1scussed thein work with “a. very w1de c1rc1e of ~friends, acqua1ntances,f

",fam11y, -and - church,’ commun1ty, and- soc1a1 groups, as.a result. :of  these.

d1scuss1ons, the - prOJect became very: well known ‘in’ the commun1ty and: beyond.-

-Many visitors’ to .the -project were- peop]e who .Had heard -about::it from ‘the . .. -

7»_tutors.. News: of the proaect spread ‘as far -as Norway, ‘where. one tutor ‘was an -

>y - .exchange - student.- :Parents, - ‘other’ fam1]y members, and fr1ends visited the f3f"

program_ and- severa] parents ‘attended peer tutor - 1nserv1ce tra1n1ng ‘sessions -

*J:T.EW1th their children. = About 36 peop]e visited the project: -during the- p1Tot-”'J

;.- year; during ‘the second year, it drew over- 100 v1s1tors.. F1fty-three visitors
_ came during the third year. For many v1s1tors, 1nc1ud1ng members -of ‘the peer.
tutors' families, Tearn1ng about: handicapped . persons was. very new; - they have
,shown great 1nterest 1n shar1ng the1r new know]edge W1throthers.p: :‘_
Do As noted ear11er, the peer tutor program attracted much- attent1on from the_
rv;*_"med1a. “Copies of  articles about the program; most having p1ctbres, were :much-’
“ - sought aftér by the tutors, who-shared them with ‘friends.and‘relatives .across
i .the country.“ In fact, ‘ten.of. the 30 tutors: hired.4n the second ‘year. became
o y-1nterested in. the.program as-a result: of know1ng someone who had been. a peer
,I?}V'tutor the year ‘before, or: through rej 1ng a newspaper art1c1e. The program“
o was featured in‘a TV ser1es about ment retardat1on. T e e e




i . them through*actT. Zelo]s}
"hol1days, when-. the.proqect was not.in-sessiony. tutors ‘visited their--deaf-blind

" Fircrest” dur1ng Chr

--Presentat1on aboi

‘ dur1ng vacat1on.,~
: c]othes,

r-'summer camps for hand1capped;yu
- Prader-Willi Camp,. . Easber?-- :

';_1n add1t1on to work1ng 1nathe |proy ect
Nn;@&commun1ty p]acement

5 Arigther unant1c1pated benef i
~ shared " Tocker: room faciliti
- Arthritis Foundat1on s_
' to. 1ncreased interest: .
".-Over; the. course . of the progec
_..comfortable with the: children; - g
-..- them, approaching: the’ ch1]dren, and ta1k1.
_v1nvolvement 1nsp1red a. woman torsqgn up fo

;'pract1t1oners is. a critical component of

- believe that by 1nvo]v1ng the community:d
“tutors, .we have' achieved, another 1mportant kind.

' ‘original RFP.. that outlined the “purpose,.of _model \programs ‘'such as ‘ours® %
-~ ..emphasized the need to:.increase commun1ty awareness about severely: hand1capped ,é“-}
‘:.persons,  Through the peer -tutors, a constant]y expand1ng circle. of- commun1ty S

'f:years has: been-an except1ona]]y rewarding

A7;-persona]1y.~ In the: or1%%Ta] prop0sa] we. subm1tted to the U.S Oepartment of
.Educat1on we noted the £ RS A PR e

A

':“"~; certa1n constra1nts 1n the 1nterpretat1on of “1ntegrat1on.ﬂuxv

.ss1gned to ‘5¢l-
‘;Dur1ng ‘weekends and -

t1es beyond the'proaeot S work
One ‘tytor™ volunteered: to” work."in ‘a  residence hall at =
stmas. vacat1on.. Shejpresented so:, of ! the mater1a] she

learned. to the. rest of: ‘the- tators as part‘ fan i

studénts* at ‘Fircres

-_January., Another tutor* worked regu]arly j ﬁi'51c1assroom;afor -deaf-b]ind:. S

.vf

.- non- tutor fr1edd ‘to - do he: “3same. Two' tutors se]ected “the"” toptc of,
-deaf- b]1ndness ‘tor study for a spec1a1 proaect at school they wrote papers and

preserited-ithe. . 1nformat1on:sto their h?gh “school 'asses. -One - ‘tutdr- madew.a
the. project-to-a’Water; s fety, nstrutt1on class in’ Yak1ma

Two: tutors, accompan1ed the r studehts on a. shopp1ng trip, for .
one exped1t1on cu]m] ated.” i B s : Severa] tutors

stu ,, such as‘wasthg
gtthe1r sw1m su1ts home_to

“ai _ 1nc1ud1ng. the ™ .

, "f?oampsp:for v1sua]1y- cand: vl

3 to'k .a:second: tutoring: qob at:Fircrest
: ' he seConda pos1t1on, ,she worked

hear1ng impaired: ch11dren.

don"to . profess1ona]s and_%y
odef. brogram. such - ds ours, ye '
ictly, -as” w%ld1d ‘through the: peer gy

dissemination.. ~The -

wh1]e a forma].program of'Tnformat;on=d1ssem1n

persons and QFOUPS became involved in the ‘Tives of our deaf-b]1nd students..,i;x';iWﬂ

Conp]ud1ng Statement

X 't".'

The proaect staffvw1sh to note that" 1m€1ementat1on of th1s program over. 3;”
xperience, both professionally .and

]]ow1ng

;y7;:h The student popu]at1on se]ected for th1s program 1mposes




'wﬁivf?j_g which; 1ntegrat1on ocatrs .in- an: ‘educational sett1ng PeEr se. .y 0ur B

~ The: of the [$h11dren s] var1ous hand1caps produces o U

R 'mu1tnp11cat1ve ‘rather. than an add1t1ve ‘effect, the results f‘wh1ch;*&;'<

... maKe. th1s the; most challenging.and: the most d1ff1cu]t popu]at1on to .
~=&iteach in the schoo] d1str1ct oo . : :

I “QWe be]1eve Bt unrea11st1c to expect that educat1onr 1n thef_etjhr‘»;
s tr&d1t1ona] sense - can- take" p]ace 1@med1ate]y wmth the - target;j,x“gégv-ﬁ
~ PORulation;” ‘and. that, we would' be~ m1staken “tor, prom1se outcomes

: :position," therefone,'1s that 1ntegrat1on must be -a.gradually" evo]v;ng;':,‘;Hi“i/
~.process . that ‘depends¥i* part. on: the ch11dreh s ‘development. of. the =~ «"
. ;n;~most basic - soc1a1 commun1cat1ve and motor sk1]]s, which it . will:: be: ..
.~ one ' purpose .of th1s program to foster.4 ‘Outcomes: we-.can. reasonab]yj”fff,“,ﬂ
.. expect .to‘-achieve " are that (1) soc1a] 1ntegrat1on of -~ the target“ﬁ"f.j&’*"
':1_popu]at1on,w1]T occur more’ often and more . .méaningfully. thag .it ‘does - . *.
. at present; that -(2) the. model w1]]Jdevelop the -potential. for future. .
o 1nteg£g£lon_af the target™ ‘populationy as: we]l ang that' (3) the model -+ .
- Will . be useable -in other'sett1ngs ‘to ‘increase” 1ntegrat10n of%otherg,,‘yf:
‘7<cy0ung persons'who have ser1ous and s1gn1f1cant$1mpa1rments.-_ ' w

, e ). .
‘vaer the course of the 3-year proJect our. cho1ce of sett1ng and focus--agg
”;;comb1ned recreat1ona1 and ; educatmona] program 1mp]emented Ln a. ‘community.:” :4
,recreatgonal sett1ng--was who]]y validated. = AS“the.:children? S teachers\hotedgg S
" (see Appendix H),* ‘our: students ach1eved benef1ts that carrled over.to ‘their * ' :
-classrooms; ~and -as:- the hall. staff noted, these. ‘benefits” were: fe]t in*the 7,
5-'_res1dent1a1 sett1ng as' w1l " The model ‘we.have: devéloped. % transp“rtable to -

f"*.‘other proJects ‘and: sett 'gs and, if replicated; ”should y1e1d benefits to W1der,”‘&

ff-gfc1rc]es of children. 0ver 3 years, ‘the project:students enjoyed compan1onshﬂp{" =
“.‘_and “dinstru ion-" from group.. of - h1gh1y competent -and - we]] ~traine

B p:.;‘env1ronment - According: o

5;33,1mportant step in . successfﬂgﬁ"“‘;

,,nonhand1capped tutors, many of. whom,. were ‘actual agemates, 1n ‘an 1ntegrat d"
Brinker. ang- Thorpe (August '1983) , . in order:f[;,,

to: tru]y transform the | tudes of , soc1et about hand1oapped students, theyf; o
:1shou]d ‘bex 1ntroduced ‘to- n hand1cap ed stud ents ‘as: 1nd1v1duaJs rather than as- L
pa*‘groupi (page '33).“; By estab]1s ng one to one “contact” between. severely .- -
- ed, ti roﬁeCt;made¢a isigmificant ..
i, 18 certainly" ref]ectedﬁ?'iig
int the “ever-widen'ing: : . -
,jhem.g C]early,-\an. S

tgpeople 1s to createftan 'nv1ronment
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L. Information U ... Last 4 diqgits .
s L v o T T e . S of.phone No.-

-

!

3

e Y

o

P]ease gompTete the fo]]ow1ng 1nformat1on : . Date

) "1.‘ . Male -Zﬁlm Age: e years
Female 3.. ‘last graae m choo] e :

v : ' A Y B
. 4. Have yow had any - persona] 11fe exper1ence w1th a d1sab1ed or>,menta1]y ‘
: retarded person? i yes’ R no AR Lo

4 .

5 5. If yes, d1d th1s exper1ence 1nvo]ve ﬁv‘ o ._ -TZ» .
A : : ¢ L

1mmed1ate fam)]y (c1rc1e re]at1onsh1p --brother s1ster, parent) - .

. close relative (c1rc1e - cous1n, aunt,,unc]e) . R

L = peighbar . * : S
- fr1end ' e, . STy
3‘5; Have you ever worked with a d1sab]ed or, menta]]y retarded person
. o yes ... 'no. R L : .-
v?'ff- ' If.so, was it SR S :
: c : A. . Volunteer exper1ence e h o S
% .. . where . XE e - T
. B. Educationa]/work exper1ence R S e
L . Co ’ 0ther‘ ‘ . - _ g -
ST 1 _ ‘j,exMaul B e T B -

ww‘ t b

-]

Lo e Are ‘you 1nterested 1n work1ng w1th d1sab1ed or menta]]y retarded peop]e as
¥ ., alifegoal?, . RN ,

. K yes _‘ . no . M - . ‘ . , . . .. %_
_l“hﬁ Quest1onna1re‘ Instruct1ons’ 7& o s

«
(‘ 'ﬂ . :
v .

th‘ 3 & W‘h 0n the fo]]oW1ng pages you wnL] fand a SerJes of«statements about;

S

” ‘peop]e with d1sab111tfes. ﬁhese are not true/false statements; ‘there:

are no.right or wrong: answers.:° Just g1ve your.own opinion regard1ngj
eadﬁ statement by 3, check~mark,1n‘one qf the boxes as fo]]ows & a

5 Cw \;’ ""', .i} ST -."'.'fb"_--_ - 4‘? d' | B PR RN IR ¥
o _‘;:."m.-i ST ' i Lo e Ten i Tend N - RN

StrongTy oo Toe gt "s"cronglz’

r'fiExamﬁie:~,ﬁ + 7| Agree - | Agree |. Agree.{ " Disagree| Disagree D1sagree _._},jff
g - _5§T§R3_

Y ;';jf g .?'t R flr”ﬁ' -fﬂf.°f to Agd- “to DS)*.
“& The stage clgehes| o o e e
: orn by-the mbsi-| ¢+ - .. S Y R 1
ca] roup KISS [~ o Tl a0 e
F are Che major .. T S o S 3

“(AG)« |* (Tend | 'Tend _ ‘A-Tp;:f, (soT

# reason for poof fe o | . o AR RS RS RSN SRR

mora] standards N RPN

] B i l:: - .’ RN .. g - ‘ o




Please respond to all Statements S . S

STATEMENTS ey et OPINIONS
L g ' ‘ o - Tend Tend
K ito .to

) : '-1."It seems unJust to spend twice' as- much e
o ”;tax money. for educating a severe]y ' ’
b -handicapped- ch11d as for- a normal - Coem T T T

. “child, Ut e e U et

- L(2,-,Extens1ve surg1ca] procedures, such as -
- . repair of congenital-heart defects, .

: - should be:performed.on severely handi- o n 1

v -.,capped ch1]dren to. pro]ong the1r ]1ves. | R |

3. Severely 1mpa1red ch11dren can be:
educated if peop]e are w1111ng to take

- 4, A1l mentally retarded chi]dren,have
~ noticeable physical characteristics

wh1ch d1ffer from norma] ch1]dren. L
L) - . : . . e
5. When a handicapped ch11d is kept at = | B . ' o R -
" home beyond_2 or 3 years of age,’ X : ol EEREET
3 - there is generdlly an adverse effect

- -upon their brothers and s1sters.,

Y
.

: 6. AN hand1capped 1nd1v1dua1s shou]d re- ‘

o ceive special educational programs = S R R ]
throughout childhood and adu] ood, - . 1 . -

~-regard1ess of costs. .. : : o S -

v }g7. A]though the hand1capped ch1]d may be
+*. . - a burden-to the fam1]y, he/she is often
ea pr as we]]

'”8,h Al hand1capped peop]e should be pre-
- vented frpm having: ch1]dren by a,pa1n-
less: operat1on..‘__:_a g

:‘9;anor the severely 1mpa1red 1nd1v1dua1 STR! IR RS IR PR R TR
-~ _an educational program 1s very. . :_*”-ﬁ:';fvafx wo SR N

- important. = - . .:,{ S

"A”TO.,Severely handicapped péop1e'are'bétté&-" R R PR I AV AU S |
-, off in institutions w1th others of- N EEEEEETR ES SN PR B SRR M
their own k1nd. SR v~»,“]i.”' PRI T IR R it

. 11; Few, if any, of the, severe]y 1mpa1red It R o AR I S A
©© are capable of forming. whoTesome - ”J’h’“".-v,,“: B RS TI IE DU R RS
1.fr1endsh1ps W1th others. o :_u,g_;-_h- IRRCTNEEEH PIARE] U IR DR SRR A




.
-~ . be'trained to live cutside of

BN T
. capped should receive financial .

. 15,

RERT - P

STATEMENTS .

TZ.,There is a lot that\can be done for

1nst1tut10na]1zed children/adults

" beyond mak1ng them comfortable and

J‘ﬂ3#

D1sab]ed ch1]dren are. pretty much i

- well fed

The severe]y 1mpa1red 1nd1v1dua] has-
no feélings-and does: not recogn1ze :

:fj;h1s/her condition,

-.m“ .
Many severe]y impaired ch1]dren can

1nst1tut1ons. ‘-' : g. : w% .
o : o

like -any’ other ch1]dren once you get

"~ to know them., .-

17,
- and mean1ngfu] 1f g1ven an opportun1ty,

e .

g0 | |
It 1s unfaar to normal children to :
have phys1ca]1y/menta]]y disabled
ch1]dren in the c]assroom.t

Everyone can do someth1ng productfve :

Spec1a]1zed educat1on for the hand1-.

. priority over educat1on for norma]
. _-Children.. .

19.

I think it 1§ ‘wrong toblaugh”aboutfan

. individual with very severe phys1ca]

20.

.d;t"-."

and menta] 1mpa1rments. :

I would prefer to care for a norma] )

child than a: severe]y hand1capped
-;h]]d % .

_TD1sab1ed peop]e, who 1ook d1fferent
“make- me very: uncomfortab]e.»;.f‘ '

. '_‘_ ~___%9 ; - )

f{I expect al] of the Deaf B]1nd ch1]- E
..~ dren in this.project to have cute @ ~ |
_,.manner1sms desp1te the1r d1sab111t1es. :

- : v et 4
B .

1’1”'
I®lo

" OPINIONS

iena Tend - '~.':

5.

oh .

L S

e



° .

Remember: - ;'Just respond to the fo]]ow1ng statements by check1ng the ]eve] ot

23

24.

. appea]1ng to me .as. those who can ta]k.E

28

29.

~'to the severely impaired individual
30.
3.

STATEMENTS S e 0PINIONS

25.

Jmpaired understand you care about{
them. T ,

I'really fee] educat1on for ‘the’

I fee] that the severe]y
" rcan"t .see, -hear,:or think well:should
- ~-be helped. in any. way pOSS1b]e to. ;eave

;1nst1tut1ona] ]1v1ng s1tuat1ons. A

_‘that” most. closely matches - your = feelings. at._ this. oart1cuTar
“time. Do not be concerned about what: you shou]d fee] Just

5%

“answer as you rea]]y fee] Be honest' J':- IR

r

C e :

o e . .

-

o rend e

I would nevér care for a ch1]d who ) Y ,
drools’ a]] the time. . . L T e

T can t to]erate c]ean1ng up children . o "
-who have been sick to their stomach or . 1. SRR BRSSO
so1]ed their pants. E N ok

I don't mind approach1ng peop]e with | | | 2 : };Q-ﬁ
a deform1ty of ]1mbs and/or ‘the’ body. - ' B B

Ch1]dren who can't talk. are Just as - - ': -~§‘

Ch1]dren who are severe]y de]ayed or
retarded can still relate to peop]e
in very bas1c ways. -

One can fee] strong affect1on for the | |-
severe]y 1mpa1red 1nd1v1dua] L ¢+

Deep down the peop]e who -give care’

have'learned to to]erate.them;u

. . .

I fee] you. can make the severe]y

severe]y 1mpa1red 1s very 1mportant. : “v?;ﬁ' L

b

pa1red.who
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CHILDREN AND YOUTH

Eva]uat10n of Peer Tutor Performance\ '},Qf L

23 PeerfTutor" f"xf'f- f,ﬁ"n*‘f;f o Date

Per1od Be1ng Eva]uated

U

g Frequent]y 0ccas1on-,‘Serqm*."”

1 Cbnducts ch1Jd's obJect1ve act1v1t1es j,;i]}**”5'“'
. accurate]y and eff1c1ent]y._i_ Ly

~'”f»Uses t1me1y and appnopr1ate re1nforcement

.'jﬁj;Uses spare t1me w1th ch1]d construct1ve]y.u

‘lqé;ishows creat1v1ty and 1n1t1at1ve in Sug_‘ ﬁu;ff:
.+ 'gesting appropriate a]ternat1ve act1v1t1es e
":ffOF child. when needed i

S
.h

) dﬂACcepts respons1b1]1ty for ch1]d in the g;_f;‘
' giday~to day r0ut1ne of the program. o )(f:-.

\:EuﬁﬁShows pat1ence and 1n1t1at1ve 1n dpa]1ng I EE LR |
: ;§;w1th unexpected prob]ems”u ‘,ém : ‘ {;.;; SRR NETRRNTI

B hg.,:foComp11es cheerfu]]yQWTth 1nstruc-1ons or: B
'JVY;T.ngsuggest1ons g1ven by progect st;, wmed§Er§,“:r~fg,f

SN I ok
IR At

’“gCollects dataﬁaccurate]y and eff1c1ent1y:f-

]

) j:Ma1nta1ns a pos1t1ve att1tude..y"

':TIs eas11y d1stracted by events unre]ated to
.jch11d's needs.;; T

— e

Arr1ves ]ate or 1eaves ear]y




S e T T TUTOROBSERVATION. T o T

", 8

Tutor 1dent1f1es h1m/her se]f to ch11d Ce LT

Tutor ta]ks and s1gns~to ch1]d at each change of act1v1ty. W :.;;;;;_;i;;;i»@'b
3Q3 Tutor uses . spare t1me construct1ve1y B L T
T : AR | poo] , . . T

what act1v1t1es _"‘*fi R

o~ \

o b,', in lockeF room f:‘: Lo
' what act1v1t1es RN )

"“‘if'&; T tor a]ternates pool act1v1t1es at 1east every 5 m1nutes
2 ,‘(alternates s1tt1ng w1th mov1ng act1v1t1es)

4:5; Tutor carr1es out 1nstruct1ona] act1v1t1es accurate]y and ;;9; ,.f],;:efgﬂ”f“ |
eff1c1ent1y., , , , C S

'”31._a.¢:<tutor 1s know]edgeab]e about procedures

S be! ltutor gets ch1]d s fu]] attent1on f1rst

-uvfc;f.jcue is c]ear and cons1stent

.};é?v _':f_"%7jact1v1ty 1s eff1c1ent]y paced

"-1','..‘ o

'.{Vjconsequences occur w1th1n 1/2 second of behav1or

f. h*pos1t1ve and negat1ve consequences are exaggerated]y
_ e d1fferent ‘ ._n, t‘, T
TR SN S SRR 7,;'

‘qugif_.tutor 1s s1ncere and enthus1ast1g

'.“fﬁhﬁ"fconsequences are appropr1ate and coh81stent

i 3}jh6 Tutor shows creat1v1ty 1n 1nvent1ng act1v1t1es for ch1]d

Examp]e

Tutor speaks warm]y to ch1]d Voice ESféénefaijyfsébthihéff s
and we]] modu]ated S S

S . [ (RS
- T S . T R )
N ’ LA T e
* . o . . et »
. AR R S L
! P EREA .
: ) e v B 3 . SRl e .
' R g % : K
- . \ . '. . -
Y _' '. .
o . .
"y . b . R 4
L - .
b : 5
) . . . H o
R " -y ERCRN i
i o !




3.

. HS;jiTutor stops any undes1rab]e or se]f st1mu1atory behaVio'

a; stops 1t 1mmed1ate]y and f1rm]y

"b fo]]ows through f1rm]y and cons1stent]y

%

lf%-é.».Tutor makes eye contact w1th ch1]d 1f poss1b1e and uses
. =fappropr1ate fac1a1 express1on when ta]klngfto_h1m/her;4

e
D .‘ s

"'}by events unre]ated to ch11d's HEEdS'ﬂ:'x :
@ﬁfyj'fll;:Tutor accepts respons1b1]1ty for Ch1]d and other tasks
S intthe da11y rout1ne of the program..kpwj:v : "“““"

‘ 'Via;-;h1s carefu] to ask someone to ]ook after h1s/her ch11d
‘?ﬁ?;.wh1]e tutor dresses'.-f_; e ”~ R
73k:ﬁ5;._'1s on schedu]e w1thout be1ng rem1nded

%‘c;t_f‘omp11es w1th F1rcrest and poo]/]ocker room ru]es j

V*d;,*lhelps c]ean up locker room - w1p1ng mats, throw1ng away
I=~*i;towe]s, etc.if‘ ~‘_‘ ‘ ...a, -,:; -,n.s4«._ ,”A,uw.ﬁ,

a“,Tutor shows pat1ence and 1n1t1at1ve 1n dea]1ng w1th
5unexpected prob]ems L . gt

".o,Tutor ma1nta1ns a pos1t1ve att1tuder»

rdtor comp]1es cheerfu]]y w1th 1nstruqf1ons or suggest1on
'g1ven by proaect staff members.- ' o
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- Note:. For the maJor1ty of the obJect1ves the cr1ter1on for mov1ng from one;
- step to the next was 4 out of 5 trials for 5 eonsecutive . data days. «The f1nalw
- criterion.  for- comp]et1on of the obJect1ve was 4 out of 5 tr1a1s for 15-
Alconsecut1ve data days. I .

T

RORECIE 82

v;t,“GM 1 J w111 assume and malnta1n a prone.on extended arms pos1t1on for 10;se
f-(rev1sed because of broken arm) S A, G 1;_”»i1;’_ ~

L G In supported s1tting, w111 1ndependent1y ]1ft her head'to v“rtTca] and‘u
'.-gfw'W1]1 ma1nta1n her head up’ 15 secs .or more.‘;;r; ‘--.°= o : 3

'?ffTVSoc 4.1' J. W111uma1nta1n eye'contact w1th peer tutor for 4 secs.-

':flf"'Comm.-od J w111 pat tutor s hand ;JQ}J”f F;,_ﬁ~t¥;;fﬁ?f;ﬁge,‘u

1982 83

a’

PRI (rEV1sed) J.«
e ~nw1th1n Zﬂ*seconds;‘

ffsi?:‘Soc..l 0 wh1]e's34t1ng supported on. poo] bench fac1ng tutor-and g1ven the cuefr
- "reach; J.," J. will reach at 1east 12" toward 1oI]1pop he]d by tutor withip
ﬂ;t310 sec.,of the cue..,_,g;»_ o : NS :

A gSoc.,Z.O J. w111 1ook at her tutor S face for 3 seconds, g1ven 'he‘cue
n;at me, 'j“ S . R Lo .

“=lf@;C9m
g



]980 81

S] ] K w1]1 touch one correspond1ng body part after tutor touches hand to her‘:
bod&vpart : : _ R - o . ”

- o , ad to vert1ca1 and ma1nta1h that pos1tlon for atﬁ R
1eastizﬁ secon%g when.requ sted by tutor Lo : , A

Comm. RRS W1]1 b891n the Sbcond art:of - a 2-part sequence (turn1ng«and5553t5

'-'~Jump1ng) after the . peer . tutor mo]ds'the f1rst step \n the sequenoe and’ pauseS‘f
before the,second step.t- o : ; L g

‘ GM 11K *W1]] Sta"d “on’ lr‘19h'¢/181’t Hfoot w1th m1n1ma1 ‘f?fth(Fi
e (one handed supportﬁ for 3 seconds while. in poo] Lo

: GM 1 2" Same as’ 1. J, in: gym., fﬂ B
T

GM 2 1 K:”w111 wa]k s1deways for 3 steps to r1ght and to left.n.,if

GM 2.2}d:§pme as 2.], 1n gym, e ;.;;f
GM 2:3 K.

w11] Jump down from poo] bench w1th feet together.

fstand on r1ght/1eft foot 1ndependent]y For 12 secondsj]ynf;
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J{C; S .- B : o .*._ i..; - 3 o l';‘::fl ...‘ru?§‘;§§y:lcf
ee182s . T T R
' Soc1a] 4,1 J: will ma1nta1n eye contact~w1th peer tutor for 5 seconds. L ﬁﬁ%: ;
Spmm. J. w1]1 ho]d an obJeet p]aced in contact w1th h1s hand for 5 seconds.;‘. f‘
- Comm.” J w111 reach for an obJect grasp and”hold it for 5 seconds. : .
GM 1.1 Jo will sit w1th tutor support at ]ower trunk us1ng his right hand to ﬂ;
maintain s1tt1ng bala e (on poo] bench/gym bench) for 30 seconds (term1nated) -
‘iGM - w1]1:‘ - tly ma1nta1n prone propped on e]bows and ho]d his )
head erect 5 SecHpN A :

. - o o . o ; . ?
Lo . C o .
C 1982-83 . .

GM. 1 (rev1sed) W1th ass1stance for p]acement J. w111-'s1t 1ndependent1y 5.
) seconds, with h1s right arm extended forward as a prop (term1nated) o iE

L3

GM J. w1]1 1nde3endent]y prope] h1mse1f 4' us1ng 1egs and r1ght arm, "

- Soc1a] 1 While s1tt1ng Supported facing tutor, -and g1ven the cue "H1t the
~“ ball, J." J. will hit a. f]oat1ng ba]] back and forth w1th the tutor for at
: ‘1east 4 exchanges. . : Lo .
. B ¢ e :
vCommun. 1. $11] hold an object: for 5 seconds w1thout putt1ng 1t 1m h1s mouth
. . _ o, i o
1 \ R . Q’ ) * . ».
, . D o
- ‘)
: /"' . » . ! r
A - M “;:3
< i N .:‘Q
Q" .n. . ) )
v . o ) '__..
l. jpe -_jqo e
L R g
‘ Y : RIS .- ¢
- . o
q"'ﬁ,‘ . .’L'v T i . 1. o aw
\ o ' Co A <
o \."G. { * . ."éﬁ;. 5 -, ;‘\
& t . R
R . . . el g
“ ‘s N . R . i Joe -;c
. fy s :




’]980-% . A o :
S 1, D. w111 JNVE tutor appropr1ate response/s1gn to 1n1t1ate soc1a]

m.al

D.D.

'V1nteract1on.'< ) ‘ ‘ . _f-_

-S2. 1Jﬁ2 1 D. w1]] begin the second part of a two-part . sequenced act1v1ty

.(turn1ng around and Jump1ng) akter the peer ‘tutor. mo]ds the -first. step* n the

sequence andgpauses before the: second step. .
©r

LGM 1T D‘.\Ml]] des nd/ascend f1rst three steps (a]ternat1ng) withou%:handf

gl

support. .

& . e - ‘ a SRR

. bS?.]/C].l D. w1]1 touch’one correspond1ng body part after tutor touches D.'s K
. -..hand to-his body p&t ~ o g . .

)

,Gﬁ§T$3 nuD._w1]] Jjump qﬁﬁ bottom step (feet together)

__'."hGM‘].4' "D, wﬂ] JUmp down @f poo] bench w1th feet together.-
B

- GM 2;1. D.Tw1]] stand on r1ght/]eftafoot a]one momeﬁtar11y., L i;“'

~-

L, *.w; J‘v T T

1981-82

av

ey 41 When p]aced together on the tube_1n the water, D. and R. wa] hold

_hands w1th verba]/s1gned cue for 60 secs.«

. Comm. - ,D. w1]1 s:gn "Jump" in’ response to verba] and s1gned cue Iwhat do you .
Cwant?' e AR L - ; )
_GM' D. w1]] Jump down off bench w1th feet together.a _-4gﬁ < -

gSoc. D. w11] s1gn ) want t1re" in response to tutor ask1ng what he wants, to

"‘1nd1cate that he wants to p]ay on the inner tube.

\

Soc. D. w1]] sign "Ride p]ease" in response to tutor ask1ng "want r1de7"§‘to

1nd1cate that he wants a p1ggy bact ride in the pool. . -~ 'u* ; , 9§~”

Comm.a. D. w1]] s1gn "f]oat" or "Jump" when tutor asks and s1gns "What do you -

want?"; .i _ L _ o L @, S

“Comm. D, W111 sign "Food" in response to the. quest1on "What do you want?m -
. ©.

T GM . D. - W1]1 1ndependent1y step/g]1de forward on one ro]]er skate, for 6' -

ho]d1ng onto wa]] with one hand . .

i~
o

' GM  Wearing two ro]]er skates, D. w11] gl]de forward a tota] of 20' ho]djng”i‘ N

wall w1th one hand. » T I, e

>
e

..‘.,,. .

L

D

P .\"



- Swfm'l. D. WTll.méintéinralprOQeif]oagﬁfér:7;seCOnds on request in 4‘feet-of‘
v water. e U . I R ] i AR o . .

. swim2 D will. perform Six front cra . armstrokes on'frquest,‘ whiler -
B SUPported by 1nstructor in prone pos1t1on,at poo] wa]l Lt e
© 0 Swim 3 D W111 1ndependent]y swim 30“ feet 1n ‘the poo] “while wearing
1 f]otat1on cuffs at ank]es for support : S
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S.1- C. win decrease negat1ve/res1stant behav1or (1y1ng down, co1]ap$ing h: o
, when requested to ‘move between/1n 1ocker room and poo] when request is made..ﬁ;g "

;TS 2 C w111 raise her head to vert1ca1 and ma1nta1n that pos1t1ongfor at-f" -
~least- 30 seconds when requested by tutor. ' *‘. . B, 'fl

: Comm. 1 1 C. w1]1 move her hand to search for ‘an obJect taken out of her hand ,
.,'and placed in- contact w1th her body. o . {

C 2 1 C. will t0uch her. ha1r with a hair. brush when the brush s p1aced 1n v'v'
“her hand. s N

- GM LT C. will demonstrate protect1ve extens1on on extended arm to the |
‘r1ght/1eft side when t1pped in s1tt1ng on poo] bench

. GM 2 1 C. w111 stand up in the poo] when prompted and ma1nta1n stand1ng for
-2 seconds. ' ) .

, GM 2.3 C. w111 stand in poo] on sign of "Stand up" and w11 step one-step »
4 s1deways to right and one ‘step to left. = : T -

w:'tGM~2.__2‘ C. will wa]k s1deways for three steps to right and to 1eft?

'GM 2.4 C. will take 3 steps_backwards,with physital prompt at -hips and sign e
cue. : R T R al P 3 !
| | L T T
’ . .‘ ‘ ) ~ " | :’
Y he T ¥ . - _
;3 R I ) > ‘;
. . ] N - - . ‘ ' l
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' . e } . . o > ‘p;:-
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Social 1.1 R. will give the appropr1ate s1gn "rubﬂvfto thef;votunteer;'%o .

1nd1cq§§ 1ﬁteract1on for back rub R ) o - , 5y .
Social- 3 1 when p]aced together on the tube in. the Water, ';]and{RLrwﬁ]T honxt
hands w1th verba]/s1gned cye for. 60 secs. ‘5- S ; S .jp _f
Commbn. Y R w1]] touch one correspond1ng body part after tut0r touches R s;jﬁ”wf
Hand to h1s~body part. ?\., _ By - L LT
DA : \ T b ‘.: S
GM 1.1%nd 1.2 R. ‘w1]T ascend/dgscend three steps 1n: poo]' (marking: time)'}'
y1thout hand suppo?t N e e e e g
R R Zfif'f'f* T

d GM 1.3 R w1T] Jump down off bottom stgp (feet together) . _
GMg1.4 * R, Wil jump in p1ace feet together)'f1ve consecut1ve t]mes.’"ysaf -

@ GM 1.5 and 1 6 - R. w1]1 ascend/descend f1ve steps 1n poo] w(gark1ng t1me)
g - without hand support > . B _ TR , ‘

4' "’ﬁ‘-

GM ].7 ) ‘R w1]] Jump down ‘of f poo] bench W1th feet together._:

. GM'ZJ] : % w1]] stand ‘on one foot for 2. seconds with one handed Support
T GM 2.2 As above, 1n gym » '_-" - _‘f-._i ._-,v-=f‘z 'f;;;?flr ;,.f,f o
Soc1a] 4 1 when p]aced together on the tube 1n the water,_D”’and R w1]] ho] v 2
hands w/verba]/s1gned cue for 60 seconds.- "~ . '
\ o . '. g o
: Comm. “R. wt]] use two’ s1gns to express wants or needs. ’ ;A

Comm, R. w1]] respond appropr1ate]y to«commaqg "'wash your bod: par
1dent1fy1ng and 'inh1ng his correspond1ng body part. -

GM‘ R. Wi]],xgj: 1“ ;:;fi‘f bench (poo] bench or. ha]]way bench)
t.oge._ther- g o= , e

4 . . ¥
fgy . . . R
: oo . .

Ty -

.

5 Soc..] 0 R..w1]] s1gn "I want t1re" in- response to tutor ask1ng what he.wants,:-.-%“

2. After be1ng towed on. the inner tube and g1ven the cue "You same,"*R;,JVLQE

w1]] t v V.. om the. 1nner tube for at least’ 10 seconds._f,.;_s L R
| Comm.?I 'T': Wil s1gn 'l want c]oth1ng art1c]e o§" when asked "What do. youfl :

- L.want ‘ T S e - ; o : .

. - E -\‘;;.V - - » & . ) -
B A .

fﬁ'.'-"'( .. ¢ . . o . < Ld -
‘a(a:;,& - \\ s %

= X g 4




GE& Wear1ng two Skates,
sehonds, ho]d1ng_wa1]fw1th

g]1de forward w1th a]ternat1ng'feet,.:  i1
t,nhold1ng tutor w1th one hand .

b
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L.
Q
LY
= R
e 3
W

G ..
5

.

:
.
4

Aruitoxt provided by Eic:
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A e
1980 81 T e e . o
‘Soc1a] 1. ] J. w1]] ho]d tra1ner 'S hands wh1]e wa1k1ng fu]] ]ength of poo]

S .2/Conm, 4. w111 hold an obJect for 10, seconds when s p]aced in h1sff’*
. ha d. by~ the tutor..‘ : o _ .

- ...'

. Soc1a] 2 1 J.‘w1]] pu]] h1s sh1rt ‘on. when 1t 1s pTaced on. h1s head and cuelr"’
."Sh1rt on, J. is g1ven , :

- C 1.] do w1]1 move h1s hand toward tutor. when tutor stops stroklng J 's ar% hd*."

o 2. 1 J. w1]] c]ap his hands w1thout ass1stance after peer tutor beg1nsf“"Eyﬁ
: c]app1ng Jo's. hands together . L

.

o GM 1.1 J. w1]] ma1nta1n prone pos1t1on on extended arms on’ poo] bench for 10
@ seconds. ‘ | . : v

'i_;‘GMll.Z J. w1]] creep rec1proca]]y for 1/2 poo] ]ength,

GM 1. 3. J. w1]1 Creep rec]proca11y w1th max1ma] phys1ca1 a5s1stance at hands R
- and h1ps for ]ength of mat. ' , : v .

GM 1.4 d w1]] transfer from s1tt1ng pos1t1on to quadruped (craw] pos1t1on)

. GM‘T.S ;J. w1]] ma1nta1n quadruped on mat w1th max1ma] phys1ca] ass1st (two
. ' persens) _

- fGM 1.6 "J. w1]] creep. the ]ength of the poo] (with minimal assist. for
“.stab1]1ty) ; P a & A R PR

‘5 . . ~

P -
ER

GM 2.] ' J w1]] hold onto poo] edge S

- ,hSOc1a] J.. and C. w1]] hold hands for 30 sec. g1ven the cue "Ho]d hands'ﬂ and '
~.a tap on the hand by the1r peer tutor.}‘ {- R . Oy

Commun1cat1on/Soc1a] J. w1]] touch and 1nteract w1th other students (term )
'Soc1a1 4.1 J.} wﬂ] p1ck up igd hold an obJect for 3 sec. .on. _cue. .
.I'A; GM 5 1 ‘e w11] pu]] tgﬁgtand from a knee stand1ng pos1t1on (term.)

GM wlth phys16§] prompt1ng,(1nterm1ttent tapp1ng) and superv1s1on, J. w11] 5
ascend three stéps, using handra11s for support -
L ) X ,;(

- . . \ - . . . e . S 3 ':”. | l",{;‘ P
. . A._. N .. \,
. . B} ] ‘a
=~ R ) g ~ Lo S
. . ’ R4 o £y . .
4 R
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]982 83 HV ‘lii_x.ﬂi fi;f 'bff.:ﬁ: Ti».gi"}t<'.iﬂ.vu“a%}'55'

5y4§d Soc. 1. 0 Sltt1ng an :pool bench fac1ng tutor, and gmven the' clie “G1ve meathejv'

- toy, J.,".-after tutor p]acea toy in. h1s thd w1]] hand the toy tO then:,.%,

g@*f tutor w1th1n 5 seconds of cue. » - . : .
s -. e e }, :) o S e o *f'@'_'.
- f Comm,' : J W1]] ho]d an obJect p]aced 1n h1s«hand for 5 seconds.v,’ ‘

LGMWith. phys1ca] ompt1ng, ;J;i w1]1 descend one step, wh1]e ho]d1ng two’g'

: handra1]s.~

,r55M (rev1sed) 5 w111 4
- on1y at tne h1ps, ’=;f5*f e

Aruitoxt provided by Eic:




o g
B _'.';,_11981\82 ot :, X Z e
Gk 1. 1 G w111 s1t 1ndependent1y on' poo] bench fOr 30 sec. us1ng both hands - ff*
"ﬁ:jfor support (term1nated) T PR

- . PR
© -

*JGM w1tHQrass1stance for. p]acement 6. wi]] :1ndependent]y Tie prone (On:'

,stomach) on th1rd step of poo] we1ght on extended arms, ]0 seconds :
-cbmmuﬁ,. G w111 s1gna] to tutor to cont1nue rock1ng movement through a body;
"CUE- . . P oo . . o . . .

Vi

"Soc1a1 4, 1 G w111‘»ake adu]t s hand and ho]d 1t on cue. ﬂ‘f7?

b..Socﬁal 5. 1 [ w111 ma1nta1n eye contact w1th peer tutor for 5 seconds,' T A
el ‘ .‘. . f ‘;_. . . ) 7..”‘_,(_'. . .
1982 83 (from 1/11/83 on);:' _ _

e R e
‘f-GM : In prone, [ w111 1ndependent1y 11ft one arm off the step and p]ace 1t¥v-'
';c;forward (term1nated) S e L e e

R | . . . ‘e

3 GM wh11e f]oat1ng on’ back G;fWi]Tvpush both{arms from shOu]derf1eue19tqfi~? .
»'s1des 1ndependent1y. Coe x,' e .‘-fﬁff L e S

e o o
T

- e_Soc. S1tt1ng 1ndependent1y on’ step fac1ng tutor, and g1ven the cue. "H1t the':f:f
il oball, "G " G.-will hit a; f]oat1ng ba]] back ~and forth with- the tutor for: atf;v;wﬁ
‘ -*#;j]east four exchanges. o o . ‘ .\1 p i-~-

L

‘;‘Comm._."G.'w111 hold an object for 5. seconds w1thout dropp1ng 1t f", ﬂ;h AR

. .
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' . . .
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Gy PR PRI e e - ~- . Lo
S LI e,

M w1]1 sm11e when tutor touches and/or sm11es at her..;'c

"iW1]] not cry when 1eft a]one for 15 m1ns

‘GM 1. 1 When pos1t1oned in vert1ca1 1n the pool w1th water at shou]der 1eve]
M w111 ra1se head to vert1ca] for 1 sec S ‘. _._: o _ G

'GM 1. 2 when stradd11ng peer tutor s knees and fac1ng peer tutor (w1th peer
~tutor prov1d1ng ‘trunk support),‘M w1]] ra1se her head to vert1ca] for -1. sec. P

‘GM 1. 3 when pos1t1oned symmetr1ca]1y 1n prone on wedge,.M ;w1]] ra1se her
head to at 1east face vert1ca] for1 sec. -\’, . .m; DR
l_ ‘1'. \‘:

'FGM ] 4 M w1]] ra1se head 1n response to ha1r dryer presented to her ha1r

".1981 82

f"S 4 ] M w1]] ma1nfa1n eye contact w1th peer tutor for 5 sec

1 s

- GM; 4. ] when pos1t1oned in vert1ca] (supported s1tt1ng fac1ng tuton)- wij]hl,;'?

'-Jra1se head to face vert1ca1 for 10 sec. ¢

"iComm. M w1]1 1norease body movement whenrtutor ta]ks and touches her.'
. RS A o t‘,.ﬁhl . ".":‘ B ,. ) :. [} .

.lS 1 0 M w1]1 respond to a sound by turngng toward 1ts source

"Comm. f M w1]1 s1gna] tutor by touch1ng"that she wants an act1v1ty cont1nued

-

-Q;,Comm 2 M w1]] 1ncrease voca]1zat1ons (term1nated)

- wcontact w1th an obJect.‘ :

g ' . : : L

- Comm, 3-. M w111 make exp]oratory movements w1th her hands when p]aced

L _GM wh1]e pos1t1oned prone over “an .jnner‘ tube,” M. wi]]' ]ift“:her‘_head '
._‘1ndependent]y 10 seconds . o f@;_' S . oAl



,_r?7;ﬁA.s.v,ﬁ”f_‘.,'u.~>;;agar
‘7’?ﬂ'1980 81

o ~;?tSoc. 1. ] A' W1]] "Ot cry When p1aced in’ her cha1r 1f 1eft a]one for.S m1nutes. R

1,i;ff?C2 1 SZ.] A w1]1 keep her eyes open when peer tutor ta1ks to her and t0uches
: ’"uher for 5 ‘consec. m1nutes._ji--,; I G (_n AR J‘M».z.
ﬂ:g:C] 2 A._w11] sm1]e when peer tutor touches her and or sm1]es at her.d.’ e

s,f GM/Soc. when s1de]y1ng on r1ght s1de, A w1]] br1ng sucker to~her mouth us1ng
"‘her r1ght hand

e & ‘;. . M Lo s - . s \’v, Lo Ee B ;

_ _:?f'GMl 1 when pos1t1oned in. vert1ca1 1n the p001 w1th Water at shou]der 1eve1
e 'rA. w1]] ma1nta1n head otated 45° to r1ght for 5 seconds.l,: 'j 4}_‘,411 X ”.;

.-z_:::GM 2.1 - When pos1t1 ed,1n vert1ca] or supported s1tt1ng, A w111 ra1se head

Lo Fto vertical momentar11y (Jsec’) oo N ' ,

SR ca NGV e T T N : R TR
GM 2. 3 Nhen pos1t1onéd 1n proﬁe over. 1arge wedge, A. w1]] 1n1t1ate mot1on to

C- - raise’ head by t1ghten1ng muscles 1nfback of neck w1th1n 5 seconds of comp]eted
h command S .. N L . FEE SRS e

:'l-:. Pt

,4GM 2.4 When pos1t1oned 1% vert1caJ in poo] Af;wi]TErafse:head tojyertdCa]l
'for 10 sec0nds.v;--' ce L R

'GM 2 5, when p]aced 1nJ.prone; A. w11] ra1se her head 1n response to ha1r v;?:j

_ dryer be1ng presentedrto her ha1r.:.; N (“ Cat .. , o
‘,1981+82 o ‘111;{ }7g}7i75":‘~-f;;ﬁ[h3f,]n§ﬁfw4;'] jf,}:’; {'",‘if{r5'-ie ERNET
:]SEP’K'S 4.4 A. w11] ma1nta1n eye contact W1th peer tutor for 5 seconds._fligf" v
’ . LA ‘0 ) .,, . :
.7Comm\ A w1]] track a brlght obJect across her f1e]7 of v1s19n.;~- ’ gg

" a . -‘ . R ‘ s '..
f'GM When . pos1t1oned 1n VErt1ca] (supported s1tt1ng fac1ng tutor), w1]] :
-‘,head to face vert1ca1 for 10 seconds. L : , &0 e

- ) s el - S ) . " o .‘-,\‘-_»‘\ H

"u1982 83

‘Soc. 1 0 G1ven the cue 'Look at . the porcup1ne, A" R w111 d1scr1mmnate .

etween two toys presen Ed 12" from her eyes and'w1]] 1ook 'K £

th1n 3 seconds.

Comm; )

o in Supported i%“tt"fg,3 when Support 1, rempved frow ‘;“
31 1ndependent]y hoTd her ‘head. erect 3 seconds._t; .
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Aruitoxt provided by Eic:

‘?*Soc1a]’1 Owé1ven the cue e
_f,tutor, Vol will theow the 'ball back. to her tutor: f1ve t1mes w1th1n ] ]/2~‘
" minutes of the 1n1t1a] cue (tutor paces the game) :

'n5'Comm. : V w113 s1gn "p]ay" after tutor s1gns that work 1s flnlshed

o ,SWim"; V. w11P perform f1ve breast stroke armstrokes on request wh11e seated
“on the poo] stalrs.;;- S LA i PRSI

C e M e e L R sed e e . e
e s " PRI St . . A B . . L . X o . P
! . ¢ . - R
. - . ] -
. L ' ! ’ . "
s i
. ) ) . v A
. v e : -
‘ Lot " v o
. I - .
C DR
L .

V S

N

"Throw’ the ba]] V., and hav1ngsba]] passed to her by

t}q . RN

-

”@Comm.’- V. w1]1 s1gn "I want c]oth};g art1c]e on"vwhen asked "what do you
Swanter 2 T AT S TR -

- . .
1 - .
. . .
'
: C e -
. e .o
* r :
g |
4
A ) Ia !
N 4 3

"'fSocﬁal 2.0 After'Be1ng towed: on- thehinner tube and ‘given . the cue "You same,“_"
S w1]1 tow R. -on theqnnner,tube for at 1ea§$ 10 seconds. . rvf y ;5,:;




;;“_ﬁpeer.tutor.s,.;,; P i
S e 5 o
RO e ) Lofwin ‘clap’ her. han together w1thoq1 ‘as
"'Tlibegdns clapp1ng"L' s hands “together, . -
SN2 L Wil ho]d a ‘ob;eetf'o,"
'/ffﬂfﬁby the @utor.i ' '
1';r1ght hand : S T _‘W‘%{ |
HGM ] 1 When s1tt1ng“on poé "goft; L. w11] ]1ft head t6

~«vert1ca1 (Tn m1d11ne) f

GM ] 2 As above, 1n gymhy S TR

a2 Fq115ﬁiﬁgz_pia§éméntfio N
s hand contact'On bench for Sasec ds. .

GM 2 2" Nhen s1tt1ng Cross- 1egged'on'mat

hand contact on: mat for 5, consecut1ve seoond%‘
| ,GM 2.3 e
ft *‘seconds, o N
L GM 2 ¢ ;

nyat»for 30 seconds..~;

T GM. SJZQL'LG w1]]_:a1nta1n prone'on elbows w1thk
ass1stance for ]5 seconds. S SRR

nJ!

GM ‘4, 1, n'L w1L] ma1nta1n a’ knee stand1nif““”““ 0
for ]5 seconds.h,t.__gqv_:o RSN

?
Al ¢

GM 4 2 L w1J]- ma1nta1n a ha]f knee]1ng po§ﬁ¢1on (we1ght"on rlght foot) “.:' ;
wh1]e hold1n ont : o e T R

(3

?fff 1981 82

Comm.
cue.

Soc1a1 4.1 L. wll‘

_ Soc1a1 5 1 L wo]ig%old r1ng apprdph1ate1y for- 30 sec.‘when the r1ng 1s placed
. T.‘ in her hand and the’cue "Ho]d the rtng J_*'fﬁ@ g1ven.,; PR . f&-

c s ""Q







GM 4, 1 L w1]1 “cru1se“ three steps to left and to r1ght with m1n1ma] assist
‘supported knee- stand1ng at- poo] or stage edge (term1néted) . L
GM (rev1sed) With ass1stance for p]acement L. w111 knee stand (see pos1t1on)
and take one step ‘to.the side 1ndependent]y. Lo .

GM (rev1sed) W1th ass1stance ‘for p]acement,.L. w1]] 1ndependent]y knee stand 5.
: seconds with hands rest1ng on a, support.
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- PARENT NEED;\ASSESSMENT- T TN

ces C e -

Our proaect has had extens1ve‘1nvo]vement;w1th your ‘child.at F1rcrest - In ot
the course of the proJect we/have learned some th1ngs about your- child that .~ .
may be of - interest to you. 'This quest1onn é;e is one way-of.finding out - 1f we -
“might- have 1nformat1on you might wapt. e realize that . quest1onna1res areVl S
“time - conSum1ng and frequent]& ask questlons that reduire a ‘Tot of thought,.

-making them difficult to fil) out We want to thank youin, advance foﬁcyour
:1nterest,,thought .and time. | & s . - O
_ S i . g , ;
. 4 -
P]ease fin out this- quest1onna1re comp]ete]y. Answer every quest1on.. If
you ‘are not-sure, don t know, or,/would rather mot answer#. guestion, p]ease

state that rather than leave a question.blank. -We are- More. 1nterested 1n your
honest fee11ngs than a “r1 h L

v--'q

t'l or .'wrong" answer. i} R cy \, o ’
Section 1: @wcmm.. 1:'-.V' f-]» R SR
J; l Who fnrst 1nfor7ed yqu 6f y0ur ch1]d's hand1capsv‘
ﬁ L | . - Do ) L . e . B ’v'_. \ - - .
. . - { LN - _ _ , ; . ,"".f . . bo
. o | b TR T

-

2. Did you feel the’ 1nform§t1on g1ven at that t1me was . adequate’ L e

BN . DI »
L e i . LN o : e T - RIS
CYes_ . Mo Why?._ « T S S S|
. g -y . " T 4 - N .
L : . . o I . . .
" < FE Y Rl
] - - -
. 4 R
-3

h 3. *Do. you now have quest1ons about your ch1]d's - (Answer yes or no)j.’
~~ 1. .Physical deve]opment (movement pos1t1on1ng, contractures)7

. 'If 50,3 hat7 R ',L;* Lo _ e
. L e 9 .. o . . . . : :

T o | ' 2
S Menta] dEVe10pment (thﬂQt1ng\\SFye]opmenta] ]eve])? L .
. ¥ so what? "?wu.? ; . 1;4 o

T T SIS

. . : . - - . N R
. . VAR .
0 - . . -
. ' . . .
s .

'

'3.' Language deve]opment (ch1]d s way of ta1k1ng, s1gns used)?:

~ . ) . - . '\',. ) . . ) T
. If S04 what? L : . L, e e
. A T - . y
. i N .“, hd o
T ) . .- +
e § ey L
’\.' ' i L . oo
. ’ B “.
. ) o ¢ - .
s oo '
’ { o - . / R
- .
. N .
- gl
4 9‘7
. - - E




JV o ' o '

i s o . T . o I

: o 5. - Behavior (self- abuse,

! v . what your child does)? . -
. S * I :
e e If 50, what? T

[‘"' 4. when you': rave® quest1ons about your ch11d 11ke those 11sted above '{‘ﬂ
c "~ who do you ask, for answers? (G1ve name and person s re]at1onsh1p to '
you.) . . v :

R T AR

S

5. . Are-the persons;you ask - -

A ’Fami]y'memﬁersf K ,':;i, ) "..._. L :’ -
B;i' Frlends.. - u" R o ,' ' "\\' o :
%%; Professionals outs1de of F1rcrest ' T o _;W

'b; 'Profess1ona1s at F1rcrest. . - A R f. . _‘l_w

. E. Other. - Exp]a1n I //‘JP RN

.6 Aré ‘you' usually . sat1sf1ed w1th the - information you get from -
W th1s/theSe person(s)?' . Yes ©__No o L SR
o ; ST e e e
. »f. --,-,:.1,";:_;* . o R R R
L - ’ - ’ - : ’ ! \ ‘ v o
‘7,] would you 11ke more 1nformat1on on your ch1]d fron th1s proJect? o T

Caves .. N If so,. what? PRI o
¢ .t . . . - . . . ' B

S | L . ' -
L ; . ) . - Lo . . . 3
* N N . - . .
g& . T b
—t— -
s P . v
. .

Section"II, V1s1t1ng w1th Your Ch1]d ' “ . ‘;' A '. ‘ 1: v B
| 8. who, in your fam1]y, bes13es yourself v1s1ted‘w1th your ch11d ]ast
' year? (G1ve number of t1mes, 1f known) ‘%. \

I
‘e « ¢ (. e o l
‘ . . : : .- d .
.. t . < N o .
. 8 e
. . BRE " <
. . . ) . PR > .
. I

A . - 7 L -

- . \ I o
a a - ny R ’\ L .
. , ’ R
‘ b ) S ‘
) SN ' . S ’

. f ' ' 4 . s

P ¢ oy . ’ -
¢ R 9 !
A g
e »
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. v RN T . g S
S "“. S o M - s . i f . :
,:-9;- When you v1s1t your ch1]d where do you v1s1t w1th h1m/her2
N ir In the~13v1ng unit. - {5‘1; . .
0 : S In a separate room. f-';i;.“: "Tf?;;_
-1 At the csfeter1a/coffee shop, ) ;éﬁf’ N . L ‘
5 - _.0n the F1rcrest grodhds. " 'f ED, o » S
Off the R1rcrest grounds..i Tes ' :,_ T Lo
Ig your home, o B . : RS
0ther (P]ease exp]a1n) B Li - T ~.7f":
v f]O.a when you are w1th your ch1]d what do you usua]Jy do together? '
2 , .
3. ;_ N '}" i
11 Many parents who V]S]tg .e1r ph]]d nn a res1dent1a fac111ty report R
/- feeling . frightened about 'goTng ‘to.. v1s1t the1r ch11d Does’ this "’
L descr1be your fee11ngs?u i ) No."-n : . et
o A
12 Often wh1]e parents are w1th«the1r ch1]d they fee] 11ke they don t
' kndw how to behave toway s their ch11d. Does . this. descr1be your
: feelings? _ Yes® MNo.ﬂv PRI S R e
13.}_After;be1ng wﬁth yohrxohlld&fdr acw\jle, how do you fee]? e e ‘f/y
- - “ . "-‘ B P V. ) - ‘ . J.i-‘»"ﬁ ) - "» . .' \ ‘)".
— R — ' T =
_Section'III'ZhResources.. - " "‘;- :
14, Do you be]ong,to any k1nd of narent group - 11ke Fr1ends of F1rcrest, \ '
.vAssoc1at1on for Retarded C1t1zens, Parents of the  Deaf- B]]nd? \<:“~

Co Yes No;, If yes, p]ease 11st. If no, wou]d you 11ke to
-belong? ' ’ C : . BCERE R
. .. ) o . “ 'e\‘ .\\ :
15, Do you attend any meet1ngs with F1rcrest staff? - Yes - NO.
_).
Q
EMC e

If yes, who db you meet w1th and how often?
. meet? c . :

If no wou]d you l1ke to

© T - ‘.
 — v . . b‘ T e
. . s 'V “'1‘ ,[l
= — —
- : . Bl .
. . B ; Y oy,
. . : L R
. ;g o
L . . . T S
N e N A o
S \ r o : . [
: : R R :
. » . 99 : .
L. ~ - ¢
- . 2, -‘.. 'Y
o e L :
. ) . - .
- Ve W) H . - :
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s Yes if yes, .who? How‘often do you meet? If no,
would you 11ke to d1scuss meetTng peop]e you cou]d ta]k w1th? - -
% . . N = . v :
L. s . L R T "
Sect1on IV: Proaect 0pé1ons -

]7...W0qu you be 1nterested 1n one of the fo]]ow1ng opt1ons as a part of

S -our project? | .
1. A meeting with the proaect coordhnator. ' ' '
. 2. Meeting/with 1nd1v1dua1 ‘'staff members about your ch11g. . »
3. Meeting/ with spec1f1c members of F1rcrest staff 1nvo]ved w1th
s . . .this project. - ¥ . .
4. Being 'sent written progress reports on-your ch1]d ' 1: ' {,“‘ e
.. ' 5, Meet with other parents. ' - ‘ e e ot T
T b None of the above., (P]ease comment) LN T
. I :’ . K 7',._‘3. 1& -’ i 4 - . » \ ' o
. 18 If you wou]d 11ke o meet w1th persons 1nvo]ved w1th your “¢hild, howg
- - 'often? R ‘ e e . SR
‘ 0nce a month ,f o S R EE P ;
‘ — .
" . 0ne tﬂme at the beg1nn1ng of the proaect/one t1me at the end ‘
" No meetwngs at a]]..f L '""' R f”' P
. 2 ‘cherg -P1ease'comment;i;'\__‘ L e

19. Any comments, questions or concerns? Plgase list them-here,.. ;.. - -~ o+

) 0 “:‘Z
- \‘ o b. - . ’
. : a o
4ty ‘ L4 . 7, o
. . ‘.
A8 £ .
B . . . . - a & a
Thank you for, your cooperation and time. - . "¢ . _ p
R ) . v ) . ‘ ’ , >
. RN S AR ’ . -
i T . . }5 . f—
s . » / . - o -
~N T B , o ‘A . .
. s . et ° M _
2 ! [ORPE X Lo - ‘100‘ i !
. ‘u o . . L ]



O

ERIC

Aruitoxt provided by Eic:

kx]

.
vt
Y3 b . .
.
. 1
A .
\
. -‘ ’
A ; ‘ '
. . i} J
’ ». . § -
e | ‘
A
» ; >
) : .‘.
. “v
AR L . » . ’
E L .
. 3 \

v

P




1, Q.

L

" DEAF-BLIND SUIM PROGRAM
Quest1onna1re for Parents

1,' How you fee] about your ch11d's exper1ences 1n the sw1m program.

A. Do you fee] the sw1m program benef1ted your child? Yes, ~ No _
) f]. "If . yes, whab' aspects of the ‘program do you feel were most.
- 1mportant? (PTease rank order the top three and check the
others you think he]ped )

g’relaxatton in warm water ' )
Co C ; ) -‘. T ~ . ) . a
* long-term relationship with a young-person . SR
' ’ _exercise | R )

i-da11y 1nstruct1on on obJect1Ves L C B 'g

”b;‘ o 1nteract1on w1th other. hand1capped ch11dren e

' ~;change of scene (1eav1ng the ha]]) s
“{, ; extra attent1on ' 13“ o ' L o Av';ﬁ ' .3o L

7.other (p]ease spec1fy)

AT A What were the ‘main benef1ts to. your ch11d7 (p]easetrank'oroer)

R \:f; S phys1ca]

SR 'emot1ona1 R 4 ' v
u L o o ’: : : . " @
REPRE “°uSOCIa]- . o ‘ . . . RS R

viiahguagé'i

_i -:. p'taﬁ:_____;_; 3 ,c p“, “bt .:;'
R S AT
- “3. What-were-the main benefits to you?.

\

a

o g peace of m1nd

. :5H‘know1ng the Ch]]d was . hav1ng contact wtth non- hand1capped
- peer o :

Tie

b know1ng the ch11d was gett1ng 1 1 attent1on

‘ know1ng the child was rece1v1ng extra 1nstruct1on TP TR

- ;other (p]ease spec1fy)




. _ - . Y, R ‘
& .What d1fferences did’ ydh See in your child when the program~was
() ~jnot operat1ng (for examp]e, dur1ng vacat1ons)? ' o

.;5, - Did you not1ce any changes in. the att1tudes of the ha]] staff
-, . toward your ch11d, as a resu]t of the 'swim program? e
“Yes _, -No - . L . o

o S lIf yes, what ' 3 - ] : “u . o "." ' }4

6. Do you th1nk that a recreat1ona] sw1m program (Just hav1ng the -
7 - . child in the pool with .an attendant) would have been as ' -
o beneficial - 5@ .program such as ours ‘with- 1nstruct1ona]
- . _objectives?- o ; B L
-, Yes N ___ _ T o o
N / . . . . 5;. e - A
7. . Do you th1nk the program wou]d have been JuSt as - effect1ve if
‘run by available Fircrest’ staff without br1ng1ng 1n young peer
“ " tutors from the’ commun1ty?
 Yes . No L

.-
[y

o what needsgdo you. see. for you and your ch11d for the future? (Please.be
spec1f1c) . . . N .

’ | \. Co \ -
, 1;-~,Phy§iba]:needs_ v ' _ e _ N

"2, Recreational needs - o TN

3. jvSocia]/reTationéhip1heeds

"4, Emotional needs RN AR

—

[ O




7.

S

© Livihg arrangements’
s e . RS .

v -

S ;
)

Médical;needsv"'

~

Equipment needs
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Year 22 ¢
-Question:

~.

i

L

Question:

. ‘a'

- What about e term. -“hand1cap5“ I th1nk ‘this “is "a good

quest1on. Does 1t have a. d1fferent mean1ng to you than it did .
before? et oo . _//_

b

It seemed I1ke before when I wou]d think of ﬁ%ﬂd1cap I wou]df.‘ A
th1nk of hope]ess, you know, - 11ke.there wasn't rea]]y anyth1ng o

..you cou]d do about 1t. That's changed 2 Iot

'

when I hought\of hand1capped I used to thtnk bf someth1f-:5
t

L rea]]y foreign or something not 1nv01v1ng me very ‘much

-

ST

.\

¢ould :never happen or it could-méver be ¢anything "with me or. -

any “of: my fr1ends, but 1ike E.” said when you. th1nk about it,

anotherr

- people you. know or eveh yourse]f are hand1capped 1n oné way or.:

: when you see hand1capped 1ndTv1duaIs 1n the commun1ty, do you

O .!"

‘. okayjto get a'little mad and Iet her

Question:

have S d1fferent react1on to them? : ,;- q

e

def1n1te1y do.q e have some hand1capped peop]e at our» )
sLhooI who are in whee]cha1rs and °T was a]ways afraid. of .~ :
~ them. 1 was most1y- afra1d I “think because [ didn't- know what " .. -°
- to do.- And now Isf1nd that I haven?! 't got the fear that I ‘had® . -
. “before, And ‘T don't-go-~ ot of my way' -~ now ‘that I'm not .
'-afra1d -~ I don't go up to them all the time and want to ta]k‘~ '

- to: them, but I treat them I1ke I wou]d anybody else.

when ta]k1ng about f1rst fmpress1ons, not too many of you know;

., the student I worked with .last “year, butﬁilast year I was =
T rea]]y ‘afraid -of my student’becalise she was so0’ aggress1ve and -
.1 tended to)puI] _back: a. TittTe bit when [ .saw that.”" I was- °

afraid-I ‘was. going to- get mad-, at ‘her *or: not wanting™ to work.
'And I felt bad- becauseé'’I was*gett1ng mad. . -And . I rea]1zed that

L RN

that's okay for me ‘to -get mad’ ~-‘bécause .she's :the ‘one .who's . -
do1ﬁ§ ‘Wrong; .- It wasn't be ause- she”.didn't know better’ 3= sheJ

~did know better, she was”very smart. - out” that’ it. was

»‘She ended up

do1ng better Iater on.‘; ~=+.,

1) S a

d1fferent, is there one th1ng\you cou]d h1nk of, that has made

it easier to approach other peop]e? N P s

Y ‘ SRR *,-“ﬁ',%"ﬂj”flifﬂ iui:;r
0vercom1ng a fear.~*v Lo e

Cal E

It's not rea11y a fear pf what they re- go1ng to do to- you.éggt{fi
~‘ . u '.. N
‘don*t know: -how ;to.-treat them. I'm affaid that-what I'm going

~it's kind of scary because you don't. know ‘what. to 'do.

to say: is going 'to he wrong and that. I’'m going to .m ke‘them

feel awkward. “And that's hard to get used to .- treatng them.-
- like someone who- ‘is norma] - or what we. th1nk of as. -normal -
anyway. N S : '

y
N
»
“.%
!
¥
&

.a ‘

R i there S Just one th1ng that you ve" found out of this ‘
”j‘ 5 project.; that' ‘helped you to . re]a e. to someone . who's g_.ﬁ.‘



Question:

Question: - -

Question: -

Question:

Question:
—\_..

wanted to work w1th hand1capped people..

?D1sc1pl1ne.

~ with'the;handicapped 1t's SO easy to e1ther undertreat them -
~or overtreat them. Like going up to a deaf person and talking

louder. = Or you might be: extra careful-with people.” Or -you

- might .be ‘extra careful with people with defects.” .If you treat
them natura]]y, I th1nk they d%]]ke 1t a 1ot better.

. Just gett1ng used to the who]e s1tuat1on. It took a coup]e of * '
_ ‘weeks to get used to the idea where we are. the minority. .Most =
- everyone here 1is ‘handicapped . in. some. way or another. “.That

seems. we1rd to me being the m1nor1ty somewhere.

'What about career p]ans? - Is there anyone here who thought

you'd want _to work with. hand1capped peop]e when you f1rst,
started? : . . -

-

:I guess TI've. a]ways wanted to, but new a’ 1ot more._ I'd 1ike
.. to teach them a ]ot more-_. Lt : -

I wasn't. p1ann1ng on work1ng with them, but ,maybeggas a

: phys1ca] therap1st workrng w1th hand1capped

..The program has made me change my: - m1nd two ‘or three t1mes.: ,
WhenI first.came in I'was only do1ng 1t because I was 1ook;ng

for a job. And once I got into™it,. ] dec1ded def1n1te]i

Not any career: changes, ‘but ‘that's how I dec1ded to g0’ 1nton:" .

spec1a1 education. is just from working here. Because :I was -

'; interested in it when I f1rst started but th1s conf1rmed my .
-'dec1s1on.‘a . .

._What do’ you th1nk you ve 1earned then out of- th1s, 1n terms off'
'2“_th1s Job? _ . :

"j.D1fferent ways to accept peop]e.'

=3

'TDJSC1p11ne? For.you,'for‘your chi]d?"“

For’ both Yes and" no. ' That S r1ght and that s wrong. And5to

_come every day. because that's 1mportant.

...So they're’ not JuSt a hand1capped person, _they!re* a’’

rhand1capped 1nd1v1dua1 who you know?

A fr1end Yes. In fact they he]p me - somet1mes.v Somet1mes<’7-
I'11.be feeling bad, and I']] ‘come and see Bob do1ng someth1ng;

1good and: it cheers up my day..

what do - you tell other peop]e about th1s Job? Do you te11-f,
- them they shou]d take 1t or ...? s o

107

L



~Question: -

"

Question:

. they're going to be ded1cated too. - ,

-~ different ways.

- o

1 a]ways told peopLe though when there were open1ngs that tee .
come and see,. 'and that they.have to be rea]]y-ded1cated too,
because this is like a class for them and if-we're not there,
_then. they don't come and they're not 1earn1ng. So I.'made sure

by
l

Yea, it's not Just us that you have to th1nk about when you"
don't come to work or something. S - S

Tt's affect1ng somebody else.

What do you. th1nk about the ages . that these k1ds rea]]y are,:f'a

the ages that they are chrono]oglcally?

I don t ever. think about the -age, . I respond to them as the1r

mental level is. I know each child and bas1ca11y how they can -

respond and what kinds of th1ngs they can’ perce1ve, so I go to .
them that same way.»__. ‘

"Any other comments? - What do §0u do. when your expectat1ons are'”

~ -maybe too high? ‘Some -days you come in and you ‘. feel -
' d1sappo1nted because you're not- see1ng progress very fast. 4 Or

some of these children instead of progressing have gone .

. . backwards, if ‘they've been s1ck for a per1od of t1me. "How
ydoes that make you. feel?

I think you hit the wa]], and then you go back and think *I° ve'>h
t to do something about this." You've .got to get them back -
to where: they were before. - Usually they go back a lot faster,

{ they kind .of - remember a little bit of what they were do1ng-‘

before., But you have to rem1nd thenL

a]ways keep on try1ng to push ‘because I know wﬁ%t Tom can
.. - I've seen him-do things, then sometimes. he won't . do
them. So I just tell h1m,,"Hey, I know. you can do it." Keep
on\ pushing; when he does,‘I Jump up and down and ye]] and-

- scrjeam, -

A' 0, I th1nk our moods ‘affect them. If we come in-and we're -

“in a rea1»bad mood, you know, I think they can feel it, and
- they know. Just ]1ke if I'm in a bad mood and they're- happy,

then that makes me happy.. It washes away a]] the bad for the

,t1mexbe1ng anyway.

_If you get bored, 1t S not the . ch1]d's'fau1t; You can‘th1nke»
of something e]se to do with them; It's not'like a dead end.
You can always th1nk of someth1ng else and work with ‘them 1n”

R



Year 3° . o

Va]ue of the swim- program i'-‘ . ’f o

“As== BT th1nk 1f they&é1dn t have this program, these k1ds wou]d misg out . on

sO much...it's. ‘only.an hour-a day, sure, but you see dll. these things that
they take back to their ‘halls. You tell their hall -that [they do. this now, .and

the hall says hey--well then I'11 make him start. d01ng it here.  "T've noticed

with R. "with his showering--they make him soap up and |dry of off now and they
really make him work. It seems to! me we're dQing styff that can be used.
It's not 1ike well, throw me the ball or someth1ng like|that.  It's more like .
someth1ng they can use in everyday life. guess you Sou]d say ‘this kind of -
helped R. get closer to.his out of 1nst1tut(1on) life+= eventually they want.

to.get -him out into an: ‘apartment. or something like ‘that. - I think it really
helps--helps him deat with different kinds of ‘people and all the attent1on he .
g gets too rea]]y he]ps, he]ps h1m deal 71th peop]e a, 11tt]e better.

'H --—It g1ves the pub]1c an’ opportun1ty to exper1ence what they re Tike and

notice that they re rea]]y peop]e, they re not Just freaks or someth1ng 1ike

- that.

1Y

E.-- One thing that I've discovered is they do each have an 1nd1v1dua] DR

personality that needs, to be developed. Through this program a lot ‘of them

have. been developing their persona]1ty but 1t needs to be deve]oped more._ ;@f'

/ Jv o N
I' ve seen progress in all the k1ds because I've worked with a]most a]] ofA“

'them. R ) o

C. -- If'they d go. up to the ha]]s and watch everybody JuSt s1tt1ng around 1n'.
the halls sleeping and stuff. - As soon as you see (G.) come out and he gets in.
the sun--he 1mmed1ate]y starts smiling and perks up. I think that's real

, helpful, and they're progressing to become a little more se]f suff1c1ent than k

they would be if they Just sat up there on the ha]]s.

'J.-- Not only do the obJect1ves he]d the kids learn -a lot of stuff but I

think ‘most of them are generally happier. I can see the difference from the

~.beginning of the year, after they'd gone all summer without a whole 1ot to do,

to--now M. and J. and a lot of the kids . are quicker to smile, - They're
happ1er, more alert...I just really" started to develop a real re]at1onsh1p

- with (J.), where she knows who I -am -when I come in and She's happy, she starts
'smiling when I take her some place, and.I think that's important.. Sometimes I

“think these kids have it hard enough as it.is, and all we really do ‘is open up

. their world a little bit and make 1t better and b1gger...I th1nk it's rea]‘ﬁ.

1mportant what we do.

P. -- when people ask me what I do, and I tell them where 1 work they k1nd of

say "Oh,* --I mean “they don't know what I'm talking about They don't- have

any percept1on of what it's like to work .with these »kids.. And the whole idea *

-behind this project is to get people to know about what 1t s like, what these -
_kids. are 11ke...

A.-- To me it seems a heck of a 1ot better to come sw1mm1ng and ]earn1ng'
something . and- doing something . creative and maybe. ]earn1ng someth1ng than

-s1tt1ng home in their ha]] self- st1mm1ng.

L4
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‘Tutors comments re]at1ng to proaect goals and cont1nuat1on

Te==1 th1nk they need. more money—into “the project so that more peop]e can-getu
involved. We can have more students, because it's worthwhile with 1 on 1 in
~ the sw1mmﬂhg poo] .I can see the progress over the years. '

_A.-- Please keep 1t go1ng It's rea]]y worthwh11e. They" re not wast1ng the1r
-money. We're not here Just for the money. We're here because we love 1t

‘M.~~ It's ‘been real worthwh1]e, both to the people’ work1ng here and to the‘

~kids. I know with V, --when I go-to the hall to pick her up--she's on her feet"

and~ready to'go in just no time. ~She's always®really excited. to go swimming

and té get in the water. It's been really good for her. I know she's learned S

‘a lot and she's made a lot of progress. .I think it's rea]]yyworthwh11e that..

proaects Tike ‘this:are funded.

[

" C.-- what 1'd like to say to the funders 1 w1sh they were handed a 11st of'»
‘data in outline form that would show all the progress that each child has made

from the beginning to the end. And I think that if ‘they saw that they d be{

really amazed--I th1nk the. funding wou]d be a lot eas1er to’ get

E. -~ This. program rea]]y he]ps, and I think ‘it should be funded as ]ong as oo
Sit's pOSSé%%e. "~ «e.A lot iof people. ask me,* "Why would you want to work eight

hours a w minimum wage7" And“I tell”them, this JOb...It'S worth it to me-

" because I've seen progress -in. all the kids because I've worked w1th a]most all
of thEHL And 1t S Just rea]]y worth ite . e .

H, -- I think that it should be funded as ]ong as poss1b]e, because the k1ds'

really grow and it helps them to be ma1nstreamed more into society. And ithe
ones who won't .be ma1nstreamed, jt's good for -them too because it he]ps them_l
deve]op their muscle tone, and helps the ones who' are really restricted, it

gives them an opportunity to exercise the1r muscles more... .. They: rea]ly e
- progress. If it stops, they JuSt go back to where they were and...1t's no -

- good.

»

-‘T;-- I thought the money was very well spent. My child persona]]y I thought'

progressed 100%, from not being able to float  last year to almost swimming by
himself this- year. I think that is quite an improvement. ...I think maybe the
people upsta1rs in Wash1ngton shou]d come down and try to work with kids and -

" they'd see ‘how 1t 1s, and see how fulfilling it rea]]y is. But it'11 never
" happen, - . . .

Jo == I think the money was real we]] spent too. ...T think it's real 1mportant

‘what we do.  Of course I'm kind of biased, but I hope the proaect is contipued -
'-somehow, .because I can see a lot of growth 1n a]] the kids. -

Also, I was th1nk1ng of te]§1ng the funders--1f they: could just Took at7

- all the stuff we learned, as kids in America--when they want other kids to~

1earn_to use their energy construct1ve1y...s1nce parents like "to think that~

-way.

P. --.I d like to say to the peop]e who fund th1s proaect ‘that the. or1g1na1
idea behind this was to have peop]e 0uts1de--non profess1ona1 peop]e--come in

A

R S



to work w1th the kids so the pub]1c is more. open to these kids. If we stop
the project now, it's not going to do it. - I th1nk ‘we need more noney. to hire
more "tutors because we need more people. to see. what this is liké. It s‘not
go1ng o do it word of mouth. . : R

. Y : N
A, -- It ike 1t's a good- way to get them out and into the pub11c. And Inj
- noticed these guys from the prison.come in afd they 11..sit~down: and watch us,"a

~and they won't stay ery 1ong, because they can't--but it's neat that they* re"""f

interested in' what .w doing and come towatch, And the Tlittle kids--it :
. guves them ‘access te this  type of idea. - I think it's the who]e pub]1c,i;f“
awareness type. of deal, We go out and tell peop]e th1ngs that happen at - work |
‘and they Nopk at us kind of funny.. Then“they realiie that ‘there (are). fun =
-parts to this. It's not.all: hard work and "tolerating' and stuff 11ke th1s,;v'
and- aH"the bad times. It's rea]]y\funrs.__._..... : : T

: When you meet a hand1capped person out there ‘in the big bad wor]d...I can-
-say "Hey, I-can identify with you. Because I.wérk with -people; who- may not be. -
"as bad as: you, but they have d1sab1]1t1es too, and they re’ a]] peop]e and a]], '
have the1r persona]1t1es." b

. I not1ced last year--one g1r1 who worked up on L.'s ha]] that I used to o
stop and talk to every day--I saw her on the street with her - parentSf one.
day--she saw. me and started laughing and sm1]1ng. » “And her parents really
- loved it. I explained that I see her every day and stuff. But "you see a

hand1capped person noy--you- sm1]e NOW. . . R ¢

With th1s_progra . you get to explain to more peop]e that hand1capped aréﬂf
really human, and whet they see a handicapped ‘person, maybe they'br‘quember
~what you said, and“1t will c11ck, and they'11 say- “They re- peop]e too “‘ﬂ STy b

.
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Teachers' Comments About ProJect Ch]]dren B
: I

Question‘l What changes 1n the ch11dren d1d you see over t1me that you fee];;]';'

‘were due to the sw1m program? : . @ D

Answers: . ¢ o S .

<Teac er A . ﬂfg_“uiof'

. Increased Teve] of soc1a]1zat1on, ch11dren were more aware of adu]ts,“IJ‘ .

'peers increased sm111ng, eye contact -

oy ’ ’ R

Greater 98nera11zat1on of behav1ors across. adu]ts/peers by, work1ng °n°lgf“

-s1m11ar skills in different sett1ngs w1th d1fferent program managers.
ri_ B ) .

Teacher B - ;"',"' ”.

(T) Genera]1zat1on" The ab1]1ty .f the students to work more eas1]y w1th‘fvr-,

a variety: of staff members and to ge
_1n a var1ety of sett1ngs.. These include:

'_/ NN
; EEE

(a) Gross motor_mUVement: ‘this - is. part1cu1ar1y ev1dent in R., D., and K.

ra]12e some of the1r Tearned behavﬁors"'ﬁ..‘

in their improved orientation in space ‘and. 1ncreas1ng 1ndependent mob111ty.ffﬂff~f

Their body awareness has- def1n1te]y 1ncreased

;' (b) F1ne motor movement signing skills have- 1ncneased.--.part1cu1ar1y 1n:¢f‘;h

the physical formulation of signs and.their ability to use- ‘pincer grasp skills

more successfully;in a variety of programs.:. All use the1r less dominant hand

more. as a Tocat1ng dev1ce. Ce T . SAPIRR - S

(c) - Self- he]p -skills: 7a11 three students are to1]et1ng thems]ves

-1ndependent]y with he]p on]y in locating the bathroom and in -the. hand-wash1ng'f -

skills,- There, are no more toileting "accidents."  R.: is beginming to button

independently and K. and D. are both takang their pants- up and .down and. place -~

‘their shoes and socks - on or, take them off 1ndependent]y (m1nus he]p w1th
shoestr1ngs) . .

1

_ (2)_ Soc1a11zationsareas{

T"(a)u " Appropriate behavior: A1l three - students“'rbeharior has improved. - .

- Do's self-abuse and aggress1on toward -others are rare, He has developed a’

"waiting" beéhavior prior to working and all students have. increased their . - .
ability to attend to table tasks for longer periods. R.'s tantrums are almost. -

‘non-existent, K.'s pa%s1v1ty has been replaced . by some - ‘stubbornness and
~infrequent tantrums. = L regard them as positive changes:.since they are easier

to redirect than refusing*to respond at''all. And though . it, is very"'f"

subJect1ve, all three: students are genera]]y happ1er and more 1nqu1s1t1ve. .
(b) . Interact1on w1th others and objects.. D. w111 1nteract phys1ca]]y forjg

* Tonger per1ods without constant head-rubbing reinforcement. Both ‘hewand Ko
- will now touch briefly, explore.peers seated next to them and the1r para]]e]
- play: with 'staff has -increased. - 'All three exh1b1t greater sens1t1v1ty to

textures without being. tactilely defens1vegand all are; more inquisitive: more];'

oexp]orat1on with their hands and of their cTassroom (by wa1k1ng around)

b

.
S
Yo, X w
SR



Teacher ¢ T r e he B

_ J. is adapt1ng to changes in his env1ronment better than in' the past.
This may be: in: part . due to the swim program as a new- act1v1ty for: h1m and
-becom1ng acqua1nted with peer tutors who change periodically. - J.'s gross .
-motor “skills improved - last: year. Her -head control has 1mproved and" her .
ability to maintain “forearm support has emerged and improved. J.. is. visually
and-auditorally attending to a speaker with greater frequency and for a longer
per1od of t1me. She°1s a]so respond1ng vocai]y in a one to- one s1tuat1on "'

- differently than on. ]and? If so, how? o

S
c A

51Answers

fiTeacher A..h.. ‘"f LT

' For those who enJoyed a water env1ronment more'indtiation of'_actions;
. e.g., splashing, blowing bubbles, etc. A]so,i some differences. in motor .
behaviorsf(e.ge,'walkingsgjkickingAfeet).in F water environment. ' :
. ' . .. ) ’}a, . . N - Lo . '. L . ,‘9 ’

_fTeacher B.

AT the»stude ts exh1b1t greater phys1ca] freedom in the water than they
do on:land.. Thgy appear to have greater ‘confidence in the1r bodies in. the
; water. D.'s -independent swimming in the deep water 'is amazing! A]T‘three; :

'seem .to relax fiuch. more quickly 1n the . water than they "do- dur1ng various '
1e1sure act1v1t'es en land. = . {. .

They all exh1b1t a c]earer comprehens1on of tause and. effect 1n the water -
than they do on ‘land: certain body movements. (e.g., kicking, head in water,"
- arm -movements, etc.) elicit certain results (propulsion through the- water,

Splash1ng, floating, etc.). I see more generalization of . this realization in-
R. in the - c]assroom than 1n D. and K., but I see 1thc]ear]y in a]] of them 1n
. the” water.. ' o . e :
. R e e - : .-
-Teacher C. - S -,. o R T

K

:f A. was SO very re]axed in- the Mater. It was wonderfu] to decre se her

f‘QQEEElgﬂ_gL When you saw the .children in. the water, d1d they behaveiff e

extremely high "muscle tone, which was a contributjon: to her</severe .

deform1t1es. Besides the benef1ts ‘to her physical develg ment, she obviously -
‘enjoyed the water and these kids*need more leisure activities that they- truly .
enjoy. - I think-J.~ and M. respond vocally more in the. poo] than out of . it.
Vocal responses ‘are important skills ‘for this group. If these: kids. make

pleasant noises they will get much more attention from the’ careg1vers and th1s_,
. .can mean an 1mportant change in their ]1fe 1n an 1nst1tut1on. o

3 Quest1on 3. - Any other comments, obervat1ons?
‘ Answers., ‘ '-g,-f‘ o SR L e A

" Teacher. A..

I felt the ‘project was very benef1ca] to students and peer tutors.- Hope . -
it can. be cont1nued and perhaps expanded to other popu]at1ons. I



TeacherB. SRR - o <
AH three of. my- students are aware of and enJoy t‘he presence of their peer-
tutors: there -is f'amﬂ1ar]ty and trust. These interpersonal ,re]atlonsh_]ps,
over -time have certainly provided them with a. var1ety .of "positives:
friendship, generahzatmn, Joy, trust, fun, and ]earmng. ‘The benefits: of
posftive  human_ interaction’ is’ too often a  rarity in the1r lives “and “the
Monday-Thursday sessions -have been unique and -anticipated by them. . On the
1nfrequent days that the swim program has been caricelled and we have s1gned so

' to R.. prior to leaving, he has gotten "on his mad" and fhcked his-‘ear and.
-arched his back. It is an understood loss then "and I am . sure it will be
un]ess the program 1s somehow cont1nued L L Y
“‘.v' I fee] strong]y that th1s proaect was. one’ -of.. the most pos1t1ve and
st1mu1at1ng experiences in ‘the lives of the Fircrest students over- the past-3
years. - My association .with the project has been - very persona]]y and
profess1ona]]y enriching as well, ‘and I am grateful to- all of you for the
.energy . you put into commun1cat1on and team effort with me as a c]assroom

' teacher. 'My observations. are predicated on the- behef that .these areas of -
growth are the resulfs of our comb1ned classroom and- proaect -.efforts. It is

" obvious that. the students have made some remarkable gains. dur1ng ‘the 3 years
and that is,the ultimate goa] of all.our efforts. - OQur programs have supported.__ :

' one another and the benef1ts are seen 'in the students. ' .

»
r
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RESOURCES
Ihd(: _ ]”TTﬁ-; hff.‘_»?iCduwbusOh©d$D9 .
o » _ ‘ - (614)263LWK: o

September-27;n1983 o

Ms.. Conn1e Pioss ... .. . L Yo _,'Ei‘f BRI

Information Specialist R Lo T TN

Un1ztrS1ty of Washington® R . o Yo T AR
1

- Seattle, Wash1ngton 98195

-

Dear Conn1e SRR

The letter from LINC conf1rﬁ%ng the fact that the Nat1ona1

- Clearinghouse. of Rehabilitation Training- ‘Materials in 0k1ahoma
will be the distributor for your product, Integrated" Educational/ -
Leisure Time Model for Deaf-Blind, has not been sent.tp you because»}
the actual dissemination agreement -has not been: signed. However,
that is . just.a- matter of paperwork and the t1me the ma11 takes~

Therefo‘ir I am send1ng you a copy of the proposa] form subm1tted
. by Oklahoma for your product sotyou will have. the information :'3}
-necessary for your final reporta* You have our’ assurance ‘that the .
'f‘d1ssem1nat1on agreement will be s1gned and a copy w111 be sent to "
i you at that time. ' o _ ,

I hope the enc]osed form ‘con ta1ns the 1nformat1on needed for your '
final report. If you have any quest1ons, p]ease ca11

S1ncere1y,\j:;xlj“

Carol B. Daniels n
Marketnng Spec1a11st

"A 'fa:‘n‘, CBD mcm

Enc]osure

~

II- Mcrket Llnkcge Pro]ect for Specicl Educoﬂon T e e
: Funded ty US Department of Educchon Offlce of Spemcl Educcmon IR S T P AL
Connccf300800963 S 3 o . S I S




.

PROPOSAL FORM -+ . %
Company/Organization

Address 3

National Clearing House of Rehabilitation Tra1u1ng Materials

115 Old USDA Building, Oklahoma State Un1vers1ty, Stillwater, OK 74078
T1t1e of Product

Integrated EducationallLeiSure Time Model Product ﬂo 83.1;89
' . ‘for Deaf—Bllnd Children and Youth (Inserv1ce Training Package) - I SR
DA EDLTORIAL o ‘;'5 .v' \'. Lo R

o,

A 7Descr1be the proposed format of the final
- - ‘intend to make
' K ) . . . . . .
The product w111 be.dissemlnated in. three volumes.\ The Inservice Training
~ Package will be bound in a looseleaf notebook to facilitate ease of use.

product .- indicata’iny modifications you

. The- Operations Manual and ‘the Supplementa;y_Materlals w111 be bound w1th
"ncombback 1nd1ngs. The . 1ayout will remain the same.

»
flat

-

8.

- Content - indicate proposeddeditori;} changes:or]content;modifications T
fNo.editorial changes are pianned. R ! ;*
| B ; R 4
‘fﬁ'*fm T | L ik
L C. Pub11cat1on date - est1mate when product w111 be avallable to consumers .
B " October 1983 - A _ii- ;g_ﬁ A . N
I1. . JMARKETING AND DISTRIBUTION ” R _,g ':_' T A t
‘A,

Potent1a1 buyers - 1nd1cate audlence(s) you 1ntend to reach

University instructors, professors of preservice teachers° trainers of ,ﬂ]?-»’
- .peer tutors; staff development specialists seeking to develop support o
systems among community personnel (including secondary and<college students) @

Advert1s1ng and promot1on p]ans - (e.q. d1rect ma11 f118rs catalogs ads in’
- Journals, exh1b1ts at convent1ons--1nc1ude ‘dates and/or quant1t1es)

."Special Education Catalog August 1983 - o i" SRR
Special Education Memo - November 1983 e -

_Flier to: selected names frOm theASpec;al Education mai11ng 11st January 1984

Al

TN

PR

. This foru may -be. used only when submltting pr0posals
- to LINC. for products announced in a Vbncompetitive
Product Alert or a Spec1a1 Announcement




C. Sa]es and d1str1but10n p]ans - spec1fj how productwgwnl be made affor a5l gens

' ise., time purchase, lease, rent, sale only, available by component or by set, ..
etc.;+how product will be made accessible--i.e. . preview, option to purchase, . . -
~on approval, etc.; and through whom product will Be distributed-~i.e., direct B
o from company, sa]es persons, representatxves dea] rs subccntractors, etc... S

'.v ‘.'_i .

Theimanuals,will-be sold by the National»Clearing‘House.“‘;np'-L'*%::l

IRl FGANCIAL - T

- A. Lost and pricing 1nformat1on-+include.unit cost .apd cost-Qf&goﬁponents;chnsumf;j

t ables, etc. if apP11cab1e L oy i o
The prices reflect the cost’ to print the contents of the'books and to’ j'=<fﬁ s
- place-the’ Inservice Trainlng Package materials in a- plastic three~ring oy
binder (notebook). ' The. printing of 300apages is $9 00, and the binder :

e ‘jf_ will*cost approx1mately $4 00 ,a total of $13. 00 per unit." Gt N

-

“1 ‘57"3,2 Estimated do]lars to be 1"VESLEd to marxet the product (prcduct1on 'Invgntony,
L market1ng - exc]ud1ng personnel COSLS) : .

xS

' Twenty (20) sets of the package will constitute the in1tial inventory, an
investment of $260 00.' ' .

-

'}QC.u-Estimaﬁed[SaTes vo]unefi_ﬁm“f‘f*‘#f-i R

Min, Units*Max. Units® -~ Min.'Units . Max. Units . = =

Year U - _ 99 . . 100 : Lo e
- o e - T T .

/ . o ‘

ﬁroposed roya]ty schedu]e. Payments made to LINC are d1str1buted to’ the federal-
government and/or to the developing “institution dependIng upon regu]atxons
. ; applicable to spec1f1c grants or*tontracts. : .

The Grants Divis1on of Oklahoma State University does not permit the payment
of royalties for materials disseminated by campus agencies.

€0T«; ‘Please enclose any addxtlonal information or special cons1derat1ons reIevant»

to.your organization's. commi tment to th1s product Representatwve brochures'
and cata]ogs shou]d be 1nc]uded L .

~P'e?ar9d 3.‘/ Jean AgHudder - L NI Tit]e

Date o Anonqt 24 1983 _ R - . 'l‘.: .‘
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’ FINAL SUIMARY REPORT.

'“Integrated Edugat;.onal/Lelsure Time Tiodel for Deaf-Blmd
S it Chlldren ‘and Youth“ :

N Barbara SerlS, Ed D.~
N Project Evaluator

‘: '. -_”‘_;,'Ihls report represen}s the results of the f1nal evaluatlon 51te v151t to the N
Unlver51ty of Washlngton Department of Spec1al Ekmcatlon pro:ject “Integrated ;
EduCatlonal/Ielsure T:Lme hodel for Deaf—BlJ.nd Chlldren and Youth. , '.[’he fourth .
and f1na1 51te v151t by the pro:ect evaluator was conducted on Augus‘t 15-l7A,

1983. . 'I‘he purpose was overall evaluatlon of the progect 1nclud1ng part1c1pant

_n;; : galn and prodJcts and materlals development. As in prev1ous s:Lte v151ts,

s v

, -evaluatlon data were obtalned through 1nd1v1dual and group meet:mgs w1th pro:ject

staff as. well as rev1ew of part1c1pant performance data and the materlals '

L

| developed for dlssemlnatlon.

- Unllke prev1ous 1hter1m reports, thls report w111 be sumnatlve 1n nature and

- YR :."

, : on the pr1mary developnent and unplementatlon areas formulated durmg the

b

fgaln the 51gn1flcance of thls progect in 1ts transdlsc1pll y: approagh. e

i to_. part1c1pant 1ntervent10n as well as staff development._ 'I‘he utlllzatlon of

" gross motor, comnumcatlon, -and soc1gl mteractlon contmues ko be umque to this
RS e W X
proJect, Although numerows pno;ects have focused on the developnent of spec1f1c
; ST b
recreatlon act1v1,t1es OR the develbpment of spec1f1c skJ.lls 1n the areas noted,

A .\I' : 'g

other model proJects do not attempt to 1ntegrate t’he two areas. A IR

~2

_l»4 B - H DR . 24 Wl



Rarely, 1f ever, do spec1al eoucatlon persdnnel even begln t\o understand the
o ) phllosophlcal ;unpllcatlons of recreatlon and lelsure for severely handlcapped
| populatlons. I.n this model project, a begmmng has been establlshed. ‘As a
' dually tramed professonal in both spec:Lal educata.on and therapeut1c recreatlon,
. -.the project evaluator cont1nues to be J.mpressed mth thlS unlque and approprlate
\approach to the development of partlclpimt skllls.- Clearly, there is Stlll )
'cons:Lcerable need for staff development of an understandlng -of the nature of the |
- le:Lsure experlence.‘ However, this project represents a substantlal beglnnmg
In adoltlon to the recognltlon of the unportance of recreatlon/lelsure, thlS
B project is bUJ.lt on a phllosophlcal foundatlon th.ch recognlzes the ﬁmportance of

---cooperatlve efforts between the Un1vers:Lty ‘and the cornumty—based agency and

L practltloners. Thus, the cooperatlon of F1rcrest and the w1lllngness«»of the

.

_Um.vers:.ty to create a demonstrat:L

.

g program are both corrmendable. 'Ihe transdlsclpl-mary approach, 1ntegrat1ng the'

'}{‘{”project th.ch enhances the 1nst1tutlon s

._ -SklllS and knowledge of all project staff, cont1nues to be exemplary and should N |
..be a cr1t1cal factor 1f repllcatlon is cons:Ldered. Although many profess:Lonals
consmer themselves canpetent to prov1de the skllls of their colleagues in other S

B .dlsclplmes, the umque goals and structure of this program w1ll be’ lost if the o

N

‘transdlsclpllnary concept is not contmued. ,

4

cooperatlve 1nteract10n of several d1sc1p11nes. :

A prlmaJ;y objectlve of thli pro;;ect 1nvolved the 1dent1flcatlon and/or, if .

| _ ’“ necessary, development of assessment tools approprlate for use ,,w1th a deaf- o

P s -

‘ ‘blmd/multlply handlcapped populatlon; Efforts were made in all three areas— -

_ gross motor, cormumcatlon, and soc1al 1nteractlon.. In gross motor, the :

comblnatlon of two ems@mg scale,s was found'fto be a@roprlate for assessment of
L T AR _'. IR L R ’. L& fz

; {0 :
2 " ) o L&




skill and development. However,. in both cotmun.icat'ion ar,xdsocial 'interaction ,'

; ex1st1ng assessment tools were not con51dered suff1c1ent or approprlate to assess '
the minute gains characterlstlc of thlS populatlon. The comnum.catlon d1sorc.ers

| spec1allst on the pro;ect staff developed an adaptatlon of the mult1d1mens10nal

| 'scormg cancept and agplled it to the GATE (Gestural Approach to Thought and

Y

_ Expressmn) 3 thigLseems to have been successful The principal 1nvestlgator Wlth
the assmtance of the pro;;ect coordmator has developed a soc1al J.nteractlon
scale Wthh has excellent potentlal for use w1th thlS poleatlon. \ Although not <

developed untll the thira year of the prOJect, the initial. data ana1y51s o

1nd1cates a potentlally 51gn1f1cantly rellable and va11d 1nstrument. Data S .

analy51s was not complete at the t1me of the site v151t, 1n1t1al results are

favorable. |

-~ . -

In general, staff 1nd1cated that assessnent was an area where the trans-~ ‘
i:

disc1p11nary concept was very J.mportant. Professmnals were able to’ learn from
- each other during the assessment process.” If and vhen repllcatlon is‘ - :

¥

B con51dered, it nu.ght be helpful for team members to assess in relative pronmty,

v

fac:Llltatmg :anrea.aed ccx:munlcatlm. o o ‘ o8 N

DISSEMINATION' PUBLICATIONS AND PRBSEN']I\TIONS _ S
The pro;ect staff have been prollflc in the1r publ:.catlon of 1nformatlon ‘

about ‘the: pro;;ect, assessment developnent, and analy51s of 1ntervent10n

L. B strategles and related part1c1pant performance and growth Publlcatlons have N
| ; a;peared in dlverse publlcatlons representmg all of the d:.sc1p11nes of the

‘prOJect staff ' Publlshed art1cles as well as those 1n progress w1ll be noted in-

the. Flnal report of the pro;ect. Ttie pro;;ect staff is comnended for thlS , |

' _'i'_dlsseltu.natlon effort. - ) . ’ |

’l'ne pro;;ect staff have also been actlve in presentatlon of the progect at

numerou., professmnal conferences and wor}.shops Thls dlsseru.natlon effort 1s :
>
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also comendable as well as indicative of the staff's dedication to the project's

 philosophy andgoals.' : . - o ‘ ‘;

| DISSEMINATION- . PRINTED PROJECT MATERIALS - |

Of major nmportance in thlS project ‘has been the cont:.nuous collectJ.on of
instructional J.mpact data and related ref1nement of the inservice tralnmg |
naterlals. 'Ihe resultant prod.tct is exemplary and represents\a careful
consolldatlon of staff effort. _ The cor1515tency of quallty and depth of materlals
-presented is except:.onal. | Each module mcludes an outlme, full descr:.pt:.on of |

"'content, handouts, pre/post-vtests, and b1b110graph1c mfornatlon._ Note is. also

.made of the suggested professxonal dlsc1plme wh:.ch 1s preferent:.al for

.vpresentatlon of each module.

_At this pomt, the’ greatest d1ff1c,ulty w:.th the modu%‘s is the 1dent1— '

.l;flcatlon of a publlsher for fmal dlssemmatlon. Clearly, LINC serv:.ces has been
1ess than adequate or helpful in the 1dent1f1catlon of an’ a};.proprlate source. _
o Although mater:.als for spec1al educatlon for severely/profoundly/nult1ply :
.vhandlcapped 1nd1v1duals create a *elatlvely small marl.et, there are publlshers v )i

who ‘are 1nterested in such mater:.als. .

\ »ﬁ_REPLICATION R
Although the pr1nc1pal mvest:.gator has been An comun:.catlon w1th personnel
in SEP/E:D who 1nd1cated a wﬂlmgness to cons1der offer1ng the project for |

- repl:.cat:.on or a one—year extens;Lon for creat:.on of repl:.cat:.on opt:.ons, no’
.:!

B response has been recelved to the comumcatlon. (%attached 1etter )
e ThlS project has aspects wh1ch should be cons1dered for- repllcatlon. '

| Although assessment tools have riot: always been able to detect 51gn1flcant

' changes ' data 1nd1cate a small trend th.ch needs to be explored further,

s _
espec:.ally s:.nce some of the assessment tools were not 1dent1fled/modlf1ed unt:.l

o R Lo N o
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well into the projlect. Inaddltlon,thelmpactof the ekperience‘on the peer
tutors is clearly significant. Definitive information about replication options 3
should be coxmunlcated - - |
| If repllcatlon is con51dered ' several optlons could be explored. Each -is'
less costly than the current project, reductlon of expenditures 1s based on
utlllzatlon of the materlals developed durmg the current project.; 'I‘he follow:Lng
are ‘some poss1ble prograrrmatlc structure optlons I ‘ ’&\; _

. a_.) Use a transd1sc1p11nary personnel from an ex1st1ng agency program.

> H1re one half—tlme professmnal to coordlnate the pro;ject. H1re peer tutors

' and the peer ‘tutor salarles (4 days/week for 33 weeks 9884, 40/tutor/33 week
year) . Addltlonal costs mlght 1nclude a somal work student as fac111tator of
the soc1al mteractlon trammg of peer.- tutors (25% time = $3600) and consultants ,

) to as51st 1n the 1nserv1ce tra1n1ng ($150/sessmn) . | |
- b ) Use transd1sc1pllnary personnel fran emstlng agency program. ASS1gn
one staff member to coordmate the program as part of hJ.s/ her professmnal

-‘ respons1b111t1es.. H1re peer tutors (one/part1c1pant) . Costs would 1nclude peer

- tutor salanes. Optional suggested costs would 1nclude a soc1al w::ork student and
1nserv1ce tra1n1ng consultants. . ‘ ‘ R

| . c'.) Use transd1sc1plmary personnel from ex1st1ng agency. H1re one o

| professmnal half—tlme to coordlnate volunteer peer tutors. Costs would 1nclude .
‘the salary for the coordlnator ($7500/year + beneflts) .. Optlonal costs mght L
,mclude a soc1al work. student. _ B |

| SdJ) Use transd1sc1plmary personnel from an e}.lstmg agency program. Use

| volunteer help as tutors ’ trymg to SOllClt as many age—appropr:.ate volunteers as

4' p0551ble. _ Essent1a1 expendltures would be only for progranr-relatéd tra1n1ng

."materlals and supplles. : i%'_ R R

(one/part1c1pant) . Costs would include the ‘coordinator. ($7500/year + beneflts) R o



A

é‘) School d1str1ct coordination of the program, us1ng transd1sc1plmary
persomel from the school d1strlct as weﬁ as ex1st1ng comnumty—based human :
serv1ce agenc1es. Use high. school students, 1ncludmg posslbly mJ.ldly _
' handlcamed students in spec1a1 educatlon, as peer tutors. ' (NB: 'I‘here are some
__d1fflcult1es with the use of m:.ldly hand:.capped students as tutors, prlmarlly m ‘_ -'
the area of J.mpact of ‘the 1n.,erv1ce tra1n1ng program and 1ts related errect on -
‘the qualllty_of program structure. However, thJ.s 1s an optlon that m:.ght be o
'».considere'd if school 'distf:ict‘perso el were vulllng to take the tJme to adapt
‘the 1nstructlonal modules for the unlque learnmg styles of the s'tudents chosen
-._as..,peer tu_tors.) Costs would be prlmarlly for tra1n1ng naterlals and program—

" related sugplies.

e

When cons1der1ng optlons, 1t is J.mportant to exam:Lne them m llght of '.

‘several other staff- and program—related concernS° . | | _ |

_ 1. Recogmtlon of and apprec1at10n for the 1ntegrat1ve nature of- the sk111

_ _-developnent process is v1tal to any repllcatlon effort. R If focus is placed on

only one- sk111 OR only on the developnent of a sw:umung program, the very essence

. of thls progect w1ll be lost. - | | | . s
2, The Jmportance of the transd1sc1pllnary team has already been noted.

When consloermg progranmatlc optlons, the roles, responsmllltles, and ab111t1es o
] of all staff need tc( be cons1dered. Profess:Lonal preparat in:/and mastery of |

the1r respectlve dlsc1p11nes 1s essentlal. B Ideally, prof;slonTs should also

| have knowledge about and understandmg of the. unlque needs of - 1nd1v1duals mth

| 'severely handlcappmg condltlons mcludmg deaf-blmdness~ however, of greatest

J.mportance is professmnal d1sc1plme competence and a vullmgness to part1c1pate | -

in the learnmg ayfacnltatmg process of the transd1SC1p11nary amroach. It o

.should not be assumed that’ any one 1nd1v1dual can meet alJ. of the progrannatlc,

. trammg, and 1ntérvent10n needs ina repl:l.catlon pro;]ect. .

e -
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3 The skJ.lls of progect staff can be fac:.l:.tated by -an appropr:.ate__‘

tramed coordlnator. It would Seem that an 1nd1v:|.dual traJ.ned in spec1al
educatlon for the severely/nmltlply handlcapped 1nclud1ng deaf-blmd would be [
most appropr:.ate as coord;mator., 'Ihls has to do w:.th the nature of the tramlng
‘ recelved as well as the need for a coord:.nator who has an understand:mg of the
learn1ng process, both of the part:.c:.pants and the peer tutors. . »T’q:.s recon—

l

nendat:.on is not hard and fast- clearly, personnel fron other dlsc1pl:mes may

>
have the approprlate SklllS to serve as coordmator. 'Ihe person chosen for thlS .

role 1s cr1t1cal to. the success of the progect.. .'1‘)41.., 1t 1s most J.mportant that

o the selectlon be made carefully, tak:.ng 1nto cons:.derat:.on the rmxltmmens:.onal

. ",/ . Lo
~ ‘nature of the coord:.nator s role.: o R I

o

- 4 In the preced:.ng progranmatlc structure reccmnendatlms, reference 1s

made to the potent:.al employment of a soc:.al work graouate student 'I‘ne role of

- the soc1al worker should be recogn:.zeo for 1ts V:Ltal mipact on the 1nteract:|.on

- among and success of the peer tutors. Group sess:.ons w:Lth the soc:.al worker s
. our:mg this pro:ject provmed an open arena for cmnun:.cat:.on among peer tutors,_

- the soc:Lal worker ‘served. as a fac111tator for what has been called "the - safety y .

_-‘valve group." Other team staff could be ava:.lable as needed on a consultat:.on
basis for partm:.pat:.on/mstructlon dur:.ng these se..s:.ons. | : | |
5. If repl:.cat:.on is cons:.oered, 1t is recamenoed that” the sponsorlng
-agency enploy appropr:.ate profess:.onals to prov:.de\ﬂserva.ce traJ.nJ.ng and to '
_serve as oocas:.onal progrannat:.c consultants._ Spec:.ally tralned, exper:.enced
: professmnals fron the d1sc1pl;mes suggested can enhance the J.mpact of the .o
.'._'pro:ject, 1f h1red ‘on a consultant bas1s, the cost 1f relat:.vely manmal and the '
v Jmpact cons:.derable. - » |
6. Whlchever opt:.on.:Ls chosen, 1t 1s v:.tal ‘that an-evaluat:.on mechanlsn be,

i _enployed. Ongo:.ng evaluat:.on of part1c1pant data and peer tutor grmrth 1s



' J.mportant to the contmued recogm.t:.on of the 1ntegrat1ve nature of the pro;]ect

and appropr:.ate targetmg of part1c1pant behav10rs and changes of objectJ.ves.» )

concwsrou | | , | |
“Integrated Educatlonal/Ielsure Time Model for Deaf Blmd Chlldren and

Youth“ 1s an exemplary demonstrat;on pro;]ect. _ Clearly, thls pro;;ect 1nvolves

I

: cons1derably more- than the development of a peer tutor program Whlch fac111tates
a sw:mmng program. <The transd1sc1p11nary mteract:.on of staff and the ab:|.l:|.ty o
| to monJ.tor and fac:.l:.tate development in mult:.ple 1nstruct10nal arenas .
. demenstrates that, mdeed, this pro;]ect is more: than a trad:LtJ.onal swnmung |
program mod1f1ed for the handlcapped part1c1pants' Careful cons:.deratlon should' :
-'be glven to repllcatlon potentlal. o ‘}a\' - | o
lI'ne ,toncept of us:.ng a recreatron act1v1ty for the 1nstruct10n of
developuental skllls 1s one that should be expanded w:.thln mstruct:.onal |
mterventlon techm.ques. The pro;]ect staff were comm.tted to the relevance of »
) the pro;ect and workea drllgently in the 1dent1f1cat10n ‘of assessment tools and B
appropr:.ate 1ntervent10n techm.ques and the develoment of the related
. 1nstruct10nal modules._ 'I'ne resultant prod.lcts are conmendable.. Although the
: sk:.ll acqu:.s:.t:.on data of the part:.c:.pants are not yet conclus%ve, 1t would seem -
o that further analy51s and develognent are nece’Esary in order to maxmuze the' o
s ut111zat10n of the assessment tools and systens 1dent1f1ed toward the end g the
pro\’t. thlons for repllcatlon and contmued use of the pro:ect model should |
be carefully evaluated and d1ssemmated to agenc:Les prov1d1ng serV1ces for the
des:|.gnated populatlon. | | | ' ‘

' On ‘a: personal note,- as the pro;;ect evaluator, I would 11ke to: camend the

staff for the1r profess:.onallsm and colleglallty..' ‘ Rarely, 1f ever, 'have I seen a‘.'.




| ;l colleg:.al:.ty w1thout any sense of terr:.tor:.al:.ty.. It Was'indeed a pleamré*r' |
for me to serve as the external evaluator. Durlng each site v1s1t, I found the i“
'stamf to be candlo and concerned as well as open to suggestlons for moolflcatlon :
K and/or rev1s1on of programs and prOJect 1mplementatlon. All should be proud of
’ the1r profe551ona1 efforts 1n the 1mp1enentatlon of this eyemplary demonstratlon a

' mooel,project. .
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